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The Curriculum - Exwick Heights Primary School

Forward

At Exwick Heights Primary School, our mission is to provide an outstanding education; one that
demonstrates balance between Academic Excellence and Personal Empowerment for all. Our school
values of kindness, curiosity and determination are woven into the curriculum intent and its
implementation, through excellent resources and enactment, is driven through a research led
teaching model.

We have developed our own ambitious curriculum where children learn through direct teaching and
exploration. All curriculum subjects have a coherent process of learning, carefully mapped to ensure
specific learning goals are met. The curriculum content in all subjects demonstrates a clear
progression and application of skills across all areas. We aim to ensure pupils are determined,
curious, kind, confident and aspirational citizens of the future world.

Our curriculum drives progress through establishing a rigorous knowledge base and a life-long
love of learning. We have considered the knowledge, skills and attitudes that are required to
achieve academic excellence at secondary school and beyondCurriculum leaders and teachers
then plan backwards from this point to the Early Years Foundation Stage Curriculum which
welcomes our children to the world and possibilities of learning and prepares them for their
journey through the National Curriculum during their time in Key Stage One and Two . This
ensures that pupils in each year group receive a rigorous, coherent and intelligently sequenced
curriculum, which builds on what has come before. The curriculum at Exwick Heights Primaryis
grounded in the strongest available evidence about how pupils learn and retain knowledge in
the long term 0 focusing in particular on research from cognitive science which underpins our
Learning Model.

At Exwick Heights Primary curriculum leaders and teachers think about the curriculum at three

levels. The first is the intended curriculum d what we intend pupils to learn. Leaders set out this
detail meticulously, drawing on their academic knowledge, the National Curriculum and

experience of what is necessary to flourish in their subject. The second level is the implemented
curriculum; the resources teachers use to deliver the curriculum. Examples of these are the
knowledge organisers, bespoke work booklets, schemes of work or resources that have been
written for each subject and year group. Finally, we strongly emphasise the importance of the
enacted curriculum, where our skilled teachers bring all of this knowledge to life in a way that

will be meaningful and exciting for the pupils that they know so well .

Teachers at Exwick Heights enact this curriculum to the best effect by drawing upon agreed
routines and behaviours that have been shown to have the greatest impact through
international research which underpin our teaching model.
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Ensuring that the impact on the children is great in all subjects, this includes their progress and
attainment but also that their cultural capital is equitable and developed; we want the children

to be determined to become successful andleave us aswell rounded and confident people -

our future lies in their hands and it is our mission to prepare them well for it . This is
complemented by our curriculum enrichment offer in terms of visitors, trips and clubs all of

which are subsidised for those in receipt of the Pupil Premium. In addition, our extensive school
grounds and timetabled outdoor teaching sessi o
classroom. We understand that learning about and within natural settings has been proven to
increase levels of physical activity and mental health and wellbeing

Please follow the following link for enrichment or use the contents page to navigate through
the document.

We expect learning to have context, with rich learning opportunities that link to and build upon
previous learning to enable children to develop transferable knowledge and skills. We maximise
learning by carefully weaving our curriculum together so that su bjects within a theme connect
wherever possible. Our curriculum makes sense- everything has a purpose. It also takes full
advantage of our locality and in selecting our areas of study, we consider our local area; what it
is now and what it has been through history and how Exwick, the city of Exeter and its
surroundings have been shaped over time.

The Exwick Heights curriculum teaches our pupils about the world around them but also
identifies their impact on the locality and their environment whether that be in regard to
sustainability and local issues or their impact on others through behaviour. The EWH behaviour
curriculum aspires to educate children so that they feel safe, successful and connected when at
school and in their community.

WHAT WE WANT FOR OUR CHILDREN:

1 To develop awe and wonder and a lifelong love of learning in a range of subjects.
1 To be kind, curious and determined in all that they do including loving coming to school.

T To adopt fundamental British Values and be responsible citizens with strong moral
standards and able to contribute to society.

1 To develop a sense of their own nationality and culture at the same time as developing a
profound respect for the nationalities and cultures of others, especially those throughout
Modern Britain.

T To be brave: to try new things without fear of failure.
1 To collaborate: to learn with and from others.

1 To talk about their learning , make links with other areas of the curriculum and to know and
remember more.

ReachFor The Heights
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1 For learning to stick, so that their knowledge can build upon and connect with previous
knowledge.

1 To be resilient, resourceful, develop meaningful relationships and reflect upon their
learning.

1 To see that making mistakes and taking riskscan be a good thing.
T To be up for a challenge and to take others along with them.

1 To thrive and have a positive impact on those around them.

We are confident that the impact of our approach is that we truly offer a broad and balanced
curriculum to all pupils. It offers the chance for all pupils to encounter and understand the very
best that has been thought, said, sung, danced, made and played. We believe that this will
inspire pupils to go on and excel in their chosen field, with the widest range of opportunities
available to all of them.

We encourage Parents/ Carers to be involved as
there are regular opportunities for Parent/Carer engagement with the school through Parent-
Teacher meetings and numerous school events. Parents can have total confidence that the
needs of every child, as they grow and develop, can be catered for throughout their years in
education with us at Exwick Heights Primary School.

ReachFor The Heights
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EYFS 'TAUGHT” CURRICULUM

THROUGH DIRECTED ACTIVITIES

At Exwick Heights Primary School, we
have carefully considered which skills
and concepts are more effectively
taught directly, as a whole class or in
smaller groups for 3-4-year olds and
Reception children.

We take a O06small
teaching key skills d as such, direct
teaching sessions are short and welt
organised so that learning is embedded
overtime and new ideas are introduced
more effectively.




Implemented Curriculum & Specific Schemes Used in the EYFS
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Area of learning & Specific educational programme/s 3-4 year Reception Whole class or small group Frequency per
development olds week
Personal, Social and Emotional | Jigsaw \% \ Whole class or smaller groups| 1
Development (PSED)
Physical development (gross PE Hub \ Whole class 1
motor)
Literacy (phonics) Little Wandle \% \% Whole class 5
Literacy (daily writing practice | Little Wandle \ Whole class 5
included in phonics)
Literacy (rhyme time) Little Wandle \% 5
Literacy (reading practice) Little Wandle \% Small group 3
Literacy (writing practice, Little Wandle \ Small group minimum 2
including handwriting)
Literacy (class text) see C&L texts \% \% Whole class minimum 5
Literacy (story time) Texts chosen from recommended \% \4 Whole class or smaller groups | minimum 5
booklists for EYFS children
Mathematics White Rose scheme of learning \% \% Whole class 5
Understanding the World Devon and Torbayds \4 Whole class or smaller groups | 2
RE
PLAN primary science resources
Expressive Arts & Design Kapow \ Whole class or smaller groups | 2
Expressive Arts & Design Singing (linked to theme of focus text) \4 Whole class 3
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Pre-school Curriculum through Directed Activities

At EHPS, we have carefully considered which skills and concepts are more effectively taught directly, as a whole classatiein

0 Smsasich, diedt tegehing segsipassoshoct h
and well organised so that learning is embedded overtime and new ideas are introduced more effectively.

groups forPres c h o o |

Overarching themes

chil

dr en.

We

t ake a

AUTUMN My Pre : : :
THEMES School Me My friends Autumn KINDNESS Winter Christmas
SPRING : CURIOSITY

[
THEMES Bears Food Pancakes! | Mot her i Spring Easter
SUMMER . . .
THEMES Eid Giants Fat her Pirates DETERMINATIOI Change
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Communication and Language (C&L)

MULTI-ACADEMY
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At Exwick Heights, we develop childrends communication
1 Secure and trusting relationships between practitioners and children
1 A language rich environment including:
U Spaces that encourage talk
U Interesting resources and activities
U Wide range of books and book sharing opportunities
U Print displayed in a meaningful and purposeful way
U High quality adultchild interactions
1 Sufficient time for practitioners to talk to children
Children in preschool will be learning:
1 Pay attention to more than one thing at a time, which can be difficult.
1 Use a wider range of vocabulary.
1 Understand a question or instruction thathastwwar t s, such as: o0Gedogodar coat and wai't
T Understand O6whyd quetshtiinokn st,h el ickaet:e ropWwhlyl adro gyootu so f at ?0
1 Develop their communication but may continuethave probl ems with irregular tenses and
6 swamo.
1 Develop their pronunciation but may have problensaying:
A some sounds: r, j, th, c¢ch, and sh
A msiytilabic words such as o6pterodactyl d, o6planetariumdé or ©6hippo
1 Use longer sentences of four to six words.
1 Be able to express a point of view and to debate when they disagree with an adulh éwend, using words as well as actions.
1 Start a conversation with an adult or a friend and continue it for many turns.
9 Use talk to organise themselves and bethealirn velray: oLetds go on

ReachFor The Heights
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Personal, social & emotional development (PSED)

At Exwick Heights, we use the Jigsaw programme to support chi
Term | Autumn 1:Being me in my world Autumn 2: Celebrating difference
Children in preschool will be learning: Children in pre school will be learning:
1 To understand how it feels to belong; that we are similar and different | § To know how it feels to be proud of something we good at.
1 To understand how happy and sad can be expressed. I To be able to say ways in which they are special and unique.
T To work together and consider o]|9f Toknowthatall families are different.
1 To use gentle hands and understand that it is good to be kind to peopll § To know that there are lots of different houses and homes.
T To begin to understand chil dren|f Totalkabouthowtomake new friends.
learn and play. I To use words to stand up for themselves.
1 To learn what being responsible means.
Term | Spring 1Dreams and goals Spring 2:Healthy me
Children in preschool will be learning: Children in pre school will be learning:
I To understand what challenge means. 1 To know names for some parts of the body; to begin to understand the importance of
1 To keep trying. being active for good health.
I To set a goal and work towards it. 1 To talk about the things that keep us healthy
1 To know kind words of encouragement. T To know what ©&dhealthyd means and t hat
I To consider jobs they would like to do when older. 1 To know how to get ready for sleep and that sleep is good for us.
1 To feel proud upon achieving a goal. 1 To be able to wash own hands and know that it is important to do this before eating, ar
after going to the toilet.
f To know what to do in the event of get
Term | Summer 1Relationships Summer 2:Changing me
Children in preschool will be learning: Children in preschool will be learning:
1 To talk about family. 1 To name parts of the body and show respect for oneself.
1 To understand how to make friends, when feeling lonely. 1 To talk about the things we can do, and the food we can eat, to be healthy.
1 To talk about the thingswe like about our friends. 1 To understand that we grow from babies to children to adults.
1 To know what to do if someone is mean to me. 1 To know that we grow and change.
1 To learn strategies to help manage feelings. 1 To talk about feelings associated with starting school (Reception)
I To work together and enjoy being with friends. I To remember some fun things about Nursery.
10
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Physical development (PD) gross motor
Children in preschool will be learning to:
1 Continue to develop their movement, balancing, riding (scooters, trikes and bikes) and ball skills.
T Go up steps and stairs, or climb up apparatus, using alternate feet.
1 Skip, hop, stand on one leg and hold a pose forgame like musical statues.

= s o ot
% MBNSTER B b
Z > ‘3
C O
Y3 B
E T ©» ‘ : -
2E£%
§ Locomotor: Object control: Stability: Locomotor: Locomotor: Stability: Object control:
- walking/running | wheeled vehicles/rolling crawling/climbing| walking/running | jumping/hopping body rolling throw/catch
g g GODFREY " e
= Iy FROG g
() 72 o Pancaj, ¢ i A 4
(ZD 3 g ng Tt;?)" 5’ b, & M
~ E E i}uf:w % y
E T 0 IS A k& X '
”S%E
g Locomotor: Stability: Object control: Stability: Locomotor: Object control:
t walking/running crawling/climbing throw/catch balancing jumping/hopping rolling
o § g o L A
L B = . 62 i
= E § ack : A
S g 0 hftgDesnetalk fr
B3
§ Object control: Object control: Stability: Locomotor: Stability: Locomotor:
t* wheeled vehicles throw/catch crawling/climbing walking/running body rolling/twisting | jumping/hopping

ReachFor The Heights

11



Literacy (LP rhyme-time & tuning into sounds
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At Exwick Heights, we are teaching children to read using Little Wandle Letters and Sounds programme. Rhyme time and ihtmisgunds sessions are

MULN-ACADEMY

rust

taught daily.
Rhymetime Tuning into Sounds
Children in pre school will be learning to: Children in preschool will be learning to:
1 develop their phonological awareness, so that thegn: 1 develop their phonological awareness, so that thegn:
U0 spot and suggest rhymes U recognise words with the same initial sound, such as money and
U count or clap syllables in a word mother
U recognise words with the same initial sound, such as money and mother
1 Sing a large repertoire of songs. (C&L)
1 Know many rhymes. (C&L)
AUTUMN | T Wind the bobbin up
TERM 1 1 1,2, buckle my shoe
1 Ringa-ring-a-roses
I Baa baa black sheep
AUTUMN | 1 Miss Polly had a dolly Sound focus: satpinm
TERM 2 1 Hey diddle diddle
1 Twinkle, twinkle little star
SPRING 1 Round and round the garden Sound focus:dgocke
TERM 1 1 Down at the station
1 Pata-cake
SPRING 1 Incy Wincy spider Sound focus: urh b fl
TERM 2 1 Mary, Mary quite contrary
1 Humpty Dumpty
SUMMER | 1 The Grand Old Duke of York Sound focus: jvwy z qu ch
TERM 1 1 Hickory, dickory, dock
1 The wheels on the bus
SUMMER | 1 Row, row, row your boat Sound focus: ck x sh th ng nk
TERM 2 1 A sailor went to sea
1 Jack and Jill

ReachFor The Heights
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Literacy (LP reading for pleasure
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Children in preschool will be learning to:

1 Understand the five key concepts about print: 1 Engage in extended conversations about stories, learning new vocabulaseé
0 print has meaning below)
U print can have different purposes 1 Enjoy listening to longer stories and can remember much of what happens. (C&L)
0 we read English text from left to right and from top to bottom T Understand 6whyd quedhtinkng hel iclae¢ e r ¢ Wi
U the names of the different parts of a book 1 Talk about familiar books, and be able to tell a long story. (C&L)
U0 page sequencing
Z BLUE ¢ L
= MONSTER ‘@“ K
< S
9 T8 5§
welcome, expect, . light, dark/ness, scared,
. swallow/ed, accident, excellent, beware,
choose, goodbye (and | almost, leapt, twirled, . . . padded (walk), .
; " embarrassed, shifty, across, around, over, patient, helping, . . . action words e.gfetch,
VOCABULARY| other social jigged, extremely, - ) interesting, try/tried, . )
definitely, peep/ed, past, through, under | sharing, comfort, strong L hop, twirl, float/floating,
words/phrases), wonderful realise. foraive thought, big/little, t0sses & turns. deliver
exhausted/ing » 1019 bigger/biggest, twinkly '
|
GODFREY.
w R0 ] Bty
S i & FROG 3 0 TN
= dg® | R i 2
o > N 7 A
o q 2 J’alh:'( _(,: 'i “ )\
% oy —
o va:..-«uu.«:: ‘. * ;\ 2 e‘. s ]
. . develops/development
curious, surprised, crowded, . . . . . . perfect, gather, decorate,
. . . . ingredients, recipe, lumpy, coils, slither, curl, perfect, wonderful, stunning, )
Words to describe size grins, notice, cheerful, . . . . . magically, apply, perched,
VOCABULARY| sugary, beams (smiles), bus sticky, mixture, disaster, leaps/springs, feathery, awesome, cracking, scattered
gary, ’ stir/ring, flip, delicious slimy, furry amazing, fantastic, . . o
heavy . . hide/hiding/hidden
incredible, fabulous
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SUMMER
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VOCABULARY|

excited, decorations,
gathering, shiny, special,
share/sharing

clambered/climbed
enormous/huge
exchanged/swapped

TBC

wait/ed, quick [as a flash],
important, definitely,
trudged, narrow, surprise

gigantic, whopping, unusual,
shallow, determined,
important

giants, change/d, annoyed,
chased, puffed out,

ReachFor The Heights
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Literacy (L} handwriting and writing
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Children in preschool will be learning to:
- write some letters accuratelfthrough teaching of prewriting skills)

Children in preschool will be learning to:
- write some or all of their name.

AUTUMN 1 Imitate vertical (top to bottom) Focus on name recognition
1 Copy vertical (top to bottom)
1 Imitate horizontal (left to right)
1 Copy horizontal (left to right)
1 Imitate circular lines
1 Copy circular lines
SPRING 1 Continue to copy vertical, horizontal & circular lines Imitate letter shapes in name, using name cards.
1 Imitate a cross (vertical & horizontal lines); opportunities to copy
1 Imitate a square shape; opportunities to copy
SUMMER 1 Imitate left and right diagonal lines; opportunities to copy Copy letter shapes in name

ReachFor The Heights
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Mathematics (M)

At Exwick Heights, we use the White Rose programme to meet the learning & development requirements for mathematics.
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Week 1 | Week 2 Week 3 Week 4 | Week 5 | Week 6
AUTUMN Block 1 | Comparisond More Block 2 | Shape, space and Block 3 | Pattern B Explore Block 4 | Counting B Hear and
than, fewer than, same measure 1B Explore and build repeats say number names
TERM with shapes and objects
1 Collect objects to compare 1 Explore and play with shapes 9 Listen to repeats in songs ang 1 Hear some number names
amounts 1 Show interest in simple stories 1 Join in saying some number
1 Make simple comparisons of differences between shapes 9 Start to join in songs with names
amounts 1 Put shapes and blocks into repeats 1 Model saying number names
1 Look for collections of large position i Start to join in with repeats in order
and small amounts 1 Select shapes for a reason from stories 1 Practise saying number
1 Compare and talk about large 1 Begin to explore and describe 1 Clap along to songs names in order
and small amounts natural shapes and objects 1 Make line patterns with own 1 Joinin stable order counting
1 Make large and small 1 Find and collect objects for a sequences forwards
collections purpose 1 Choose blocks to build roads 1 Join in stable order counting
1 Make collections the same and towers backwards
Week 7 Week 8 \ Week 9 \ Week 10 Week 11 Week 12

Block 5 | Counting 2 Begin to
order number names

Block 6 | Subitising & | see 1, 2, 3

Block 7 | Pattern 3 Join in with
repeats

Block 8 | Shape, space and
measure 28 Explore position and

|

Say number names in order
1 Begin to recognise anything
can be counted

space
1 Model saying 1, 2 and 3 in 1 Notice images in books 9 Join in with repeated actions 1 Respond to simple language
play 1 Respond to ol in songs of position
1 Copy the sequence of 1, 2 T Recognise oI 9 Join in with repeats in songs 1 Arrange blocks in a chosen
and 3 T Copy o0l see 1 and stories position
1 Copy fingers to represent 1, 2 i Pointto1,2,3 1 Sing some refrains 1 Select shapes for a space
and 3 1 Recognise 1,2,3 in welinown independently 1 Recognise when 2 objects ar¢
1 Begin to count actions tales 1 Have a sense of daily routines the same shape

=

Say what happens next
1 Make arrangements in art

1 Explore and describe shapes
and objects

1 Sort shapes and objects into
simple categories

ReachFor The Heights
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Week 1 | Week 2 Week 3 Week 4 \ Week 5 \ Week 6
SPRING Block 9 | Subitising 3 Show me 1, Block 10 | Counting 3 Move and Block 11 | Shape, space and Block 12 | Pattern 8 Explore own
2,3 label 1, 2, 3 measure 33 Explore position and first patterns
TERM routes
1 Copy fingers to show 1 1 Make actions when saying 1 Explore shape resources 1 Explain simple pattern
1 Copy fingers to show 2 counting words 1 Explore more complex inset arrangements
1 Copy fingers to show 3 1 Move fingers when saying jigsaws 1 Make roads and bridges with
1 Show 1 finger when seeing 1 counting words 1 Talk about simple positions intent
item in stories 9 Count out up to 3 objects 1 Move into simple positions 1 Choose blocks to copy simple
1 Show 2 or 3 fingers when from rhymes 1 Move through positions creations
seeing 2 or 3 in stories 1 Notice number symbols as 1 Follow simple small world 1 Make simple line patterns
9 Show 1,2,3 on fingers when labels routes with objects
asked 1 Label amounts as 1 and not 1 1 Make simple pattern
9 Label amountsas 1,2 or3 arrangements
1 Show an interest in patterns
and shapes
Week 7 Week 8 | Week 9 | Week 10 Week 11 Week 12
Block 13 | Counting & Take Block 14 | Shape, space and Block 15 | Subitising 8 Talk about Block 16 | Comparison @ Compare and sort
and give 1, 2, 3 measure 48 Match, talk, push and dots collections
pull
1 Choose a group to count 1 Match simple shapes 1 Become familiar with dot 1 Notice when two collections are the sam
{ Take out 2 from a group 1 Push some shapes and block patterns 1 Make collections of small objects the
1 Take out 3 from a group together 1 Say when there is 1 dot same
1 Give others 2 items 1 Make simple arrangements 1 Say when there are 2 dots 1 Make collections of large objects the
1 Give others 3 items 1 Talk about arrangements 1 Recognise 1 and 2 in differen same
. . 1 Follow simple routes outside arrangements 1 Recognise two collections are the same
T Count 3 objects with onto- 1 Follow toys around a simple 1 Say when there are 3 dots using large and small objects
one correspondence route 1 Recognise 1,2 and 3in 1 Make collections the same using large
different arrangements and small objects
1 Sort and talk about their own collections

ReachFor The Heights
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Week 1 | Week 2 Week 3 Week 4 \ Week 5 \ Week 6
SUMMER | Block 17 | Pattern dLead on Block 18 | Shape, space and Block 19 | Pattern 8 Making Block 20 | Subitising 4 Make
own repeats measure 59 Starting to puzzle patterns together games and actions
TERM
1 Joinin fully with sequences 1 Complete shapematch 1 Sing their own songs 1 Match dot patterns
and songs puzzles independently 1 Be introduced to subitising
1 Sing rhymes independently 1 Complete simple jigsaws 1 Clap intime to a beat games
1 Lead sequences and songs 1 Match objects to pictures 1 Make and talk about 1 Play subitising games
1 Read on in familiar repeating 1 Match objects to shadows movement patterns 1 Copy sets of sounds
stories 1 Explore objects and small 1 Talk about objects in patterns i Listen to and represent
1 Copy artbased simple world from different positions and arrangements sounds with fingers
patterns 1 Make simple routes in small 1 Copy AB patterns with 9 Listen to and represent
1 Explore own line and world with lines and curves support sounds with resources
repeating patterns in art 1 Continue AB patterns with
support
Week 7 \ Week 8 \ Week 9 Week 10 Week 11 \ Week 12

Block 21 | Counting B Show me 5

Block 22 | Pattern @ My own

Block 23 | Counting & Stop at 1,

Block 24 | Comparison 8

1 Begin to make marks to
represent quantities

pattern 2,3,4,5 Match, sort, compare
1 Sing rhymes to 5 and join in i Continue AB patterns i Count out up to 5 objects 1 Compare up to 5 different
with movements 1 Create their own AB patterns from a larger group objects
1 Move propsto 5 1 Notice an error in a pattern 1 Explore counting to 5 in 1 Compare by matching
1 Move props back from 5 1 Build constructions with different ways 1 Make the same set by
1 Show fingersto 5 simple enclosures 1 Verbally count to a given matching
1 Begin to count 5 objects with 1 Copy simple repeated number 1 Match by type
one-to-one correspondence constructions 1 Label objects with numerals 1 Recognise attributes of
1 Match numerals to quantities I Begin to sequence some 1 Independently show fingers objects
when acting out songs events to5 9 Begin to sort some objects to

atype

ReachFor The Heights
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Understanding the World (UW)

AUTUMN TERM
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Theme UW focus Children in preschool will be learning to: Technological experiences,
linked to learning focus:
My pre- Past & Present 1 Begin to make sense of their own lifstory
school (History)
Me
My friends People, cultures and | 1 Continue developing positive attitudes about the differences between
communities people.
Autumn The Natural World 1 Use all their senses in handsn exploration of natural materials. Woodland animals remote
(Science: Living thing| 1 Explore collections of materials with similar and/or different properties. | control
and their habitats) 1 Begin to understand the need to respect and care for the natural
environment and all living things.
Kindness People, cultures and | 1 Show interest in different occupations.
communities
Winter The Natural World 1 Use all their senses in handsn exploration of natural materials. Light resources
(Science: Light (& 1 Explore collections of materials with similar and/or different properties.
electricity)) 1 Talk about the differences between materials and changes they notice
Christmas People, cultures and | 1 Continue developing positive attitudes about the differences between
communities people (¢ similarities between different families and communities).

ReachFor The Heights
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SPRING TERM
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Theme

UW focus

Children in preschool will be learning to:

Technological experiences,

linked to learning focus:

excluding humans)

environment and all living things.

Bears The Natural World 1 Explore how things work.
(Science: Sound)
Food People, cultures and | 1 Know that there are different countries in the world and talk about the
communities differences they have experienced or seen in photos.
(Geography)
Pancakes! The Natural World 1 Use all their senses in handsn exploration of natural materials. Technology in the kitchen
(Science: Materials, | 1 Explore collections of materials with similar and/or different properties.
including changing | 1 Talk about the differences between materials and changes they notice
materials)
Mot h e r | Past& Present 1 Begin to make sense of theirownlfet or y and f ami | y|iPads/cameras
(Science/History: 1 Understand the key features of the life cycle of a plant and an animal.
Humans)
Spring The Natural World 1 Understand the key features of the life cycle of a plant and an animal.
Curiosity (Science: Animals, |1 Begin to understand the need to respect and care for the natural

ReachFor The Heights
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SUMMER TERM
Theme UW focus Children in preschool will be learning to: Technological experiences,
linked to learning focus:
Eid People, cultures | 1 Continue developing positive attitudes about the differences between | Online clips of celebration
and communities people ¢ similarities between different families and communities). PenPals translator pen
Giants The Natural World | 1  Use all their senses in handsn exploration of natural materials. Online time lapse clips of
(Science: Plants) | 1 Explore collections of materials with similar and/or different properties. | plants growing
1 Plant seeds and care for growing plants.
1 Understand the key features of the life cycle of a plant and an animal.
1 Begin to understand the need to respect and care for the natural
environment and all living things
Fat her 0 4People, cultures |1 Show interestin different occupations.
and communities
Pirates The Natural World | 1  Explore how things work.
(Science: Forces) | 1 Explore and talk about different forces they can feel.
1 Talk about the differences between materials and changes they notice.
Determination | The Natural World| 1 Begin to understand the need to respect and care for the natural

(Science: Animals,
excluding humans)

environment and all living things.

Change

Past & Present
(Science/History:
Humans)

Begin to make sense of theirownlfet or y and family
Understand the key features of the life cycle of a plant and an animal.

ReachFor The Heights
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Expressive arts & design (EA&Bmusic (singing)

AUTUMN

Children in preschool will be learning to: ROSIE’S

1 Remember and sing entire songs. Songs su

1 Sing the pitch of a tone sung by another AR
person (&6pitch mat :

1  Sing the melodic shape (moving melody,
such as up and down, down and up) of
familiar songs.

1 Create their own songs or improvise a
song around one they know.

Songs for Winter | Songs for
‘ Christmas from:

3

SPRING :
Children in preschool will be learning to: gosto

"~ GODFREY.
[ ; is a 3
, TROG 5

Market

Songs for Pancake Songs for Songs about spring | Songs about Easter
Day from: Day celebration from: traditions (e.g. egg
ALOTDAR hunts) from:

FEO

3
¥
4

1 Remember and sing entire songs.

1 Sing the pitch of a tone sung by another
person (6pitch mat

1 Sing the melodic shape (moving melody
such as up and down, down and up) of
familiar songs.

1 Create their own songs or improvise a
song around one they know.

22
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SUMMER

Children in preschool will be learning
to:

vack
Xaa wBeanstalk

Remember and sing entire songs.
Sing the pitch of a tone sung by another

person

Sing the melodic shape (moving melody,
such as up and down, down and up) of

familiar songs.

Create their own songs or improvise a
song around one they know.

(6pitch mat ¢

Story songs Songs for
celebration from:

“:"F‘? ik ‘“‘lﬁj
L@Nf) \‘.R
#LONCS

s Fck
Beanstalk

Songs about
occupations from:
R
People Whe Help Us

2 gl s Grom o0t 5F Ak Moz

F

ReachFor The Heights
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Reception Curriculum through Directed Activities

At EHPS, we have carefully considered which skills and concepts are more effectively taught directly, as a whole classadien

groups for Reception children. We tdaksach,daire@ wanlang sessohseshait a p p

and well organised so that learning is embedded overtime and new ideas are introduced more effectively.

Overarching themes

AL My School Me Autumn Harvest Kindness Nativit Christmas
THEMES y y
SPRING ) Chinese New ) ..
THEMES Winter My Home Year Mot her 0 Spring Curiosity
SUMMER L Transition:

My World: travel | My World: places; Fat her & Summer Determination .
THEMES looking forward

24
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Communication and Language (C&L)

At Exwick Heights, we develop childrends communication and
1 Secure and trusting relationships between practitioners and children
1 A language rich environment including:
U Spaces that encourage talk
U Interesting resources and activities
U A wide range of books and book sharing opportunities
U Print displayed in a meaningful and purposeful way
U High quality adultchild interactions
1 Sufficient time each day for practitioners to talk to children

Children in reception will be learning:
1 Understand how to listen carefully and why listening is important.

1 Ask questions to find out more and to check they understand what has been said to them.

1 Atrticulate their ideas and thoughts in wefbrmed sentences.

1 Connect one idea or action to another using eange of connectives.

1 Describe events in some detail.

T Use talk to help work out problems and organise thinking and activities, and to explain how things work and why they migipehna

1 Develop social phrases.

25
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Communication and Language (C&ld)linked to books
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AUTUMN TERM
Children in reception will be learning:
1 Engage in story times.
9 Listen to and talk about stories to T
build familiarity and understanding. +BIG
DREAM:
1 Understand how to listen carefully 'T@’ &
and why listening is important. | L.
1 Retell the story, once they have
developed a deep familiarity with
the text, some as exact repetition
and some in their own words.
f Learn new vocabulary (taken from | tidy/tidily words that tidy/tidied harvest collection refused probably
the core o6real a _ describe size e.g. ) magnificent _
polite neat grind/ground marvellous splendid flatten
1 Use new vocabulary through the smaltsmaller _ _ patient _
day. tasty check/ed/ing fine ! i toward slide
smallest immediately
1  Use new vocabulary in different thoughtful big-biager- untangled knead/ing incredibly suddenly twinkling
contexts (through continuous and .g 99 fortunately
enhanced provision). share/s biggest mighty feat delicious gentle glorious supposed to
decorate/s alternatives for | perfect/ly shaping/shaped replied cinch
big/small e.qg.
giant/tiny hunted
rumbled/churned
ordered
1 Engage in nonfiction books (linked Autumn Harvest People who | Non-fiction that | Toysd past and
to theme) help us take | explores why present

ReachFor The Heights
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9 Listen to and talk about selected
non-fiction to develop a deep
familiarity with new knowledge
and vocabulary.

Woodland animals

Harvest Festival

Bread making

care of
ourselves

Christmas is
special for
Christians

9 Listen carefully to rhymes and
songs, paying attention to how
they sound.

phrases:

1 Learn rhymes, poems and songs.
(NB: poems and rhymes chosen
from class poetry basket)

Songs supporting routines and social

Little

Red

He n

Songs for Autumn/Harvest Festival from

SPRING TERM

Rap

Songs for Nativity performance

Christmas songs
from:

Children in reception will be learning:

1 Engage in story times.

9 Listen to and talk about stories to build
familiarity and understanding.

1 Understand how to listen carefully and
why listening is important.

1 Retell the story, once they have
developed a deep familiarity with the
text, some as exact repetition and
some in their own words.

Thellhrcie

Litthe Pigs

B

Giles hbu-n-fiu]:ﬂalﬂ

ReachFor The Heights
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Learn new vocabulary (linkedtothe | mast er of | solid imaginative slunk shelter invent/ed
core Oreal aloud?d
disguise escaped trustworthy crouch/ed scuttle sturdy
Use new vocabulary through the day.
wise clung/cling popular float/ed admit thrilled
Use new vocabulary in different
contexts (through continuous and devise tumbling [down] gentle/kind explore/d beautiful decide/d
enhanced provision).
shadowy slithered adventurous knash/ed heavenly wonderful
mouthwatering caught creative crunch/ed shimmering seriously
satisfied energetic ship/ped dazzling
perfect hardworking join/ed slimy
generous
Engage in nonfiction books (linked to | Winter Different kinds of China Mothers Day Spring Non-fiction that
theme) ) homesd past and ) traditions o explores why Easter
Light/dark includi Chinese New Year Minibeasts . il f
Listen to and talk about selected nen present (inc u_ Ing IS spe_c:la or
fiction to develop a deep familiarity household objects) Christians
with new knowledge andvocabulary.
Listen carefully to rhymes and songs, | Songs about winter | Songs from: Songs for Chinese | Songs f or | Songsaboutspring | Songs about Easter

paying attention to how they sound.
Learn rhymes, poems and songs.

(NB: poems and rhymes chosen from
class poetry basket)

from:

i%

New Year from:

Day celebration
from:

and minibeasts
from:

from:

&

(R X
i)

ReachFor The Heights

28



k\‘ H‘?/

2
g ¥ WTeds %z
AW Wraggsl=
O/O,Y S(\\
SUMMER TERM
Children in reception will be learning:
1 Engage in story times.
5 6’?—‘4*(:\% &
i Listen to and talk about stories to build T SUPER .,
familiarity and understanding. o PE[\’
AL AT
f  Understand how to listen carefully and .@f
why listening is important. il ! - n
1 Retell the story, once they have
developed a deep familiarity with the
text, some as exact repetition and
some in their own words.
i  Learn new vocabulary (linked to the | reflection adore/adoring absolutely mighty soldier (on) bold
core O6real aloud?d
rescue stroll definitely recline/reclining pledge proud
1 Use new vocabulary through the day.
powerful adventure astonishing spark/sparkedyer. idea) | Steadfast brilliant
1 Use new vocabulary in different
contexts (through continuous and cosy flap/ping Opar don me ruckus
enhanced provision).
thank you/good waddle/waddling magical vim
night (and other | ¢ climb
. enormous cra scale [ref. clim
social phrases) agy [ ]
fluttered venture/d
gorgeous exhausted
f  Engage in nonfiction books (linked to | Transportd past and | Contrasting habitats | Places of worhip Summer Earth & space, Growing up
theme) present - jungle and polar _ , including travel ,
. includi Contrasting habitats Human lifecycle
 Listen to and talk about selected nen reglon-s, Inclu mg_ 8 desert and ocean
fiction to develop a deep familiarity the animals that live . .
. including the
with new knowledge androcabulary. there

ReachFor The Heights
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animals that live
there

9 Listen carefully to rhymes and songs,
paying attention to how they sound.

9 Learn rhymes, poems and songs. (NB:
poems and rhymes chosen from class
poetry basket)

Songs about travel
from:

Songs about animal
homes from:

Y

Songs
celebration from:

D NiKS DEEIY
A f

f or R Songs about Summer
from:

Songs about space
from:

Personal, social & emotional development (PSED)

At Exwick Heights, we use the Jigsaw programme to support
Term | Autumn 1:Being me in my world Autumn 2:Celebrating difference
Children in reception will be learning: Children in reception will be learning:
1 To understand how it feels to belong; that we are similar and different 1 To identify something we are good at and understand that everyone is good at
. ) ) different things.
1 To begin to recognise and manage own feelings
] ) ] 1 To understand that being different makes us special.
1 To enjoy working with others to make school a good place to be
o ) 1 To know that we are all different but the same in some ways.
1 To understand why it is good to be kind and use gentle hands.
) ) . 1 To talk about why home is special to oneself.
T To begin to understand childrends r
play. 1 To talk about how to be a kind friend.
1 To learn what being responsible means. 1 To know which words to use to stand up for ourselves when someone does or
says something unkind.

30
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Term | Spring 1Dreams and goals Spring 2:Healthy me
Children in reception will be learning: Children in reception will be learning:
1 To understand that perseverance helps when tackling challenges. 1 To understand that exercise helps to keep the body healthy.
To talk about a time when a goal was achieved due to perseverance. 1 To understand that moving and resting are good for the body.
1 To set a goal and work towards it. To know which foods are healthy (or not); to make healthy eating choices.
1 To use kinds words to encourage others. 1 To know how to get ready for sleep and that sleep is good for us.
1 To understand the link between learning now and jobs we might like to do whe { To be able to wash own hands and know that it is important to do this before
older. eating, and after going to the toilet.
1 I can say how | feel when | achieve a goal and know what it means to feel proy § To know what a stranger is and how to stay safe if a stranger approaches.
Term | Summer 1Relationships Summer 2:Changing me

Children in reception will be learning:

Children in reception will be learning:

= =2 =4 -a -2

To identify some of the jobs we do in our families and how | feel like | belong.
To understand how to make friends, when feeling lonely.

To know ways of solving problems, to maintain friendships.

To begin to understand the impact of unkind words.

To use strategies to help manage feelings.

To know how to be a good friend.

f
f
f
f
f
f

To name parts of the body

To talk about the things we can do, and the food we can eat, to be healthy.
To understand that we grow from babies to children to adults.

To talk about feelings associated with moving to Year 1

To talk about worries or things to look forward to about being in Year 1.

To share happy memories of the year in Reception.

31
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Physical development (PD)

At Exwick Heights, we use the PE Hub programme to suppaevetoped hi | dFﬂ_%physi
through continuous and enhanced provision opportunities, as well as through handwriting sessioseq Literacy). i’

Term Children in reception will be learning to:
Autumn 1 | Gymnastics: Unit 1 Dance: Unit 1
1 Develop confidence in fundamental movements 1 Recognise actions can be performed to music
1 Experience jumping, sliding, rolling, moving over and under apparatus. 1 Copy, repeat and perform some basic actions to music
1 Develop coordination and gross motor skills.
Autumn 2 | Body management: Unit 1 Speed Agility Travel: Unit 1
1 Explore balance and managing own body 1 Travel with some control and coordination.
1 Able to stretch, reach, extend in a variety of ways and positions. 1 Change direction at speed through both choice and instructions.
1 Able to control body and perform specific movements on command. 1 Perform actions demonstrating changes in speed.
1 Stop, start, pause, prepare for and anticipate movement in a variety of
situations.
Term Children in reception will be learning to:
Spring 1 Manipulation & coordination: Unit 1 Cooperate & Solve problems: Unit 1
1 Send & receive a variety of objects with different body parts. i Organise and match items, images, colours and symbols.
1  Work with others to control objects in space. 1 Work with a partner to listen, share ideas and question.
1 Coordinate body parts in a variety of activities and in different ways. 1 Collect, distinguish and differentiate colours and create a shape as a team.
Spring 2 Gymnastics: Unit 2 Dance: Unit 2
1 Further develop confidence in fundamental movements. 1 Count and move to beats of 8.

32
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1 Learn and refine a variety of shapes, jumps, balances and rolls.

1 Link simple balance, jump and travel actions.

1 Work as an individual, partner and part of a group.

1 Copy and repeat movement patterns.

Term Children in reception will be learning to:
Summer 1 | Body management: Unit 2 Speed Agility Travel: Unit 2
1 Explore a variety of rolling, sliding, etc.. i Participate in a variety of agilitpased activities.
1 Jump using a variety of take offs/landings, use hands and feet in different | 1 Recognise the difference between actions such as: moving, softly, quietly,
combinations. quickly, powerfully, etc.
1 Participate in a variety of small group cooperative activities. 1 Relate body movements to music and percussion.
Summer 2 | Manipulation & coordination: Unit 2 Cooperate & Solve problems: Unit 2

1 Coordinate similar objects in a variety of ways.
9 Differentiate ways to manoeuvre objects.

9 Skip in isolation and with a rope.

1 Copy and repeat various patterns and actions.
i Continue to work in teams.

1 Solve more complex tasks.

33
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Literacy (L)d phonics & early reading

At Exwick Heights, we are teaching children to read using Little Wandle Letters and Sounds programme. Children have dailyspdessions
and 3 reading practice sessions each week.

Children in reception will be learning to: Children in reception will be Children in reception will be learning to:
1 Read individual letters by saying the sounds fitnem. learning to: 1 Read simple phrases and sentences made up of words wi
1 Blend sounds into words, so that they can read short words made up of knowr| 1 Read a few common known lette®sound correspondences and, where necessa
letterd sound correspondences. exception (§ a few exception words.
1 Read some letter groups that each represent one sound and say sounds for matchedtot he s ch 1 Reread these books to build up their confidence in word
them. phonic programme. reading, their fluency andheir understanding and
enjoyment.
Phase 2 New tricky words Matched reading practice book$
Autumnl |1 satpinmdgockckeurhbfl is | the By week 4: Wordless
Autumn2 | g ffllssjvwxyzzzquchshthngnk put* pull* full* as and has | Phase 2 (set 19 Phase 2 (Set 3)
1 words withds /s/ added at the end (hats sits) his her go no to into she
¢ words ending in s /z/ (his) and witlds /z/ added at the end (bags sings) | push* he of we me be
Phase 3 New tricky words Matched reading practice books
Spring 1 § aieeigh oa 00 0o ar or ur ow oi ear air er was you they my by all are | Phase 2 (set 49 Phase 2 (set 5)
1 words with double letters sure pure
1 longer words
Spring 2 1 Review Phase 3 Review all taught so far Phase 3 (set 1)
1 words with double letters, longer words, words with two or more
digraphs, words ending irding, compound words
1 words with s /z/ in the middle
1 words withds /s/ /z/ at the end
1 words withdes /z/ at the end
Phase 4 New tricky words Matched reading practice books
Summer 1| 1 Short vowels with adjacent consonants said so have like some Phase 3 (set 2)
1 CVCC CCVC CCVCC Ccccvce ccevee come love do were here
1 longer words and compound words little says there when what
¢ words ending in suffixeding, ded /t/, ded /id/ /ed/, dest one out today
Summer 2 | 1 Phase 3 long vowel graphemes with adjacent consonants Review all taught so far Phase 4 (set 1)
1 CVCC CCVC CCCvC cev cevee
1 words ending in suffixeding, ded /t/, ded /id/ /ed/, ded /d/ der, dest
1 longer words *ref: Collins Big Cat for Little Wandle Letters and Sounds Revis
34
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Literacy (Lp handwriting and early writing

Direct teaching of early writing matches the progression in the spelling element of the Little Wandle Letters and Soundsaprotg; wherever possible, writing
activities will link to the core text.

AUTUMN TERM

Children will be
learning to:

1 Form lowercase
and capital letters

(for the first letter in

Formation taught
during phonics
lessons:

Formation taught
during phonics
lessons:

Formation taught
during phonics
lessons:

Revisit formation of
specific letters
(based on teacher

Formation taught
during phonics
lessons:

Formation taught
during phonics
lessons:

Revisit formation of
specific letters
(based on teacher

their name) satp inmd ckeur assessment) ffll ssj zzquch assessment)
correctly. gock hbfl VWXY sh th ng nk
1 Spell words by Baseline Baseline Baseline Baseline Focus on CVC Focus on CVC Focus on CVC

identifying the
sounds and then
writing the sound
with letter/s.

words including
Phase 2 GPCs

words including
Phase 2 GPCs

words including

Phase 2 GPCs incl.

1 words withds
/s/ added at
the end (hats
sits)

1 words ending
in s /z/ (his)
and with ds /z/
added at the
end (bags
sings)

ReachFor The Heights

35



SPRING TERM
. . ELU@TFJ&’@@
Children will be titttelPigs
learning to ol o § it

i

iles fobons o Darid Witz

1 Form lowercase
and capital letters
correctly.

Formation taught
separately to phonics
lessons Curly
Caterpillar letters:
coagq

Formation taught
separately to phonics
lessons Curly
Caterpillar letters:
defs

Formation taught
separately to phonics
lessons Long Ladder
letters:

iljtuy

Formation taught
separately to phonics
lessons Zig-Zag
letters:

zvwXx (k)

Formation taught
separately to phonics
lessons- One-armed
robot letters: rnm

Formation taught
separately to phonics
lessons- One-armed
robot letters: hp b

1 Spell words by
identifying the

Focus on CVC words,
including Phase 3

Focus on CVC words,
including Phase 3

Focus on CVC words,
including Phase 3

sentences with
words with known
sound-letter
correspondences

and full stop.

1 Reread what they
have written to
check that it makes
sense.

using a capital letter

sounds and then GPCs taught so far GPCs taught so far GPCs taught so far,
writing the sound incl:
with letter/s. 1 words with double
letters
1 longer words
1 Write short Phrases Phrases Phrases

Short sentences,
including Phase 3
words

Short sentences,
including Phase 3
words

Short sentences,
including Phase 3
words

ReachFor The Heights
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SUMMER TERM
Children will be
learning to

1 Form lowercase
and capital letters
correctly.

Formation taught
separately to phonics
lessons Capital
letters:

COS

Formation taught
separately to phonics
lessons Capital
letters:

AEFHI

Formation taught
separately to phonics
lessons Capital
letters:

KLMNT

Formation taught
separately to phonics
lessons Capital
letters:

VWXYZ

Formation taught
separately to phonics
lessons Capital
letters:

BDRP

Formation taught
separately to phonics
lessons Capital
letters:

GJQU

1 Spell words by
identifying the
sounds and then
writing the sound
with letter/s.

1 Write short
sentences with
words with known
sound-letter
correspondences
using a capital letter
and full stop.

1 Reread what they
have written to
check that it makes
sense.

Short sentences,
including Phase 4
words

Short sentences,
including Phase 4
words

Short sentences,
including Phase 4
words

Short sentences,
including Phase 4
words

Short sentences,
including Phase 4
words

Short sentences,
including Phase 4
words

ReachFor The Heights
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Mathematics (M)
At Exwick Heights, we use the White Rose programme t o suglpnmthéamatcs i
sessions.

AUTUMN TERM

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6
Getting to Know You & Baseline Block 16 Match, sort and compare Block 20 Talk about measure and pattern
Children in reception will be learning to: Children in reception will be learning to:
1 Step 1 Match objects 1 Step 1 Compare size
1 Step 2 Match pictures and objects 1 Step 2 Compare mass
1 Step 3 Identify a set 1 Step 3 Compare capacity
1 Step 4 Sort objects to a type 1 Step 4 Explore simple patterns
1 Step 5 Explore sorting techniques 1 Step 5 Copy and continue simple patterns
1 Step 6 Create sorting rules 1 Step 6 Create simple patterns
1 Step 7 Compare amounts
Week 7 Week 8 Week 9 Week 10 Week 11 Week 12
Block3dl t 6s me 1, 2,|Block4dCircles and triangles Block 581, 2, 3,4, 5 Block 68 Shapes with 4 sides

38
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Children in reception will be learning | Children in reception will be Children in reception will be learning¢ Children in reception will be
to: learning to: to: learning to:
7 SteplFind1,2and3 1 Step 1 Identify and name 7 SteplFind4and5 1 Step 1 Identify and name shapsg
1 Step 2 Subitise 1, 2 and 3 circles and triangles 1 Step 2 Subitise 4 and 5 with 4 sides
1 Step 3 Represent 1, 2 and 3 ! S.tep 2 Compare circles and 1 Step 3 Represent 4 and 5 ! Step 2 Combine shapes with 4
triangles sides
1 Step 41 more _ 17 Step 41 more _
1 Step 3 Shapes in the 1 Step 3 Shapes in the
7 Step51less environment 7 Step51less environment
1 Step 6 Compositionof 1,2and 3 |y Step 4 Describe position 1 Step 6 Compositionof4and 5 |q Step 4 My day and night
7 Step 7 Composi t
SPRING TERM
Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7

Block 18 Alive in 5

Children in reception will be learning
to:

Block 20 Mass and capacity

Children in reception will be
learning to:

Block 30 Growing 6, 7, 8

Children in reception will be learning to:

Block 40 Length, height and time

Children in reception will be
learning to:

!l

!l

Step 1 Introduce zero
Step2 Find 0to 5
Step 3 Subitise 0to 5

Step 4 Represent0to 5

1 Step 1 Compare mass 1
1 Step 2 Find a balance 1
1 Step 3 Explore capacity |1

1 Step 4 Compare capacity | 1

Step 1 Find 6, 7 and 8
Step 2 Represent 6, 7 and 8
Step 3 1 more

Step 4 1 less

1 Step 1 Explore length
1 Step 2 Compare length
1 Step 3 Explore height

1 Step 4 Compare height

ReachFor The Heights
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1 Step 51 more 1 Step 5 Composition of 6, 7 and 8 1 Step 5 T;Ik about time
1 Step 61 less 1 Step 6 Make pair® odd and even 1 Step 6 Order and sequence
1 Step 7 Composition 1 Step 7 Double to 8 (find a double) time
1 Step 8 Conceptual subitising to 5§ 1 Step 8 Double to 8 (make a double)

1 Step 9 Combine two groups

1 Step 10 Conceptual subitising
Week 8 Week 9 Week 10 Week 11 | Week 12
Block 50 Building 9 and 10 Block 60 Explore 3D shape

Children in reception will be learning to:

Children in reception will be learning to:

17 Step 1 Find 9 and 10

1 Step 2 Compare numbers to 10

1 Step 3 Represent 9 and 10

1 Step 4 Conceptual subitising to 10
1 Step 51 more

1 Step 61 less

1 Step 7 Composition to 10

Step 8 Bonds to 10 (2 parts)

Step 9 Make arrangements of 10

Step 10 Bonds to 10 (3 parts)

Step 11 Doubles to 10 (find a double)
Step 12 Doubles to 10 (make a double)

Step 13 Explore even and odd

1 Step 1 Recognise and name 3 shapes

1 Step 2 Find 2D shapes within 3D shapes
1 Step 3 Use 3D shapes for tasks

1 Step 4 3D shapes in the environment

1 Step 5 ldentify more complex patterns

1 Step 6 Copy and continue patterns

1 Step 7 Patterns in the environment

ReachFor The Heights
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Week 1 \ Week 2

\ Week 3 \ Week 4 \ Week 5 \ Week 6 | Week 7

Block 18 To 20 and beyond

Children in reception will be
learning to:

Block 26 How many now?
Children in reception will be
learning to:

Block 30 Manipulate, compose and
decompose
Children in reception will be learning to:

Block 48 Sharing and grouping
Children in reception will be
learning to:

1

Step 1 Build numbers beyond 1(
(1071 13)

Step 2 Continue patterns
beyond 10 (10I1
Step 3 Build numbers beyond 1(
(1471 20)

Step 4 Continue patterns
beyond 10 (14T ]
Step 5 Verbal counting beyond
20

Step 6 Verbal counting patterns

1 Step 1 Add more
1 Step 2 How many did |
add?

| 1 Step 3 Take away

1 Step 4 How many did |
take away?

Step 1 Select shapes for a purpose
Step 2 Rotate shapes

Step 3 Manipulate shapes

Step 4 Explain shape arrangements
Step 5 Compose shapes

Step 6 Decompose shapes

Step 7 Copy 2D shape pictures
Step 8 Find 2D shapes within 3D
shapes

=2 =4 =4 =4 -4 -4 -4 -4

Step 1 Explore sharing

Step 2 Sharing

Step 3 Explore grouping
Step 4 Grouping

Step 5 Even and odd sharing
Step 6 Play with and build
doubles

= =4 =4 -4 - -a

ReachFor The Heights

41




g S

WIGogil2
oy o
Week 8 | Week 9 Week 10 Week 11 Week 12
Block 58 Visualise, build and map Block 60 Make connections Consolidation
Children in reception will be learning to: Children in reception will be
learning to:
1 Step 1 Identify units of repeating patterns ¢ Step 7 Give instructions to build Step 1 Deepen understanding
1 Step 2 Create own pattern rules 1 Step 8 Explore mapping Step 2 Patterns and relationships
1 Step 3 Explore own pattern rules 1 Step 9 Represent maps with models
1 Step 4 Replicate and build scenes and 1 Step 10 Create own maps from familiar
constructions places
1 Step 5 Visualise from different positions 1 Step 11 Create own maps and plans from
1 Step 6 Describe positions story situations

Understanding the World (UW)
At Exwick Heights, programmes used to support teaching in UW include PLAN Matrices (science) and the Devon & Torquay AgfebdsSRE).

AUTUMN TERM

Theme UW focus Children in reception will be learning to: Technological experiences, linked
(@and NC link: learning focus:

My school | People, Culture & 1 Familiarise with the school environment, indoors and out Technology used in school e.g.
Communities ¢ Familiarise with routines and expectations photocopiers, automatic doors,

Me (Geographyd people & place) | 1 Name and describe people who are familiar to them mobile technologyd tablets and

phones, hand dryer

Autumn The Natural World 1 Explore the natural world around them. Woodland remote/coding creatures
(Science: Living things and the| 1 Describe what they see, hear and feel whilst outside.
habitat 8 woodland animals) 1 Recognise some environments that are different to the one in which they live. Visualiser/microscopes
The Natural World 1 Explore the natural world around them.
(Science: Seasonal change 1 Describe what they see, hear and feel whilst outside.
autumn) 1 Understand the effect of changing seasons on the natural world around them.

Harvest The Natural World Explore the natural world around them by: Technology used in the kitchen
(Science: changing materials) | 1 exploring a range of materials in a sensory way Online clips of bread making

42
ReachFor The Heights



W-rl—C? g%

MULN-ACADEMY

[rust

1 combining materials [ingredients]
1 compare how materials change i.e. making bread with different types of flour
¢ talking about what they see/feel

People, Culture &

Recognise that people have different beliefs and celebrate special times in different ways |

Online clips of Harvest time e.g.

Communities exploring: cBeebies 6M9® Fir
(RE: Why is th 1 Whatisa HarvestFestival? Harvest 6.
special to Christians?) f What does the word dharvestd mean?
9 Why is the word 6Godd speci al to Chris
¢ that harvest celebrations are a way Christians thank their Creator.
Kindness | People, Culture & 1 Talk about members of their immediate family antbmmunity, and show interest in cBeebiesonline games and clips
Communities different occupations. about people who help us.
(Science: humans) 1 Name and describe people who are familiar to them.
1 Find out about how to take care of themselves
Nativity People, Culture & Recognise that people have different beliefs and celebrate special times in different ways lf Microphonesad recording voice
Communities exploring why Christmas is special for Christians. Specifically, to: Speaker
(RE: Why is Christmas special| 1 Talk about people who are special to them
for Christians?) 1 Say what makes their family and friends special to them
1 Recall simply what happens at a traditional Christian festival (Christmas)
1 Begin to recognise the word 6incarnat.
as Jesus
1 Retell religious stories, making connections with personal experiences.
Christmas | Past & present ¢ Comment on images of familiar situations the past by thinking about presents/toys Remote control toys

(History: Christmas presents in
the past)

given in the past and how these compare to presents/toys given now.

The Natural World

(Science: forces)

1 Explore how things work, specifically toys
1 Describe what they see, hear and feel

ReachFor The Heights
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SPRING TERM
Theme UW focus Children in reception will be learning to: Technological experiences, linked t
(and NC Ilink: learning focus:
Winter The Natural World 1 Describe what they see, hear and feel whilst outside, specifically when exploring | Light resources e.g. light box,
(Science: lighd shadows) shadows torches, projector
The Natural World 1 Explore the natural world around them.
(Science: Seasonal changevinter) | 1 Describe what they see, hear and feel whilst outside.
1 Understand the effect of changing seasons on the natural world around them.
My Home | Past & present 1 Comment on images of familiar situations ihe past. Technology used in the home e.g.
(Hi story: compar hoovers, microwaves, tills, mobile
t hend) phones, washing machines etc.
Easiear headphones
Chinese People, Culture & Communities 1 Recognise that people have different beliefs and celebrate special times in differe| Online clips about Chinese New
New Year | (Geography) ways Year e.gCelebrating Chinese and
1 Recognise some similarities and differences between life in this country and life il Lunar New Year
other countries.
PenPal (translator pen)
Mo t h e | Past & present 1 Talk about members of their immediate family ancbmmunity Kitchen technology for making
Day (Hi story: the hi|f Commentonimages offamiliar situations e past. cakes/biscuits
Spring The Natural World 1 Explore the natural world around them. Lightbox with minibeast xays
(Science: Living things and their 1 Describe what they see, hear and feel whilst outside.
habitat d minibeasts) 1 Recognise some environments that are different to the one in which they live.
The Natural World 1 Explore the natural world around them. Cameras/iPads
(Science: Seasonal chan@epring) | 1 Describe what they see, hear and feel whilst outside.
1 Understand the effect of changing seasons on the natural world around them.
Curiosity | People, Culture & Communities Recognise that people have different beliefs aieélebrate special times in different wayy Story headphones

(RE: Why is Easter special for
Christians?)

Specifically, to:

1

1
1
1

Recognise and retell stories connected with celebration of Easter

Say why Easter is a special time for Christians

Talk about ideas of new life in nature

Recognise some symbols Christians use during Holy Week, e.g. palm leaves, cro
eggs, etc., and make connections with signs of new life in nature

Talk about some ways Christians remember these stories at Easter.

ReachFor The Heights
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SUMMER TERM
Theme UW focus Children in reception will be learning to: Technological experiences, linked t
(@and NC linR: learning focus:
My World: Past & present Comment on images of familiar situations iime past. Remote controlled cars/train
travel (History: transport)
My World: The Natural World Draw information from a simple map. Technology used when going
places (Geography: contrasting Recognise some environments that are different fraitme one in which they live. places e.g. SatNav

environments)

The Natural World
(Science: animals)

Recognise some environments that are different fraiime one in which they live.

Beebots
Online clips of environments (incl.
animals)

Fat her 9

People, Culture & Communities
(RE: Which places are special ang
why?)

Name and describe people who are familiar tihem.
Talk about members of their immediate family ammbmmunity
Understand that some places are special members of their community.

Story headphones

Summer

The Natural World
(Science: Seasonal change
Summer)

1 Explore the natural world around them.
1 Describe what they see, hear and feel whilst outside.

1 Understand the effect of changing seasons on the natural world around them.

Projector and other light sources for
shadow making

The Natural World
(Science: animals)

Recognise some environments that are different fratme one in which they live.

Online clips of environments (incl.
animals)

Determination

The Natural World
(Science: Earth & Space)

Explore the natural world around them.
Describe what they see, hear and feel whilst outside.

llluminated mark making boards

Transition

People, Culture & Communities
(Science: humans)

1 Talk about members [of the school] communitand show interest in different
occupations.
1 Name and describe people who are familiar to them.

Cameras/iPads

ReachFor The Heights
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Expressive arts & design (EA&D)

At Exwick Heights, we use the Kapow programme to support

Term

Children in reception will be learning:

Children in reception will be learning:

Autumn 1

Art & Design: mark making

Music: exploring sound

1 To explore making marks with wax crayons.

1 To investigate the marks and patterns made by different
textures.

1 To explore using voices to make a variety of sounds.

To explore making marks with felt tips.

To use a felt tip to make patterns.

I To explore how to use our bodies to make sounds.

To explore making marks with chalk.
To make controlled large and small movements.

To compare different ways of making marks and drawing.

1 To explore the sounds of different instruments.

To explore mark making using pencils.

To create a simple observational drawing.

1 To identify sounds in the environment and differentiate between them.

To explore mark making using pencils.

To create a simple observational drawing.

 To use voices to imitate nature sounds.

Al =4 = =4 A -4 = -4 -a -2

To use a variety of colours and materials to create a self
portrait.

1 To express their own selfnage through art.

ReachFor The Heights
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Autumn 2 Design & Technology: junk modelling Music: celebration music
1 To explore and investigate the tools and materials in the junk | Kwanzaa
modelling area. , . .
1 To learn about music from another culture, particularly when related to the festival of
Kwanzaa
1 To take part in a traditional call and response song
1 To find classroom objects to use as drums and play in response to African music
I To develop scissor skills. Christmas
To investigate cutting different materials. I To learn about traditional Christmas music
I To take part in a group song involving singing, voice sounds and playing instruments
1 To sing and move to a Christmas song
1 To learn how to plan and select the correct resources needed| Christmas
make a model. . . .
1 To suggest appropriate actions to match song lyrics
I To sing and move to Christmas songs
I To verbally plan and create a junk model.
I To share a finished model and talk about the processes in its
creation.
1 To explore different ways to temporarily join materials togethe
Spring 1 Art & Design:painting and mixed media Music: music & movement

f
f

To explore paint through finger painting.
To describe the texture and colours as they paint.

To talk about their work and decide whether it is abstract or
figurative.

1 To understand why songs have actions

1 To learn some simple Makaton signs to accompany a song

47
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1 To create natural paintbrushes using found objects. 1 To explore beat through body movement
1 To use natural paint brushes and mud paint to create artwork.| 1 To express feelings and emotions through movement to music

 To talk about their work and decide whether it is abstract or

figurative.
1 Torespond to music through the medium of paint. 1 To explore beat through body movement
1 To use paint to express ideas and feelings. 1 To express feelings and emotions through movement to music
1 To make childled collages using mixed media. 1 To explore pitch and tempo through scarf dancing and body movement
I To use loose parts to create a piece of transient art. 1 To express feelings and emotions through movement to music
1 To create landscape collages inspired by the work of Megan | 1 To perform action songs to a small audience.
Coyle.
I To create a large piece of group artwork based around
fireworks.
1 To experiment with colour, design and painting techniques.
Spring 2 Design & Technologyexploring threading and weaving Music: musical stories
I To develop threading and weaving skills. T To lIlisten to the Iyrics and mel ody: 0Ted

Kennedy and recall part of the story.

1 To move to music with instruction, changing movements to match the tempo, pitch or
dynamic of the piece.

1 To talk about how a piece of music makes you feel.

1 To practise and apply weaving skills to a specific materiale.g.|] Y To | i sten to the classical pi ece and nar
paper. and recall the characters from the story.

1 To understand that music and instruments can be used to convey moods or represent
characters.
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To use movement to express moods or actions within a musical story

1 To talk about how a piece of music makes you feel.
1 To practise and apply threading skills with specific materials e] § To use actions to retell a story to music
hessian and wool. .
1 To sing and perform a group song
1 To use threading or sewing to design a product (bookmark). | § To learn how instruments can represent a certain mood, character or action
1 To experiment with the sounds of different instruments
I To create a textiles product (bookmark) following their own 1 To create a musical story based upon a familiar routine
design. ) )
1 To use instruments to represent moods or actions
1 To play an instrument as part of a group story
1 To reflect with children on how they have achieved their aims.|  To create a musical story based upon a familiar routine
1
1

To play an instrument as part of a musical story and perform as a group

Summer 1

Art & Design:sculpture and 3D

Music: big band

and artists.

1 To explore clay and its properties. 1 To discuss what makes a musical instrument
1 To use recyclable materials to create a simple representation of a musical instrument
1 To explore playdough and its properties. 1 To learn what an orchestra is
1 To use tools safely and with confidence. 1 To learn about the four different groups of musical instruments
9 To create natural 3D landscape pictures using found objects. | 1 To copy and follow a beat
1 To follow a beat using an untuned instrument
I To generate inspiration and conversation about sculpture art | 1 To experiment with playing tuned and untuned instruments
1

To play in time to familiar songs
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1 To create a design for a 3D animal sculpture.
1 To begin making a 3D clay sculpture using the designs create( I To choose appropriate instruments to represent different parts of a song.
last lesson. . .
1 To perform a practised song to a small audience.
1 To make a 3D clay sculpture using the designs created last
lesson.
I To share their creation, explaining the processes they have ug
Summer 2 Design & Technology: structures (boats) Music: transport
1 To understand what waterproof means and to test whether 1 To explore creating sound effects.
materials are waterproof.
1 To test and make predictions for which materials float or sink. | 1 To explore making sounds at different speeds.
I To compare the uses of boats. 1 To explore moving to different tempos.
1 Toinvestigate how the shape and structure of boats affects th{ § To interpret symbols to show a change in speed.
way they move.
I To design a boat. 1 Tointerpret a simple score to show tempo changes.
1 To create a boat based upon their own design.
Back to 6contentsod
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NATIONAL CURRICULUM
KEY STAGE ONE & KEY STAGE TWO

At Exwick Heights Primary School, we
have carefully considered which skills,
knowledge and concepts are taught and
in what order throughout our
curriculum for Year 1-6.

We take a O0small
delivering high quality content,
ensuring that carefully sequenced
lessons build upon prior knowledge so
that children know and remember
more. We aspire for the learning at our
school to prepare our children for the
working world that awaits them.




Implemented National Curriculum

- Implemented Schemes Used In Years 1-6

Area of learning & development

Specific educational

Whole class or small group

programme/s
Personal, Social and Emotional Jigsaw Whole class or smaller groups for interventions
Development (PSHE)
Physical Education (PE) PE Hub Whole class
Fun Fit Small group intervention
English (phonics) Little Wandle Whole class

Keep up and catch up
Little Wandle Fluency

Small group interventions
Small Group interventions

SEND Individual interventions
English (reading practice) Little Wandle Small group in Year 1 and 2
English (writing practice, including Little Wandle Year 1 and 2
handwriting) Bespoke scheme in Year 36
Mathematics White Rose Whole class and small group intervention (Year 1/2)

Mastering Number
Number Sense

Intervention Year 1-6

Religious Education Devon and Tor bay 8 Wholeclass or smaller groups
for RE2024

French Salut Whole class

Science PLAN primary science resources Whole class

Design Technology, Art and Music Kapow Whole class

Back to

b6contentso
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ART and Design at
Exwick Heights Primary School

Overview

At Exwick Heights Primary School, we enrich <c¢h
practical experiences in the classroom based on a skillsbased curriculum (KAPOW). This is designed

to foster and raise aspirations, opening the children up to t he potential of their artistic talent. We

want children to enjoy having Art in their lives as not only a way of enjoyment, but also as a potential

future career: the world needs sculptors and painters and in their lessons is where they can start to
dream! There are many opportunities throughout the year for children to showcase their artistic
talents, build their creative confidence and deepen their interest in the arts throughout the year. In
weekly assemblies we develop our knowledge of artists and we use the outdoor learning
environments to inspire our learning. We have an annual ART week which culminates in school

di splay and assembly. We also regularly will <ce
in our school environment and on our Facebook page

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 be able to talk about their art learning with a focus on previous learning (spiral curriculum)

1 produce creative, imaginative work which they are proud of

1 explore their ideas and record their experiences, as well as exploring the work of others and
evaluate different creative ideas.

1 become confident and proficient in a variety of techniques including drawing, painting, sculpting,
as well as other selected craft skills, e.g. collage, printing, weaving and patterns.

1 develop their knowledge of famous artists, designers and craft makers.

1 develop their interest and curiosity about art and design

1 create sketch books to record their observations and use them to review and revisit ideas

1 see their artwork celebrated through class and whole- school displays

By the end of Early Years, pupils cané

1 Explore different materials freely, in order to develop ideas about how to use them and what to
make.

91 Develop their own ideas and then decide which materials to use to express them.
53
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Join different materials and explore different textures.

Create closed shapes with continuous lines, and begin to use these shapes to represent objects.
Draw with increasing complexity such as representing a face with a circle and including detalils.
Use drawing to represent ideas like movement or loud noises.

Show different emotions in their drawings and paintings, like happiness, sadness, fear etc.
Explore colour and colour mixing.

Show different emotions in their drawings o happiness, sadness, fear etc.

Explore, use and refine a variety of artistic effects to express their ideas and feelings.

Return to and build on previous learning, refining ideas

Create collaboratively, sharing ideas, resources and skills.

= =4 4 -8 -4 48 -5 -4 -5 -9

By the end of KS1, pupils cané

1 use arange of materials creatively to design and make products;

1 use drawing, painting and sculpture to develop and share their ideas, experiences and
imagination;

1 develop a wide range of art and design techniques in using colour, pattern, texture, line, shape,
form and space

1 Talk about the work of a range of artists, craft makers and designers, describing the differences
and similarities between different practices and disciplines, and making links to their own work.

By the end of KS2, pupils can recognise:

1 develop their techniques, including their control and their use of materials, with creativity,
experimentation and an increasing awareness of different kinds of art, craft and design;

1 create sketch books to record their observations and use them to review and revisit ideas;

improve their mastery of art and design techniques, including drawing, painting and sculpture

with a range of materials [for example, pencil, charcoal, paint, clay];

know about great artists, architects and designers in history.

produce creative work, exploring their ideas and recording their experiences;

become proficient in drawing, painting, sculpture and other art, craft and design techniques;

evaluate and analyse creative works using the language of art, craft and design;

know about great artists, craft makers and designers, and understand the historical and cultural

development of their art forms.

=

= =4 4 -4 -

In order to achieve a true understanding of ART and design, topics are sequenced based on

the following rationale:

1 The skills and knowledge that children will develop throughout each art topic are mapped across
each year group and throughout the school to ensure progression using the KAPOW art scheme.

1 The emphasis on knowledge ensures that children understand the context of the artwork, as well
as the artists that they are learning about and being inspired by. This enables links to other
curriculum areas, including humanities, with children developing a sound knowledge of
individual artists as well as individual works and art movements. The children will study famous
artists, sculptors and photographers including: Van Gogh, Kandinsky, Beth Cavener, Bridget Riley,
Georgia O0Keef e, B aHatidCheas Plewenmmand note, TheZhilthren will also
study art from different countries and cultures during the annual ARTS WEEK.
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1 A clear focus on skills means that children are given opportunities to express their creative
imagination, as well as practise and develop the key processes of art: drawing, painting, printing,
textiles and sculpture.

1 Coordinated whole-school project work will ensure that art is given high status in the curriculum
and the school takes part in the annual Art We
skills and knowledge.

1 Termly art assessments allow the children to see how their work improves year upon yeatr.

T The s c ho-aguafitysart burrigulum is supported through the availability of a wide range of
guality resources, which are used to support
This is mirrored by the creative activities set for home learning where good examples are often
shared on the Exwick Heights school blog.

The ART <curriculum wil|l addr ess soci al di sadyv

knowledge and skills:

1 We ensure that the art curriculum is not narrowed but that pupils with SEND/disabilities are given
extra support through resources to scaffold their learning and TA support when needed.

1 We use explicit instruction which will help all children i.e.: teacher modelling of final pieces

1 Through flexible grouping

1 Quality teaching and lesson content will ensure that all pupils can succeed and use the

sketchbooks to track this process.

PP children are given priority when offering places to art and craft clubs

1 Where appropriate, we use technology to assist teacher modelling ie; using a visualizer for skill
demonstrations

=

We fully believe ART and design can contribute to the personal development of students at

Exwick Heights:

1 Communication Skills: within art units, the children are given opportunities to express
opinions and discuss their own and others art

1 Problem -Solving Skills: as children explore art ideas, they are testing possibilities and working
through challenges. Art allows children to make their own assessments, while also teaching them
that a problem may have more than one answer. Even when experimenting or learning how to
handle art materials effectively, our children are solving challenges and coming up with new ways
to handle unexpected outcomes.

1 Social & Emotional Skills: Art helps children come to terms with themselves and the control
they have over their efforts. Through art, they also practice sharing and taking turns, as well as
appreciating one anotherodés efforts. ArttoShowt er
individual uniqueness as well as success and accomplishment, all part of a positive seltoncept.

1 Fine Motor Skills: participating in art activities will improve fine motor skills

1 Self-Expression and Creativity: Children can express themselves through art on a
fundamental level. Creating art and mindful art activities allow children to work through feelings
and emotions.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice.
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Curriculum Overview with Enrichment Opportunities
Year Autumn Spring Summer
Nursery In Nursery, children will begin to look at Art and Design, exploring materials, textures, lines, shapes and colour.
Reception Marvellous marks Paint my world Creation Station
Year 1 Make your mark Colour splash
= Paper play
Qo
£
Telling a story I a
Year 2 = c &
S e 9 Clay Houses
e n < 4
0 0 (D)
%) () (H)
8 o A . . = P
Year 3 7 Prehistoric Painting %) Growing artists e
= = 2 |2 | A
o - o stract shape and space
= 0 = EE:
Year 4 S Power prints 3 Light and Dark 2 Mega Materials
T :
=
: @
Year 5 Renaissance art L
Interactive installation
Year 6 Making my voice heard Artist Study
Key: Drawing Painting and Mixed Medi a Sculpture and 3D
Back to 6écontentso
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Our Spiral Curriculum
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All children are entitled to a curriculum and to the powerful knowledge, which will open doors and
maximise their life chances. Below is a highlevel overview of the critical knowledge children will
learn in ART at each stage of their primary education, flom Nursery through to Year 6. The curriculum
is planned vertically and horizontally giving thought to the optimum knowledge sequence for
building secure schema. This curriculum overview shows the knowledge, skills and understanding at

each stage of a childd s

ART

journey

at

Progrecsion of skills - Art and design

Generating
ideas

Sketchbooks

Making skills
(including

Formal
elements)

Knowledge
of artists

Evaluating
and
analysing

Year 1

Explore their own ideas using a range of media.

Year 2

Begin to generate ideas from a wider range of stimuli,
exploring different media and technigues.

Ex wi

c k

Year 3

Generate ideas from a range of stimuli and carry out
simple research and evaluation as part of the making
process.

Hei ght s.

Use sketchbooks to explore ideas in an open-ended way.

Experiment in sketchbooks, using drawing to record ideas.
Use sketchbooks to help make decisions about what to try
out next.

\Use sketchbooks for a wider range of purposes, for
example recording things using drawing and annotations,
planning and taking next steps in a making process.

Use a range of drawing materials such as pencils, chalk,
charcoal, pastels, felt tips and pens.

Develop observational skills to look closely and reflect
surface texture through mark-making.

To explore mark making using a range of tools; being able
tocreate adiverse and purposeful range of marks
through experimentation building skills and vocabulary.

Further develop mark-making within a greater range of
media, demonstrating increased control.

Develop abservational skills to look closely and reflect
surface texture through mark-making.

Experiment with drawing on different surfaces, and begin
to explore tone using a variety of pencil srade (HB, 2B, 4B)
to show form, drawing light/dark lines, patterns and
shapes.

Confidently use of a range of materials, selecting and
using these appropriately with more independence.

Draw with expression and begin ta experiment with
gestural and quick sketching.

Developing drawing through further direct observation,
using tonal shading and starting to apply an
understanding of shape to communicate form and
proportion.

Describe similarities and differences between practices in
Art and design, eg between painting and sculpture, and
link these to their own work.

Talk about art they have seen using some appropriate
subject vacabulary. Be able to make links between pieces
of art.

Use subject vocabulary to describe and compare creative
works. Use their own experiences to explain how art
works may have been made.

Describe and compare features of their own and other’s
artwork.

Explain their ideas and opinions about their own and
other’'s art work, giving reasons. Begin to talk about how
they could improve their own work.

Confidently explain their ideas and opinions about their
own and other's art work, giving reasons. Use
sketchbooks as part of the problem-solving process and
'make changes to improve their work.

Progrecsion of skills - Art and design

Generating
ideas

Sketchbooks

Making skills
(including
Formal
elements)

Knowledge
of artists

Evaluating
and
analysing

Year 4

Generate ideas from a range of stimuli, using research and
evaluation of techniques to develop their ideas and plan
more purposefully for an outcome.

Year 5
I need space
Develop ideas more independently from their own

research. Explore and record their plans, ideas and
evaluations to develop their ideas towards an outcome.

Year 6
Make my voice heard
Draw upon their experience of creative work and their

research to develop their own starting points for creative
outcomes.

Use sketchbooks purposefully to improve understanding,
develop ideas and plan for an outcome.

Confidently use sketchbooks for purposes including
recording observations and research, testing materials
and working towards an outcome more independently.

Using a systematic and independent approach, research,
test and develop ideas and plans using sketchbooks.

Apply observational skills, showing a greater awareness
of composition and demonstrating the beginnings of an
individual style.

Use growing knowledge of different drawing materials,
combining media for effect.

Demonstrate greater control over drawing tools to show
awareness of proportion and perspective, continuing to
develop use of tone and more intricate mark making.

To use a broader range of stimulus to draw from, such as
architecture, culture and photography. Begin to develop
drawn ideas as part of an exploratory journey.

Apply known techniques with a range of media, selecting
these independently in response to a stimulus.

Draw in a more sustained way, revisiting a drawing over
time and applying their understanding of tone, texture,
line, colour and form.

Draw expressively in their own personal style and in
response to their choice of stimulus, showing the ability to
develop a drawing independently.

Apply new drawing techniques to improve their mastery
of materials and techniques

Push the boundaries of mark-making to explore new
surfaces, e.g. drawing on clay, layering media and
incorporating digital drawing techniques.

Use subject vocabulary confidently to describe and
compare creative works.

Use their own experiences of techniques and making
processes to explain how art works may have been made.

Research and discuss the ideas and approaches of artists
across a variety of disciplines, being able to describe how
the cultural and historical context may have influenced
their creative work.

Describe, interpret and evaluate the work, ideas and
processes used by artists across a variety of disciplines,
being able to describe how the cultural and historical
context may have influenced their creative work.

Build a more complex vocabulary when discussing their
own and others’ art.

Evaluate their work more regularly and independently
during the planning and making process.

Discuss the processes used by themselves and by other
artists, and describe the particular outcome achieved.

Use their k dedge of tool: ials and pri esta

Give reasoned evaluations of their own and others work
which takes account of context and intention.

try alternative solutions and make improvements to their
wiork.

ly use their k iledge of tools, ials and
processes to try alternative solutions and make
improvements to their work.
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Progrecsion of skills - Art and design

Painting and mixed media

Explore their own ideas using a range of media.

Year 2

Beside the seaside

Begin to generate ideas from awider range of stimuli,
exploring different media and technigues.

Generate ideas from a range of stimuli and carry out
simple research and evaluation as part of the making
process.

Experiment in sketchbooks, using drawing to record ideas.
Use sketchbooks to help make decisions about what to try

Use sketchbooks for a wider range of purposes, for
example recording things using drawing and annotations,
planning and taking next steps in a making process.

Begin to develop some control when painting, applying
knowledge of colour and how different media behave eg

Mix different hues of primary and secondary colours by
using different amounts of each starting colour or by

Make choices about which materials touse for collage
based on colour, texture, shape and pattern. Experiment
‘with overlapping and overlaying materials to create

Select and use a variety of painting techniques, including
applying their drawing skills, using their knowledge of
colour mixing and making choices about suitable tools for
a task eg choosing a fine paintbrush for making detailed
marks.

Mix colours with greater accuracy and begin to consider
how colours can be used expressively. Explore contrasting
and complimentary colours.

Modify chosen collage materials in a range of ways eg by
cutting, tearing, re-sizing or overlapping. In sketchbooks,
use collage as ameans of collecting ideas.

Talk about art they have seen using some appropriate
subject vocabulary. Be able to make links between pieces

Use subject vocabulary to describe and compare creative
works. Use their own experiences to explain how art
works may have been made.

Explain their ideas and opinions about their own and
other's art work, giving reasons. Begin to talk about how
‘they could improve their own work.

Confidently explain their ideas and opinions about their
own and other's art work, giving reasons. Use
sketchbooks as part of the problem-solving process and
miake changes to improve their work.

Painting and mixed media

Develop ideas more independently from their own
research. Explore and record their plans, ideas and
evaluations to develop their ideas towards an outcome.

Draw upon their experience of creative work and their
research to develop their own starting points for creative
outcomes.

Confidently use sketchbooks for purposes including
recording observations and research, testing materials
and working towards an outcome more independently.

Generating
ideas
Use sketchbooks to explore ideas in an open-ended way.
out next.
Sketchbooks
Experiment with paint, using a wide variety of toals (eg
brushes, sponges, fingers) to apply paint. Investigate
colour mixing. adding water to thin paint
- " Play with combinations of materials to create simple
M?klng s ills collage effects. Select materials based on their properties,
(including egshiny, soft. adding water.
Formal
elements)
interesting effects.
Describe similarities and differences between practices in
Art and design, eg between painting and sculpture, and
Knowledge link these to their own work. of art.
of artists
Describe and compare features of their own and other’s
Evaluating artwork.
and
analysing
Progression of ckifle - Art and design
Generate ideas from a range of stimuli, using research and
evaluation of techniques to develop their ideas and plan
Generating more purposefully for an outcome.
ideas
Use sketchbooks purposefully to improve understanding,
develop ideas and plan for an outcome.
Sketchbooks

Making skills
(including
Formal
elements)

Knowledge
of artists

Evaluating
and
analysing

Using a systematic and independent approach, research,
test and develop ideas and plans using sketchbooks.

Explore the way paint can be used in different ways to
create a variety of effects, eg creating a range of marks
and textures in paint.

Develop greater skill and control when using paint to
depict forms, eg beginning to use tone to create 3D
effects.

‘Work selectively, choosing and adapting collage materials
to create contrast and considering overall composition.

Apply paint with control in different ways to achieve
different effects, experimenting with techniques used by
other artists and applying ideas to their own artworks eg
making choices about painting surfaces or mixing paint with
other materials.

Develop a painting from a drawing or other initial
stimulus.

Add collage to a painted, printed or drawn background for
effect.

Explore how collage can extend original ideas.

Combine digital effects with other media.

Manipulate paint and painting technigues to suit a
purpose, making choices based on their experiences.
‘Work in a sustained way over several sessions to
complete a piece.

Analyse and describe how colour is used in other artists’
work,

Consider materials, scale and techniques when creating
collage and other mixed media pieces.

Create collage in response to a stimulus and work
collaboratively on alarger scale.

Use subject vocabulary confidently to describe and
compare creative works.

Use their own experiences of techniques and making
processes to explain how art works may have been made.

Research and discuss the ideas and approaches of artists
across a variety of disciplines, being able to describe how
the cultural and historical context may have influenced
their creative work.

Describe, interpret and evaluate the work, ideas and
processes used by artists across a variety of disciplines,
being able to describe how the cultural and historical
context may have influenced their creative work.

Build 2 more complex vacabulary when discussing their
own and others' art.

Evaluate their work more regularly and independently
during the planning and making process.

Discuss the processes used by themselves and by other
artists, and describe the particular outcome achieved.

Use their knowledge of tools, materials and processes to
try alternative solutions and make improvements to their
wiork.

Give reasoned evaluations of their own and others work
which takes account of context and intention.

Independently use their knowledge of tools, materials and
processes to try alternative solutions and make
improvements to their work.

e
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Progrecsion of skills - Art and design

Sculpture and 3D

Generating
ideas

Sketchbooks

Making skills

Explore their own ideas using a range of media.

Begin to generate ideas from a wider range of
stimuli, exploring different media and techniques.

Year 3

Abstract shape and space

Generate ideas from a range of stimuli and carry out
simple research and evaluation as part of the
making process.

Use sketchbooks to explore ideas in an open-ended
way.

Experiment in sketchbooks, using drawing to record
ideas. Use sketchbooks to help make decisions
about what to try out next.

Use sketchbooks for a wider range of purposes, for
example recording things using drawing and
annotations, planning and taking next stepsina
making process.

Use their hands to manipulate a range of modelling
materials.

Create 3D forms to make things from their
imagination or recreate things they have seen.

Develop understanding of 3D forms to construct
and model simple forms using a range of materials.

Use hands and tools with confidence when cutting,

shaping and joining paper, card and malleable

Develop basic skills for shaping and joining clay,
including exploring surface texture..

Able to plan and think through the making process
to create 3D forms using a range of materials.

Shape materials for a purpose, positioning and
joining materials in new ways (tie, bind, stick, fold).

Experiment with combining found objects and
recyclable material to create sculpture.

Talk about art they have seen using some
appropriate subject vocabulary. Be able to make
links between pieces of art.

Use subject vocabulary to describe and compare
creative works. Use their own experiences to
explain how art works may have been made.

Explain their ideas and opinions about their own
and other's art work, giving reasons. Begin to talk
about how they could improve their own work.

Confidently explain their ideas and opinions about
their own and other's art work, giving reasons. Use
sketchbooks as part of the problem-solving process
and make changes to improve their work.

Sculpture and 3D

Developideas more independently from their own
research. Explore and record their plans, ideas and
evaluations to develop their ideas towards an outcome.

Draw upon their experience of creative work and their
research to develop their own starting points for creative
outcomes.

Confidently use sketchbooks for purposes including
recording observations and research, testing materials
and working towards an outcome more independently.

Using a systematic and independent approach, research,
test and develop ideas and plans using sketchbooks.

Investigate scale when creating forms in three
Explore a greater range of materials to create 3D forms
Plan a sculpture, developing anideain 2D into a

Persevere when constructions are challenging and work
to problem solve more independently.

Uses personal plans and ideas to design and construct
more complex sculptures and 3D forms.

Combine materials and techniques appropriately to fit
withideas.

Confidently problem-solve, edit and refine to create
desired effects and end results.

Research and discuss the ideas and approaches of artists
across a variety of disciplines, being able to describe how
the cultural and historical context may have influenced

Describe, interpret and evaluate the work, ideas and
processes used by artists across a variety of disciplines,
being able to describe how the cultural and historical
context may have influenced their creative work.

Discuss the processes used by themselves and by other
artists, and describe the particular outcome achieved.

Use their knowledge of tools, materials and processes to

(including materials.
Formal
elements)
Describe similarities and differences between
practices in Art and design, eg between painting and
Knowledge sculpture, and link these to their own work.
of artists
Describe and compare features of their own and
Evaluating other's art work.
and
analysing
Progression of skills - Art and design
Generate ideas from a range of stimuli, using research and
evaluation of techniques to develop their ideas and plan
Generating more purposefully for an outcome.
ideas
Use sketchbooks purposefully to improve understanding,
develop ideas and plan for an outcome.
Sketchbooks
Use more complex technigues to mould and form
malleable materials, such as the coil pot technique in clay dimensions.
and adding detailed surface decoration.
< " Show an understanding of appropriate finish and present egwire and found materials
M?klng s_kllls work to 3 good standard.
(including
Formal Respond to a stimulus and begin to make choices about three-dimensional piece.
elements) materials used towork in 3D.
Use subject vocabulary confidently to describe and
compare creative works,
Knowledge
of artists Use their own experiences of techniques and making their creative work.
processes to explain how art works may have been made.
Build a more complex vocabulary when discussing their
Evaluating own and others’ art.
and Evaluate their work more regularly and independently
analysing during the planning and making process.

try alternative solutions and make improvements to their
work.

Give reasoned evaluations of their own and others work
which takes account of context and intention.

Independently use their knowledge of tools, materials and
processes to try alternative solutions and make
improvements to their work.
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Progrecsion of skills - Art and design

Craft and design

Year 1

Embellishments

Explore their own ideas using a range of media.

Begin to generate ideas from a wider range of stimuli,
exploring different media and techniques.

Generate ideas from a range of stimuli and carry out
simple research and evaluation as part of the making
process.

Experiment in sketchbooks, using drawing to record ideas.
Use sketchbooks to help make decisions about what to try

Use sketchbooks for a wider range of purposes, for
example recording things using drawing and annotations,
planning and taking next steps in a making process.

Respond to asimple design brief with a range of ideas.

Apply skills in cutting, arranging and joining a range of
materials to include card, felt and cellophane.

Experiment with techniques when trying out design ideas.
Follow a plan for a making process, modifying and
correcting things and knowing when to seek advice.

Learn a new making technigue (paper making) and apply it
as part of their own project.

Investigate the history of a craft technigue and share that
knowledge in a personal way.

Design and make creative work for different purposes,
evaluating the success of the techniques used.

Talk about art they have seen using some appropriate
subject vocabulary. Be able to make links between pieces

Use subject vocabulary to describe and compare creative
works. Use their own experiences to explain how art
works may have been made.

Explain their ideas and opinions about their own and
other’s art work, giving reasons.

Begin to talk about how they could improve their own

Confidently explain their ideas and opinions about their
own and other’s art work, giving reasons.

Use sketchbooks as part of the problem-solving process
and make changes to improve their work.

Craft and design

Back

Develop ideas more independantly from their own
research. Explore and record their plans, ideas and
evaluations to develop their ideas towards an outcome.

Draw upon their experience of creative work and their
research to develop their own starting points for creative
outcomes.

Confidently use sketchbooks for purposes including
recording cbservations and ressarch, testing materials
and working towards an outcome more independently.

Using a systematic and independent approach, research,
test and develop ideas and plans using sketchbooks.

Design and make art for different purposes and begin to
consider how this works in creative industries egin
architecture, magazines, logos, digital media and interior

Extend ideas for designs through sketchbook use and
research, justifying choices made during the design

Develop personal, imaginative responses to a design brief,
using sketchbooks and independent research.

Justify choices made during a design process, explaining
haow the work of creative practitioners have influenced
their final outcome.

Research and discuss the ideas and approaches of artists
across avariety of disciplines, being able to describe how
the cultural and historical context may have influenced

Describe, interpret and evaluate the work, ideas and
processes used by artists across a variety of disciplines,
being able to describe how the cultural and historical
context may have influenced their creative work.

Discuss the processes used by themselves and by other
artists, and describe the particular outcome achieved.

Use their knowledge of tools, materials and processesto

Generating
ideas
Use sketchbooks to explore ideas in an open-ended way.
out next.
Sketchbooks
Able to select colours, shapes and materials to suitideas
and purposes,
Design and make something that is imagined or invented.
M?klng s.kllls Begin to develop skills such as measuring materials,
(including cutting, and adding decoration.
Formal
elements)
Describe similarities and differences between practicesin
Art and design, eg between painting and sculpture, and
Knowledge link these to their own work. of art.
of artists
Describe and compare features of their own and other's
Evaluating artwork.
EL
analysing work.
Progression of skille - Art and design
Year 4
Fabric of nature
Generate ideas from a range of stimuli, using research and
evaluation of techniques to develop their ideas and plan
Generating more purposefully for an outcome.
ideas
Use sketchbooks purposefully to improve understanding,
develop ideas and plan for an cutcome.
Sketchbooks
Learn new making techniques, comparing these and
making decisions about which method to use to achieve a
particular outcome.
design.
- - Design and make art for different purposes and begin to
M?klng s_kllls consider how this works in creative industries.
(including
Formal process.
elements)
Use subject vocabulary confidently to describe and
compare creative works.
Knowledge
of artists Use their own experiences of technigues and making their creative work.
pracesses to explain how art works may have been made.
Build a more complex vocabulary when discussing their
Evaluating own and others' art.
and Evaluate their work more regularly and independently
analysing during the planning and making process.

t
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try alternative solutions and make improvements to their
work.

Give reasoned evaluations of their own and others work
which takes account of context and intention.

Independently use their knowledge of tools, materials and
processes to try alternative solutions and make
impravements to their work.

6contentso
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Computing at
Exwick Heights Primary School

Overview

Technology places a significant and important role in our society today. Therefore, our Computing
curriculum is designed to teach the skills and the morals needed to participate effectively and safely
in our digital world. We aim to provide a high -quality computing education which equips children

to use computational thinking and creativity to understand and change the world. The curriculum

will teach children key knowledge about how computers and computer systems work, and how they
are designed and programmed.

In particular, Internet Safety is at the heart of our computing curriculum, as we revisit this subject at
the start of each new half term. Children are well-equipped to understand their role in using the

Internet safely and know how to report any concerns they have when using technology.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 understand and apply the fundamental principles and concepts of computer science, including
abstraction, logic, algorithms and data representation.

1 analyse problems in computational terms, and have repeated practical experience of writing
computer programs in order to solve such problems.

1 evaluate and apply information technology, including new or unfamiliar technologies, analytically
to solve problems.

1 be responsible, competent, confident and creative users of information and communication
technology.

By the end of Early Years, pupils cané
T Whil st computing no | onger features in the E
at Exwick Heights Primary, opportunities are made wherever possible to use technology to
encourage listening and communication, problem solving and thoughtful g uestioning with
the aspiration that this impacts positively across all seven areas of learning.
1 Their interaction with technology (examples in the curriculum overview section) will give them
the experience and vocabulary to ensure they can engage with the National Curriculum once
in Year 1.
By the end of KS1, pupils cané
1 understand what algorithms are; how they are implemented as programs on digital devices; and
that programs execute by following precise and unambiguous instructions.
create and debug simple programs.
use logical reasoning to predict the behaviour of simple programs.
use technology purposefully to create, organise, store, manipulate and retrieve digital content.
recognise common uses of information technology beyond school.

= =4 4 A
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1 use technology safely and respectfully, keeping personal information private; identify where to
go for help and support when they have concerns about content or contact on the internet or
other online technologies.

1 use technology safely and respectfully, keeping personal information private; identify where to
go for help and support when they have concerns about content or contact on the internet or
other online technologies.

By the end of KS2, pupils cané

1 design, write and debug programs that accomplish specific goals, including controlling or
simulating physical systems; solve problems by decomposing them into smaller parts.

1 use sequence, selection, and repetition in programs; work with variables and various forms of
input and output.

1 use logical reasoning to explain how some simple algorithms work and to detect and correct
errors in algorithms and programs.

1 understand computer networks including the internet; how they can provide multiple services,
such as the world wide web; and the opportunities they offer for communication and
collaboration.

1 use search technologies effectively, appreciate how results are selected and ranked, and be
discerning in evaluating digital content.

1 select, use and combine a variety of software (including internet services) on a range of digital
devices to design and create a range of programs, systems and content that accomplish given
goals, including collecting, analysing, evaluating and presenting data and information.

1 use technology safely, respectfully and responsibly; recognise acceptable/unacceptable
behaviour; identify a range of ways to report concerns about content and contact.

Pupils will also develop the following computational thinking skills:

The Computational Thinkers

Concepts Approaches

. A 'i_': Logic l Tinkering

.2 Predicting and analysing

A @ Evaluation
—R—— Making judgements N Creating
5 - Designinc ma

igning and making

@ Algorithms

A .A Making steps and rules
Debug
Finding and

Spotting and using
similarities

. . Patterns
e

Persevering

Keeping going

G -
Y Decomposition
A:.:. Breaking down into parts

a Collaborating
'_’. Abstraction Working together

Remouing unnecessary detail

/
ﬂ"'

’

We re a" When you think about it, whether we're parents,
: upils or teachers, we're all natural computer

computational 25 o

scientists, capable of computational thinking.
thinkers here! barefootcomputing.org

Barefoot

)‘( Computing at School
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MULTI-ACADEMY

In order to achieve a true understanding of Computing, topics are sequenced based on the

following rationale:

1 The units for key stages 1 and 2 are based on a spiral curriculum. This means that each of the
themes is revisited regularly (at least once in each year group), and pupils revisit each theme
through a new unit that consolidates and builds on prior learning within that theme. This style of
curriculum design reduces the amount of knowledge lost through forgetting, as topics are
revisited yearly with explicit links made and opportunities to review learning is clearly defined. It
ensures that connections are made when different teachers are teaching the units within a theme
in consecutive years.

1 Topics are sequenced to build on prior knowledge and skills to build/deepen previous learning.

Access to a knowledge-rich, intelligently -sequenced collection of planning and resources.

1 Balanced coverage of Computer Science, Information Technology and Digital Literacy. Children
will experience all three strands in year group; however, the subject knowledge imparted
becomes increasingly specific and in depth, with more complex skills taught, thus ensuring that
learning is built upon.

1 Curriculum design from the Teach Computing Curriculum is as follows:

o Algorithms i Be able to comprehend, design, create, and evaluate algorithms

o Computer networks i Understand how networks can be used to retrieve and share
information, and how they come with associated risks

o Computer systems i Understand what a computer is, and how its constituent parts
function together as a whole

o Creating mediafi Select and create a range of media including text, images, sounds, and
video

o Data and information fi Understand how data is stored, organised, and used to represent
real-world artefacts and scenarios

o Design and development i Understand the activities involved in planning, creating, and
evaluating computing artefacts

o Effective use of toolsii Use software tools to support computing work

o Impact of technology i Understand how individuals, systems, and society as a whole
interact with computer systems

o Programming i Create software to allow computers to solve problems

0 Safety and securityfi Understand risks when using technology, how to protect individuals
and systems

o The taxonomy provides categories and an organised view of content to encapsulate the
discipline of computing. Whilst all strands are present at all phases, they are not always
taught explicitly.

=

The Computing curriculum wil/ address soci al

knowledge and skills:

1 At Exwick, we provide relevant CPD to ensure that all staff are able to give the pupils the best
quality first teaching.

1 Staff have access to Teach Computing CPD online.

1 Pupils with special educational needs or disabilities are given extra support and consideration.

ReachFor The Heights
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For Pupils who are new to English, or have profound barriers to learning, are taught a
differentiated curriculum with additional scaffolds. This provides them with the essential powerful
knowledge needed to take part in the curriculum proper with their pee rs.
Disadvantaged pupils and those from identified underrepresented groups receive priority for
extra support so that every opportunity to close the advantage gap is capitalised on. In practice,
this could be working with an additional TA where possible, additional targeted questioning and
scaffolds to expose only the new learning as the focus.
Pupils in receipt of the Pupil Premium and or SEN or another special characteristic are highlighted
in the half termly assessment grids to ensure their progress is thoroughly tracked and monitored.

We fully believe Computing can contribute to the personal development of pupils at Exwick
Heights:

T

Children will learn how to develop their social competence, learn how to work with others and
articulate ideas to justify their opinions. The computational thinking model encourages creativity,
collaboration, exploration and perseverance.

Develop an understanding of how technology has an impact on their lives.

Computing lessons provide opportunities to explore personal development relating to Online
Safety concepts such as living as a good digital citizen. Online safety concepts are also covered
in our PSHE curriculum and through assemblies.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice.

Back to O6contentsao
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Curriculum Overview with Enrichment Opportunities
Year Term 1 Term 2 Term 3
Nursery
Rat her than being taught discreetly, the EYFS i ncor po i chidleoods & thbyrdevelap gnd into their@adult woeingc

lives. For us at EHPS, technology in the EY means taking a photograph wh a camera or a tablet, searching for information on the internet, playing games on the interactive
Reception whiteboard, exploring mechanical toys, using a Beebot, watching a video clip 8 including of themselves and listening to music. Computational thinking is ta ught through un -
plugged questioning - Barefoot principles.

We are Year 1 rule writers

Simple computer skills

We are kind and thoughtful

We are responsible internet and device users

Year 1 NCCE- Programming A - Moving a Robot NCCECreating media- Digital writing
NCCES Computing systems and networks-Technology around us

We are Year 2 rule writers We are safe searchers We are not online bullies

Year 2 NCCES Computing systems and networks: IT around us NCCE Creating media- Digital Music NCCE Programming B- Robot algorithms
We are Year 3 rule writers We are digital friends We are internet detectives

Year 3 NCCEComputing systems and networks- Connecting computers NCCES Creating media: Stop- frame animation NCCE Programming B-Events and actions in programs

We are Year 4 rule writers We are standing up to peer pressure We are aware that our online content lasts forever
Year 4 NCCEJd Computing Systems and Networks: The Internet NCCEQ Data and information - Branching databases NCCE Programming B- Repetition in games

We are Year 5 fule writers We are responsible for our online actions We are content evaluators
el e NCCES Computing Systems a.nd Networks: Systems and NCCECreating media- Web page creation NCCE9S Programming B- Selection in quizzes

searching
We are online safety ambassadors We will not share inappropriate images We are safe social networkers

Year 6

NCCE Data and information - Introduction to Spreadsheets.

NCCE- Programming B - Sensing (Microbits)

NCCEProgramming A- Variables in games
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Design Technology at
Exwick Heights Primary School

Overview

Design and Technology is an inspiring, rigorous and practical subject. It encourages children to learn
to think and intervene creatively to solve problems both as individuals and as members of a team.
At Exwick Heights, we encourage children to use their geativity and imagination, to design and make
products that solve real and relevant problems within a variety of contexts, considering their own
and othersd needs, wants and val ues. Chil dren
problems in D&T lessons, which means that they develop essential everyday skills, unlocking their
ability to be the designers and innovators of tomorrow.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 Be encouraged to use their creativity and imagination, to design and make products that solve
real and relevant problems within a variety
wants and values.

1 Make links with work to other disciplines such as mathematics, science, engineering, computing
and art.

1 Understand the importance of the design process and learn through rigorous evaluation, how to
make improvements that will feed into future projects.

By the end of Early Years, pupils cané
1 Use arange of small tools, including scissors, paint brushes and cutlery;
1 Safely use and explore a variety of materials, tools and techniques,
1 experimenting with colour, design, texture, form and function;
1 Share their creations, explaining the process they have used;
1 Make use of props and materials when role playing characters in narratives

and stories.

By the end of KS1, pupils cané

Design
91 design purposeful, functional, appealing products for themselves and other users based on design
criteria

9 generate, develop, model and communicate their ideas through talking, drawing, templates, mock-
ups and, where appropriate, information and communication technology

Make

91 select from and use a range of tools and equipment to perform practical tasks [for example, cutting,
shaping, joining and finishing]
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9 select from and use a wide range of materials and components, including construction materials,
textiles and ingredients, according to their characteristics

Evaluate

91 explore and evaluate a range of existing products
91 evaluate their ideas and products against design criteria

Technical knowledge

91 build structures, exploring how they can be made stronger, stiffer and more stable
9 explore and use mechanisms [for example, levers, sliders, wheels and axles], in their products.

Food and Nutrition

9 use the basic principles of a healthy and varied diet to prepare dishes
9 understand where food comes from.

By the end of KS2, pupils can:
Design

T

use research and develop design criteria to inform the design of innovative, functional,
appealing products that are fit for purpose, aimed at particular individuals or groups

1 generate, develop, model and communicate their ideas through discussion, annotated
sketches, crosssectional and exploded diagrams, prototypes, pattern pieces and
computer-aided design.

Make

1 select from and use a wider range of tools and equipment to perform practical tasks

1 [for example, cutting, shaping, joining and finishing], accurately
select from and use a wider range of materials and components, including construction
materials, textiles and ingredients, according to their functional properties and aesthetic
qualities.

Evaluate

1 investigate and analyse a range of existing products

1 evaluate their ideas and products against their own design criteria and consider the
views of others to improve their work

1 understand how key events and individuals in design and technology have helped

shape the world

Technical knowledge

T

T

apply their understanding of how to strengthen, stiffen and reinforce more complex
structures

understand and use mechanical systems in their products [for example, gears, pulleys,
cams, levers and linkages]
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1 understand and use electrical systems in their products [for example, series circuits
incorporating switches, bulbs, buzzers and motors]
1 apply their understanding of computing to program, monitor and control their products.

Food and nutrition

1 understand and apply the principles of a healthy and varied diet

1 prepare and cook a variety of predominantly savoury dishes using a range of cooking
techniques

1 understand seasonality, and know where and how a variety of ingredients are grown,

1 reared, caught and processed.

In order to achieve a true understanding of DT, topics are sequenced based on the following

rationale:

1 The three main strands of the National Curriculum will be followed: Design, Make, Evaluate .

1 Each year group follows a structured programme of work allowing them to put their learning
from other areas of the curriculum into practice. This ensures that knowledge and skills develop
progressively from the youngest to the oldest children in school.

1 The emphasis is upon designing, developing and making good quality products with a purpose.
A wide range of materials is used including wood, plastic sheeting, card, paper, textiles and food
as well as graphic media.

1 At all stages, the children are encouraged to find solutions to problems through evaluation of
their own pieces of work as well as those of established designers.

1 Use research and develop design criteria to inform the design of innovative, functional, appealing
products that are fit for purpose, aimed at particular individuals or groups.

1 Generate, develop, model and communicate their ideas through discussion, annotated sketches,
cross-sectional diagrams, prototypes, pattern pieces and computer-aided design.

The DT curriculum will address social disadvant

and skills:

1 Atprimary, children are tracked against the National Curriculum progression and assessed during
and at the end of the cycle. Underachievement is identified and students are targeted in lessons
to meet the objectives, through 1:1 support and small group wo rk and feedback.

1 Feedback is information given to the pupil or
learning goals or outcomes. The aim of feedback is to improve student learning by redirecting
or refocusing the | earner 6s @anbeiverbalsor written, arcdni e v
be given through tests.

1 Quality teaching and lesson content will ensure that all pupils can succeed and use the design
booklets to track this process.

1 Once identified, these pupils, along with others, will receive quality feedback and will benefit
from peer tutoring and collaborative learning.

We fully believe DT can contribute to the personal development of students at Exwick Heights:

68
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1 Students will use, research and develop design criteria to inform the design of innovative,
functional and appealing products that are fit for purpose, aimed at particular individuals or
groups.

1 Generate, develop, model and communicate their ideas through discussion, annotated sketches,
cross-sectional diagrams, prototypes, pattern pieces and computer-aided design.

1 Select from and use a wider range of tools and equipment to perform practical tasks (for example,
cutting, shaping, joining and finishing) accurately.

1 Select from and use a wider range of materials and components, including construction materials,
textiles and ingredients, according to their functional properties and aesthetic qualities.

1 Investigate and analyse a range of existing products.

1 Evaluate their ideas and products against their own design criteria and consider the views of
others to improve their work.

1 Understand how key events and individuals in design and technology have helped shape the
world Technical knowledge.

1 Apply their understanding of how to strengthen, stiffen and reinforce more complex structures.

1 Understand and use mechanical systems in their products. Understand and use electrical systems
in their products. Apply their understanding of computing to program, monitor and control their
products.

1 Key skills and key knowledge for Design & Technology have been mapped across the school to
ensure progression between year groups. This also ensures that there is a context for the

chil drends work in Design and Tec hmoute®ang the t h
purpose of specific examples, as well as developing their skills throughout the programme of
study. Design and technology | essons can al so

focused throughout each unit of work.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice.
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In Nursery, children will begin to explore different materials and textures.
In Reception: Structures; Junk modelling / Textiles; Making a bookmark / Structures; Boats
Constructing a windmill Puppets Fruit and vegetables
Baby bear ds ¢ h| Makingamoving monster or Ferris wheel Pouches
Electronic charm Eating seasonally Constructing a castle
Pavilions Making a slingshot car Torches
What could be healthier? Making a pop-up book Doodlers
Waistcoats Playgrounds Navigating the world
Key Electronic Systems Textiles Structure Digital World Food Technology Mechanical System
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Our Spiral Curriculum

For Design and technology, the combined Art and DT curriculum includes carefully selected units to
ensure gradual progression towards the National curriculum end of key stage attainment targets
and to cover all of the four strands (Design, Make, Evaluate aad Technical Knowledge) in enough
detail.

Some key areas appear less frequently than others, for example Textiles, and this is deliberate. The
National curriculum statements show that working with textiles is only a small element of the Make
strand and many of the making techniques covered in the Textiles units are also covered with a
range of materials in other units, such as the use of templates, modelling, measuring and marking
out, cutting, shaping and joining.

All children are entitled to a curriculum and to the powerful knowledge, which will open doors and
maximise their life chances. Below is a highlevel overview of the critical knowledge children will
learn in DT at each stage of their primary education, from Nursery through to Year 6. The curriculum
is planned vertically and horizontally giving thought to the optimum knowledge sequence for
building secure schema. This curriculum overview shows the knowledge, skills and understanding at
each stageofachildds DT journey at Exwick Heights.
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Nursery and Reception

Progreccion of ckillc and knowledge

Skills

Knowledge

2 Copyright Kapow Primary 2022

Evaluate

Technical
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Structures

Junk modelling

Boats

» Making verbal plans and material choioes.
= Dieveloping a junk moded.

# Diesigning a junk model boat
» Uking knowledge from exploration to inform design.

» Impraving fine matordscissor skills with a variety of materials.

= Jaining materials in a variety of ways {temporary and permanent].
» Jaining differert materials together.

- Dc:iirghirjuirmdd.:ﬂhwﬂﬂhr:ndmmil together.

» Making a boat that floats and is waterproof, considering material choicss.

» Giving a verbal evaluation of their own and others' junk models with adult
support.

» Checking bo sew if their model matches their plar.

» Considering what they would do differently if they were todo it again
 Deseribing their favourite and beast favourite part of their model.

& Making predictiors about, and evaluating different materials to see if they are
waterproof.

» Making predictions about, and evaluating ewisting boats to see which floats best.
# Testing their design and reflecting on what could hawve been done differenthy.

® Irreestigating the how the shapes and structure of a boat affect the way it maves.

= Ta know there are a range to different materials that can be used to male a
model and that they are all shightly different.
» Making simple suggestions to fix their junk model.

& To know that "waterproof’ materials are those which do not absorb water.

s Taknow that some objects float and cthers sink.
= Ty knorey the different parts of a boat.

Progression of skills and knowledge - Combined www kapowprimaryom 24

72



Year 1 and Year 2

Progreccion of ckille and knowledge

Skills

Structures

Ted

Wragg

Constructing 3 windmill

Baby bear's chair

= Learning the importance of a clear design criteria.
= Includingindividual preferences and reguirements in a design.

» Making stable structures from card, tape and glue.

# Learning haw ta turn 20 nets into 30 structhures.

= Following instructions to out and assemble the supporting structure of a
windmill

& Making functioning turbines and asdes which are assembled into a main
supporting structure.

= Evaluating awindmill acoording to the criteria, testing whether the:
structure is strong and stable and altering it if it isn't

» Sugpgest paints for improvemenis

= Enerating and communicating ideas using sketching and
= Learning about different types of structures, found in the natural w:l'l-cl and in
everyday ohjects.

= Making a structure acoording to design criberia.
» Creating joints and structures from paperfcard and tape.
= Building astrong and stiff structure by folding paper.

= Exploring the features of struchures.

= Comparing the stability of different shapes.

» Testing the strength of own structures.

= |dentifying the weakest part of a structure.

= Evaluating the strength, stiffness and stability of own structure.

= To understand that the shape of materials can be changed to improve the
strength and stiffness of structurnes,

s To understand that cylinders are a strong type of structure {e.g. the main
shape usad for windmills and lighthouses].

» To understand that axdes are used in structures and mechanisms to make
parts turn ina circle.

s To begin to understand that different structures are used for different

purposes.
= T lonorey thart a structure is something that has been made and put together.

= To knorw that shapes and structures with wide, flat bases or legs are the meost
stable.

» Tounderstand that the shape of a structure affects its strength.

= T knore that materials can be manipulated to improve strength and stiffress.

= To knorw that a structure is something which has been formed or made from parts.
= To knorw that a“stable” structure is one which is firmily fived and unlilely to change
ar mowe.

= T knore that astrong’ struchure is one which does not brealk easilye

= To knovey that a°stiff’ structwre or maternial is one which does not bend easiby

s Ta lonore that a client is the person | am designing for.

= To lnow that design criberia is a list of points to ensure the product meets
the clients needs and wants.

& To lonover that a windmill harnesses the power of wind for 3 purpose like
grinding grain. pumping water or generating electricity.

= T lonorey thart windimill turbines use= wind to turn and malkes the machines
inside work.

s To lnow that a windmill is a structure with sails that are moved by the wind.
& T lonow the three main parts of a windmill are the turbine, asd= and
structure.

& To know that natural structures e those found innature.
= Ta knore that man-made structures are those made by people.

MULTI-ACADEMY

rust
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Cooking and nutrition

vledge
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Textiles
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Erult and vegetables Puppets

* Designing smoothie carton packaging by-hand or on ICT software.

* Chopping fruit and vegetables safely to make a smoothie.
o |dentifying if a food is a fruit ar a vegetable.
® Learning where and how fruits and vegetables grow

* Tasting and evaluating different food combinations.
* Descriing appearance, smell and tante.
o Sugpesting information to be included on packaging

o Uzing 3 template to creste a dezign for 3 puppet

o Cutting fabric neatly with sassors
¢ Using joining methods to decorate a puppet
* Sequencing the steps taken during construction

. the dfference between fruits and vegetables,
o To understand that some foods typically known as vegetables are actually
fruits leg. cucumber).

* To know that a blender i a machine which mixes ingredients tagether into a
smooth liquid.

» To know that a fruit has seeds and a vegetable does not.

» To know that fruits prow on trees or vines,

o To know that vegetables can grow oither above or below ground,

o To know that vegetabies can come from different parts of the plant (e g
roots: potatoes, leaves lettuce, fruit: cucumber),

» Reflecting on 3 fineshed product explaining hkes and dishikes

© To know that jcerang techmque’ means CONNECTING two preces of material
together

© To know that there are vanous temporary methods of joineng fabrc by uzing
staples ghue or pnz

* Tounderstand that different techniques for josning matenals can be used for
different purposes

* To understand that a template [or fabric pattern) 15 used to cut out the same

shaps multiple times
* To know that drawang a design idea 15 useful 1o see how an idea willl look
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Progrecrion of ckillc and knowledge

Skills

£ Copyright Kapow Primary 2022

Fairground whee|

Mechanisms / mechanical systems

Making a moving monster

# Seldecting a suitable linkage system to produce the desired motion.
» Diesigning awheel.

= Selecting materials acoording to their characteristics.
= Following a design brief.

» Evaluating different desigres.
» Testing and adapting a design.
Evaluate

» Creating a class design criteria for amoving monsber.
= Diesiigning a moving monster for a specific audienos in accordance with adesign
criteria.

= Making linkages using card for kevers and split pins for pivats.

= Experimenting with linkages adjusting the widths, l=ngths and thidnesses of card
wrsed.

» Cutting and assembling components neathy.

» Evaluating own desigrs against design criteria.
» Using peer feedbadk to modify afinal design

& To knaowe that different materials have different properties and are therefore

suitable for different uses.

Technical

o T knuows the features of a ferris whesl include the wheel, frame, pods, 2 base

an axle and an aude= halder

= To kneoww that it is important to test my design 2= | go along so that | can solee

any prablems that may ooour.

# To know that mechanismes are a collection of moving parts that work together as a
machine to produce movement.

» To knowey that there is always an nput and output in 2 meschanizm

» T kenow that an input is the enengy that is usad to start something working.

= To know that an output is the movement that happens as a result af the input.

= To know that a lever is something that turres ona pivot.

= T knowy that a linkage mechanism is made up of a series of lewers.

» T know some real-life objects that contain medhanisms.

Progression of skills and knowledge - Combined

www kapowprimarycom 30

Ted

Wragg

MULTI-ACADEMY
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Year 3 and Year 4

Pregrecrion of chille and bnowledge

Skills

Knowledge

Dresign

SERI. Wrc?g%}I

= Diesigning a castle with key features to appeal to a specific personfpurpose.
= Dirawing and lab=lling a castle design using 20 shapes, labelling: -the 30
shapes that will creat= the features - materials needed and colowrs.

= Designing and/or decorating a castle tower on CAD software.

= Diesigning a stable pavilion structure that is aesthetically pleasing and selecting
materials to oreate a desired effect.
s Building frame structures designed to suppart weight.

= Constructing a rangs of 30 geometric shapes using nets.
= Cre=ating special features for individual designs.
= Making facades from a range of recycled materials.

& Creating a range of different shaped frame structures.

= Making a variety of free standing frame structures of different shapes and sizes.
s Selecting appropriate materials to build a strong structure and cladding.

= Reinforcing corners to strengthen a struchure.

s Creating a design in accordance with a plan.

& L=arming bo oreate different teatural effects with materials.

= Evahmating ownwork and the work of others based on the aesthetic of the
finished product and in comparizon to the ariginal design.
= Suggesting points for modification of the individual desigrs.

s Evaluating struchures made by the class.

s Diescribing what characteristics of a design and construction made it the most
effective.

s Considering =ffective and ineffactive designs.

= Tounderstand that wide and flat based objects are more stable.
= Tounderstand the importance of strength and stiffness in structures.

s To understand what aframe structure is.
= To know that a“free-standing’ structure is one which can stand on its own.

& To know the followving features of a castle flags. towers, battlements,
turrets, curtainwalls. moat, draadridge and gatshouse - and their purpose.

& Tao know that a fagade is the front of a structure.

= Tounderstand that a castle needed to be strong and stable to withstand
enemy attack.

= Ta know that a paper net is a flat 20 shape that can beoome a 30 shape once
ass=mbled.

s Ta know that a design specification is a st of success criteria for a product.

& To kenov that a pavilion is aa decorative building or structure for leisure activities.
& To kenove that cladding can be applied to structures for different sffects.

& To knovey that assthetics are how a product [ooks.

= To knov that a product’s function means its purpose.

= Tounderstand that the target audience means the person or group of people a
product is designed far

s Ta know that architects consider light, shadow and patterns when designing.

MULTI-ACADEMY

rust
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Digital world (KS2 only)
Electronic charm
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Cooking and nutrition
e

Eating seasonally

+ Problem solving by suggesting potennal features on a Mioro: bet and
pastfying my ideas

» Derveloping design ideas for a technology pouch

# Dravanig and manipulating 20 thapes, uzing computer-sded degn, to
produce @ point of sake badge

» Creating a healthy and nutritious recipe for 2 savoury tart using seasonal
mgredients, consadering the taste. tewhure. smell and appearance of the dish.

& Lising 3 template when cutting and assembling the pouwch
# Following 3 list of design requirements
* Selecting and using the appropriate tooks and eguipment for cuthing. poreng.

shaping and decorating a foam pouch
» Apphyng funchional features such as uzang foam o create soft buttors

* Analysing and evaluating an exsting product
* Identifying the key features of a pouch

# Knorwing hew to prepane themiebees and awork space to oook safely in, leaming
the basie rules to avoid food contamanation.
» Follawing the mtructions within a recipe.

# Establishing and using desipn criteniato help teit ard review dishes,

# Describing the benefits of seaonal fruits snd vegetables and the impact on the
enviranment.

# Sugpesting poimts for improvement when making 3 seasenal L

» Tounderstand that in programming a loop’ 15 code that repeats something
agan and agam until stopped

& T kvt it & Mper bat i2 8 pocket-sized codeable computer

»Writing a program to control (bution press) andior mortor (sense light] that
wllinetiate a flashing LED! algorithm

oTo know what the 'Dhgtal Revolubon f and features of zome of the products
that have evolved a6 3 result
#Tp kngw that in Design and technology the term "smart’ means a programmed

product
#To know the: deflerence betwesn analogue and digtal technobapes
» Tounderstand what 15 meant by ‘pont of sale display”

» To kg that CAD stands for Computer-asded desagn

# To knoww that rat all fruits and vepetables can be grown in the UK,

= To know that climate aFfects food prowth,

= To know that vegetables and froit prow incertain seasons.

= To know that cooking instructions are known a5 2 ‘necpe’

= To know that imported food & food which has been broughit into the coundry.

= To know that exported food is food which has been sent to another country..

& Tounderstand that smported foods traee] from far sway and this can negatively
impact the environment.

# To know that each fruit and wegetable giees ws nuimitional benefits because they
coantain vitamins, manerals and fibre.

# To understand that vitamins, mimerals and fibne ane important for energy. grovsth
ard maintaining health.

# To know safety rules for using, storing. and cleaning 2 knife safely.

# To kmow that similar coloured fruits and vegetables often have similar mustritional
benefits.

rust
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Electrical systems (KS2 only)

Skills

© Desgning a torch, giving consderation to the tarpet audience and creating
both design and soccess criteria focusing on features of indnidual design
e

/0

Mechanisms / mechanical systems

wIc%%

* Making a torch with 2 working electrical circuit and switch,
* Using appropriste egupment 10 out and attach material.
© Assembiing a toech according to the design and success oniteria.

* Testing and evaluating the sucomis of 2 ingd prodect.

* Detipning 2 shape that reduces air resistance.

* Drawing a net to create a structure from.

o Choosing shapes that increase or decrease speed as a result of air
resatance

Pumm»drm
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© Making » model based on a chosen design.

--(;v;hm‘mwidnww‘b-dwthec&ondwum
peed and the accuracy of workmanahip on performance.

« To understand that electrical conductors are materials which electricity can
pans through

« To understand that electrical imsulators are materials which electricity
cannot pass through

* To know that 3 battery contains stored electricity that can be used to power

products,

« To know that an electrical crcuit must be compliete for electricity to flow
© To know that 3 switch can be used to comgilete and bresk an clectrical
crouit.

© To know the features of 3 torch: case, contacts, buttories, switch, reflector,
Lamp, lens.

© To know facts from the history and ivenition of the electric bght bulby(s) - by
Sir Joseph Sean and Thomas Edison.

© To understand that all moving things have kinetic energy.
o To understand that kinetic energy i the energy that something

has by being in motion,
o To know that alr resistance ks the level of drag on an object as it & forced
through the ar.
« To understand that the shage of 3 moving object will atfect how it moves due
10 air resintance.

* To understand that products change and evolve over time,
© To know that assthetics means how an object or product looks in design and

techology. _

® To know that a template 5 2 stencil you can use to help you draw the same
shape accurately.

© To know that a birdseye view means a view from a high angle {as if a bird in
fight)

© To know that graghucs are emages which are designed to explain or advertise
somethung

oT0 know that it is important to aasess and evaluate design ideas and models
againat a list of desipn criteria

2
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Year 5

Electrical systems (KS2 only)
=

DRoodlers

* Identifying factors that could be changed on exdsting products and explaining how
these would alter the form and function of the product.

* Developing design criteria based on findings from investigating existing products.
o Developing design criteria that claribes the target user.

o Altering a proguct’s farm and function by tinkenng with its configuration.

* Making 3 functional series cirowat. incorporating a motor.

* Constructing a product with consideration for the design oriteria

* Bresking down the cormtruction process oo steps o that others can make the
product.

o Carry out 2 product analysis to look at the purpose of a product along with its
strergths and weaknesses.
® Determining which parts of a product affect its function and which parts affect os

form
-WMWhMMMWMJ

existing product.
* Peer evaluating a et of instructions to build a product.

« To know that series drcuts only have one direction for the electricity to flow
* To know when there i 2 break = a series Greuit. all components turn off.

» To know that an electric motor converts electrical energy into rotational
movenent. causing the moter’s aade to spin.

* To know a motorised product is one which uses amoter to function.

* To know that product analyss & critiguing the strengths and weaknesses of 3
product.
* To know that ‘configuration’ means how the parts of 3 product are arranged.

WSS

Mechanisms / mechanical systems

TR

Making a pop up book

* Devigning a pop-up book which uses 3 mixture of structures and mechanisms.
* Namung each mechanism, input and cutput acour ately.
* Storyboseding xdeas for a book.

* Following a design brief to make a pop up book. neatly and with focus on acouracy.
© Making mechanisem andior structures using shders, pivots and folds to produce
movemernt.

* Using layers and spacers to hide the workings of mechanical parts for an
sesthetically pleasing result.

» Evaluating the wark of others and receiving feedback on own werk,
© Suggesting ponts for improvement.

© To know that mechannm control movemnent.
© To understand that mechunisms can be used to change one kind of motion nto

another
» Tounderstand how to use sliders, phvots and fokds 1o create paper -based
mechannma

® To know that adesign beef is a description of what | am going 1o dewign and make.
o To know that designers often want 1o hide mechanisms to make 3 product more

aesthetically pleaving

:
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Cooking and nutrition

What could be healthier?

o Adupting a traditional recipe, understandng that the nutritional value of a
recipe alters # you remove, substitute or add additional ingredients.

o Writing an amended method for a recipe to incorporate the relevant
changes to ingredients.

o Desgning appealing packaging to reflect a recipe

o Cutting and preparng vegetabdes safely.
o Uting equipment safely, including knives, hot paes and hobs,
o Knowing how to avosd Cross-contamnation

Skills o Following a step by step method careful by to make a recipe

o |[dentitying the nutritions diferences between different products and
recipes,
o |dentdying and describing healthy benefits of food groups

Evaluate

o To undentand where meat comes from - leaming that beef & from cattle and

how beef s reared and protessed nchuding key welfare ssues,
o To know that | can adapt a recoe 1o make & healthier by substituting

ngredients.

* To know that | can e a tritonad caloulator to see haw healthy 2 food

option is,

o To understand that ‘oross-comamination’ meam bacteria and germs have
Knowledgc been passed oo ready-to-eat foods aad it happens when these foods mex

with raw meat or unciean objects

¥\£\( H E/;?
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Year 6

Skills

Evaluate

Technical

Knowledge

Playgrounds
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Digital world (KS2 only)

Navigating it id

¢ Designing a playground featuring a variety of dierent structures. giving
tareful cornideration to how the structures will be used, consdermg effective

o Writing 3 dezign bref from mformation submatted by a chent

* Developeng design critenia to fulfil the client’s request

» Conmidenng and zuggesting additional functions for my navigation tool

* Developing 2 product idea through annotated sketches

* Placing and manceuvning 3D obyects using CAD

* Changing the properties of or combine one or more 3D objects. using CAD

© Buliding » range of play 3poaratus structures drawing uon new and prior
knowledge of structures.

* Meauring, marking and cuttiog wood to create a range of structires.

® Using arange of materials to reinforce and add decoration to structures.

© Improving 3 design plan based on peer evakuation
© Testing and adapting a design 1o improve # 32 it # developed.
© identfying what makes 3 sucoessful structure.

» Conzidenng matenials and their functional properties, especially those that are
sustamable and recyclable (for example cork and bamboo)
* Explainng material choeces and why they were chosen s part of a product

concept
* Programming anN E SW cardinal compass

o To know that structures can be strergthened by mangulating materials and
shapes.

* Tounderstand what a3 footpriet plan =

© Explaining how my program fits the design critena and how it would be useful as
part of a navigation tool

¢ Developeng an awareness of sustainable desi|
ommmmmmwa&aﬁmm«mm

* Describeng how the product conceps fits the client’s request and how it will
benefit the customers

* Explaining the key functions in my program. including any additions

* Explaining how my program fits the design critena and how it would be useful as
part of 3 navigation tool

* Explaining the key functions and features of my navigation tool to the chent as
part of a product concept pitch

* Demonstrating a functional program a5 part of 3 product concept

* To know that accelerometers can detect movement
* Tounderstand that sensors can be useful in products as they mean the product
can funchon without human mput

o To understand that i the real world, desgn , can impiact users = positive and
negative ways.
© To know that 3 prototype is 3 cheap model to test 3 deuign idea,

* Toknow that desgners write design briefs and develop design critena to enable
them to fulfil 3 chent’s request

* Toknow that ‘multifunctional’ means an object or product has more than one
function

* To know that magnetometers are devices that measure the Earth's magnetic field
to deternune which direction you are facing
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Waistcoats

* Designing a waistcoat in accordance to a specification linked
to set of design criteria.
* Annotating designs, to explain their decisions.

* Using a template when cutting fabric to ensure they achieve
the correct shape.

» Using pins effectively to secure a template to fabric without
creases or bulges,

* Marking and cutting fabric accurately, in accordance with
their design.

* Sewing a strong running stitch, making small, neat stitches
and following the edge,

» Tying strong knots.

» Decorating a walstcoat, attaching features (such as appliqué)
using thread.

 Finishing the waistcoat with a secure fastening (such as
buttons).

* Learning different decorative stitches,

* Sewing accurately with evenly spaced, neat stitches.

* Reflecting on their work continually throughout the design,
make and evaluate process.

* To understand that it is important to design clothing with the
client/ target customer in mind.

* To know that using a template (or clothing pattern) helps to
accurately mark out a design on fabric,

* Tounderstand the importance of consistently sized stitches.



English at
Exwick Heights Primary School

Overview

At Exwick Heights Primary, we endeavour to create a love for writing. We want every child to leave
Exwick Heightswith the skills of an excellent writer who:

T
T

T

Aspirestowr i t e with fluency and has an authords
Thinks about the impact they want their writing to have on the reader and knows how they will

achieve this;

Has a sophisticated bank of vocabulary and an excellent knowledge of writing techniques to
extend details or description;

Can structure and organise their writing to suit the genre they are writing and include a variety
of sentence structures;

Displays excellent transcription skills that ensure their writing is well presented, punctuated,
spelled correctly and neatly;

Rereads, edits and improves their writing so every piece of writing they produce is to the best
of their ability and better than the last.

Throughout their time at Exwick Heights Primary, children develop their writing skills by exploring a
whole range of different genres. We expect the highest standards of writing every time a child writes
in any subject, not just in English lessons, and plae great importance on the planning, drafting,
editing and rewriting process when writing at length.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

)l
)l
)l

read easily, fluently and with good understanding

develop the habit of reading widely and often, for both pleasure and information

acquire a wide vocabulary, an understanding of grammar and knowledge of linguistic
conventions for reading, writing and spoken language

appreciate our rich and varied literary heritage

write clearly, accurately and coherently, adapting their language and style in and for a range of
contexts, purposes and audiences

use discussion in order to learn; they should be able to elaborate and explain clearly their
understanding and ideas

are competent in the arts of speaking and listening, making formal presentations, demonstrating

to others and participating in debate
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By the end of Early Years, pupils will be able to:

Communication and Interaction:

Maintain attention, concentrates and sits quietly during appropriate English activities; responds to
instructions involving a two -part sequence; understands humour (e.g. nonsense rhymes); extends
vocabulary, especially by grouping and naming; exploring the meaning and sounds of new words;
two-channelled attention, listening for a short span; able to follow a story without pictures and
prompts; uses language to imagine and recreate roles and experiences in play situations; listens and
responds to ideas expressed by others in conversation or discussion; links statements and sticks to
a main theme or intention.

Reading:
Continues a rhyming string; Hears and says the initial sound in words; Can segment the sounds in

simple words and blend them together and knows which letters represent some of them; links
sounds to letters, naming and sounding the letters of the alphabet; Begins to read words and simple
sentences; Uses vocabulary and forms of speech that are increasingly influenced by their experiences
of books; Enjoys an increasing range of books; Knows that information can be retrieved from books
and computers; Children read and understand simple sentences. They use phonic knowledge to
decode regular words and read them aloud accurately. They also read some common irregular
words. They demonstrate understanding when talking with others about what they have read;
Continues a rhyming string; Hears and says the initial sound in words; Can segment the sounds in
simple words and blend them together and knows which letters represent some of them; Links
sounds to letters, naming and sounding the letters of the alphabet; begins to read words and simple
sentences; Uses vocabulary and forms of speech that are increasingly influenced by their experiences
of books; Enjoys an increasing range of books; Knows that information can be retrieved from books
and computers; Children read and understand simple sentences. They use phonic knowledge to
decode regular words and read them aloud accurately. They also read some common irregular
words; They demonstrate understanding when talking with others about what they have read.

Writing :

Gives meaning to marks they make as they draw, write and paint; Begins to break the flow of speech
into words; Continues a rhyming string; Hears and says the initial sound in words; Can segment the
sounds in simple words and blend them together; Links sounds to letters, naming and sounding the

letters of the alphabet; Uses some clearly identifiable letters to communicate meaning, representing

some sounds correctly and in sequence.

ReachFor The Heights
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By the end of

Reading

KS1,

Working at the expected standard

pupil s

A

cané
Writing

Working at the expected standard

The pupil can:
» read accurately most words of two or more syllables
- read most words containing common suffixes®
= read most commaon exception words®.
In age-appropriate’ books, the pupil can:
- read most words accurately without overt sounding and blending, and sufficiently

fluently to allow them to focus on their understanding rather than on decoding
individual wards?

~ sound out most unfamiliar words accurately, without undue hesitation.
In a book that they can already read fluently, the pupil can:

= check it makes sense to them, correcting any inaccurate reading

= answer questions and make some inferences

- explain what has happened so far in what they have read.

The pupil can, after discussion with the teacher:

.

.

write simple, coherent narratives about personal experiences and those of others
{real or fictional)

write about real events, recording these simply and clearly

demarcate most sentences in their writing with capital letters and full stops, and use
question marks correctly when required

use present and past tense mostly comrectly and consistently

use co-ordination (e.g. or f and / but) and some subordination (e.g. when / if / that /
because) to join clauses

segment spoken words into phonemes and represent these by graphemes, spelling
many of these words correctly and making phonically-plausible attempts at others

spell many common exception words®

form capital letters and digits of the correct size, orientation and relationship to one
another and to lower-case letters

use spacing between words that reflects the size of the letters.

Working at greater depth

Working at greater depth within the expected standard

The pupil can, in a book they are reading independently:
- make inferences

- make a plausible prediction about what might happen on the basis of what has been
read so far

» make links between the book they are reading and other books they have read.

By the end of KS2,
Working at the expected standard
The pupi san:

« wribe effectively far & range of purpeses and audiences, selecting langusge thatl
shews good awareness of the reader (e.g. the usa of the firet pareon in a dary,; direct
address in instructions and perauasive wriling)

* in naratives, describe seltings, characters and almospherns

« inlegrale dalague in narmaties lo convey characler and advancs the sclion

+ select vocabulary and grammatical siruciunes thal rellect what the witing regquires,
doing this moslly aporogriately (e.p. using contracled forms in dislogues in ranmative;
usimg passive verbs ba alect how informalion ie presenled; wsing modal verbs ta
supgest degrees of passbilily)

+ use & range of devices lo build cohesion (e.g. conjunctions, adverbials of tme and
place, pronauns, synanyms) wilkin and across paragraphs

+ use verb lenses consistently and correctly thraugheut their wiing

+ uge the range of punctustion taughl at key slaps 2 moslly carectly® [2.9. inverted
cammas and olher punclLation b indicale diesl spesch)

« apell comeclly most wards fram the year 5/ year § speling lisl,* and use a diclionary
ta check the speling of uncomman of mare ambious vocabulary

« maintain kegibiity in jsined henswriting when witing 81 apesd ©

‘Working at greater depth

The pupil can:

= write effectively for a range of purposes and audiences, selecting the appropriabe
farm and drawing independently on what they have read as modets far their awn
wriling (e.g. iterary language, characierisation, siructure)

+  dislinguish bebween the language of speech and writing® and chasse the approgriate
regiater

+ EMefcise an assured and conscious contrel aver levels of formakty, particulary
thraugh manipulating grammar and vocabulary to achieve this

+ uge the range of punctuation taugit &t key etage 2 comectly (e.g. sami-calons,
dashes, colone, Fyphens) and, when necessary, use such puncluation precisely to
enfance meaning and avoid ambiguity

[There are no additional slatemenls far speling aor handwiling]

The pupil can, after discussion with the teacher:

write effectively and coherently for different purposes, drawing on their reading to
inform the vocabulary and grammar of their writing

make simple additions, revisions and proof-reading corrections to their own writing
use the punctuation taught at key stage 1 mostly correctly®

spell most common exception words®

add suffixes to spell most words correctly in their writing (e.g. —ment, —ness, —ful, —

less, y)*

use the diagonal and horizontal strokes needed to join some letters.

pupil s

A
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In order to achieve a true understanding of English, topics are sequenced based on the

following rationale:

1T At EHPS, we believe that a quality English <cu
writing and discussion, underpinning writing across the curriculum.

1 Our aim is to inspire an appreciation of our rich and varied literary heritage and promote a habit
of reading widely and often.

1 Nurturing a culture where children take pride in their writing, we teach pupils to write clearly and
accurately and adapt their language and style for a range of contexts.

1 We want to inspire children to be confident in the art of speaking and listening and to use
discussion to communicate and further their learning.

1 Our topics are sequenced to build on prior knowledge and skills and to build on and deepen
previous learning.

1 Our pupils benefit from a text -rich, intelligently -sequenced collection of planning and resources.

1 Our teachers use clear assessmend English and Guided Reading books alongside formative and
summative assessment (NFER/Little Wandle) to monitor/assess understanding and progress
throughout the year.

1 At EHPS, we follow and use Little Wandle Letters and Sounds Revised program of phonics study
to underpin the teaching of reading from Nursery through to Year 6. It is a fully comprehensive
systematic and synthetic phonics program which ensures children buid on their growing
knowledge of the alphabetic code, mastering phonics to read and spell as they move through
the school. Pupils at all phases are assessed to ensure that phonic knowledge is secure. Keep Up
intervention is used for any pupils requiring ph onic intervention.

1 In practice, students from Nursery to Year 6 are exposed to comprehensively planned, daily
English lessons (covering speaking, listening, reading and writing). Teachers ensure full coverage
of the NC whilst building on hgyumpvethsugh toerschel st a

The English curriculum wil!/| address soci al di ¢

knowledge and skills:

1 Students from disadvantaged backgrounds do not always have same level of social/cultural
competence, capital and experiences as nondisadvantaged peers. At EHPS we aim to improve
the cultural capital of these pupils through: high quality selection of texts which form the basis
for writing sequences; daily exposure to high quality texts through reading; ensuring all pupils
have access to these texts in and out of school; celebrations such as World Book Day and author
visits; aiming for every child to leave BHPS as a fluent and avid reader and writer to enable them
to access further education successfully.

1 The English curriculum encourages exposure to different cultures and ways of life through a
variety of texts in both reading and writing.

1 Itencourages pupils to express their views through speaking, listening, discussion and eventually,
writing.

1 Special educational needs/disabilities are given extra support through differentiated resources
to scaffold their learning and TA support when needed. E.g. Vocabulary support, preteaching,
small group work.

ReachFor The Heights
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1 Little Wandle Keep Up program and Little Wandle Rapid Catch Up is utilised to support children
requiring phonic intervention.

We fully believe English can contribute to the personal development of students at Exwick

Heights:

1 English has a preeminent place in education and in society. A high-quality education in English
will teach pupils to speak and write fluently so that they can communicate their ideas and
emotions to others and through their reading and listening, others ¢ an communicate with them.

1 Through reading in particular, pupils have a chance to develop culturally, emotionally,
intellectually, socially and spiritually.

1 Literature, especially, plays a key role in such development. Reading also enables pupils both to
acquire knowledge and to build on what they already know. All the skills of language are essential
to participating fully as a member of society; and itisther ef or e centr al t o
development to learning to speak, read and write fluently and confidently.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied

through a range of quizzing and practice.

Our Spiral Curriculum

All children are entitled to a curriculum and to the powerful knowledge, which will open doors and
maximise their life chances. Below is a highlevel overview of the critical knowledge children will

learn in English at each stage of their primary education, from Nursery through to Year 6. The
curriculum is planned vertically and horizontally giving thought to the optimum knowledge
sequence for building secure schema. This curriculum overview shows the knowledge, skills and
understanding at each stageofachi | d6s Engl i sh journey at Exwi ck
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French at
Exwick Heights Primary School

Overview

Bienvenue a Exwick Heights Primary SchoolFrench at Exwick Heights is the study of the French
language whilst also providing students with a profound understanding and appreciation of French
language and culture. Our high-qu al ity French curriculum (SALUT
deepen their understanding of the world. The teaching of French for all pupils at KS2 provides an
appropriate balance of spoken and written language and lays the foundations for fu rther foreign
language teaching at KS3.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 begin to explore the culture and history of France and the French language. Students will begin
to know how to communicate, for a variety of different purposes. Students will be able to
communicate with growing confidence about themselves and the world aro und them.

1 understand why the study of an additional language is a valuable pursuit. Students will
understand that a deep understanding of another language and its culture enriches their own
lives.

In order to achieve a true understanding of French, topics are sequenced based on the
following rationale:

1 The Exwick Heights French curriculum is built upon the linguistic concepts of
lexicogrammar. Lexicogrammar is a term used in systemic functional linguistics and
emphasises the importance of recognising the interdependence of- and continuity between -
vocabulary (lexis) and syntax (grammar). We avoid thinking solely of grammar and vocabulary
as discrete, separate, phenomena. This concept has recently been popularised and elaborated
upon by Gianfranco Conti and Steve Smith. For further reading, see Chapter 50 f 6 Th
Language Teacher Tool kitdé by Conti and Smith

1 In practice, this means that students from Years 4 to 6 will have limited exposure to
grammatical concepts in isolation. Knowledge of grammatical and phonetical concepts is
systematically revisited and reinforced in every lesson. Vocabulary and knowledge are also
introduced in different contexts in order to support flexible application or, put more simply,
to avoid students learning it by rote.

1 However, an explicit understanding of how to manipulate grammatical structures is a crucial
skill, particularly for more complex translations moving towards KS3. Therefore, students
revisit grammatical and phonetical concepts each lesson.

The French curriculum wil/l address soci al di s.
knowledge and skills:
1 Oracy can be a key determining factor in a child's future social and, ultimately, professional
success. Unfortunately, students from disadvantaged backgrounds do not always have the same
level of social and cultural competence as their non-disadvantaged peers.

ReachFor The Heights
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As a result, the French curriculum strongly promotes the development of expressing oneself on
a variety of topics in a public setting.

The curriculum aims to normalised speaking confidently in front of others by practising
vocabulary through chanting, song performance, rhyme and verbal recall.

Students will also independently answer questions in short, full, French sentences in front of their
peers. FromYear 4 onwards, students will learn how to synthesise their knowledge and deliver
short presentations in front of their peers. As students move through the school, they will
frequently express their views in class to both their peers and teachers.

In Year 5, children will get the chance to communicate in writing with a child from a French school
(Ecole élémentaire Césaire Levillain In the summer term, they will also get the chance to
communicate in French orally with their French peers via digital media.

Students with special educational needs or disabilities are given extra support. For example,
students who are new to English, or have profound barriers to learning, are taught a
differentiated curriculum with additional scaffolds. This provides them with the essential powerful
knowledge needed to take part in the curriculum proper with their peers.

Disadvantaged students and those from identified underrepresented groups receive priority for
extra support so that every opportunity to close the advantage gap is capitalised on. In practice,
this could be working with an additional TA where possible.

We fully believe French can contribute to the personal development of students at Exwick
Heights:

T

Students will develop their social competence in French. Amongst other things, students will
learn how to work with others through practising their speaking skills on a weekly basis. They will
develop their understanding of how people from different commun ities and countries have
different value sets through the study of France and will develop their ability to speak formally.
Students of Exwick Heights will develop their understanding and appreciation of different cultural
backgrounds. Language and culture are inextricably linked. The teaching of French provides
exposition of cultural differences.

Many of the contexts in which students practice their use of the target language facilitate
opportunities for personal development. Over the course of their time at Exwick Heights, students
will study a wide variety of topics detailed below.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice.

ReachFor The Heights
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Curriculum Overview with Enrichment Opportunities
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Playtime My Home My Town Describing People The Body Sport
Eating out The environment
. hri . . All Me |
On Holiday ¢ rlstmas Cards sent/ Hobbies A school trip The seasons about _e etiers
received to French sent/received to
friends French friends
In France A weekend with friends
Actions . o Family French Game The future Jobs
Paris Residential
Afternoon
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Our Spiral Curriculum
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Children in Key Stage 2are entitled to a curriculum and to the powerful knowledge, which will open doors and maximise their life chances. Below
is a high-level overview of the critical knowledge children will learn in French at each stage of their primary education through starting from year
4. The curriculum is planned vertically and horizontally giving thought to the optimum knowledge sequence for building secure schema. This

at

curriculum overview shows the knowledge, skills and understanding ateachstageof a chi |l d6s French journey
Year 4
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Topic Core Unit 1. Core Unit 2. Core Unit 3. Food Playtime My Town
Greeting each other Saying the days of the Identifying body parts Naming common foods | Basic commands Asking how much
Introducing themselves | week Counting up to 31 Expressing likes and (imperatives) something costs and
Counting up to 10 Naming colours Identifying items of dislikes Saying what 8/ saying prices
Introducing their Counting between 11 clothing Saying what they are playground Talking about what is in
immediate family and 20 Naming the months of eating How to say a variety of their town
Knowledge . . ; L o
Introduced Naming countries the year Naming cutlery playground games Giving directions
Expressing likes and Talking about birthdays | Saying whattheywould | Us i n @ a@® mvei t h | Saying names of shops
dislikes like to have another verb Saying the names of
Understanding cooking | Saying what and where items, you might buy in
instructions they like to play a shop
To make links to Greetings Greetings foruseinrole [ 0 J 6 ai me é o6 Familiarity with the euro
< previous learning/songs | Numbers 1-10 play Usicdgeéest symbol (a)
§ in English neé pas Qudeet que c b Numbers
> Knowledge Numbers and colours Familiarity with money
Revisited for some of the in English
activities oll y aébo
Confidence with giving
directions
Masculine and feminine nouns Masculine and feminine nouns Tricky verbs; Question words; Masculine and
Grammar Plural nouns Plural nouns feminine nouns; Making plural nouns; Articles for
Introduced & Adjective position Adjective position plural nouns; Adjective positiory Adjective agreement
Revisited Adjective agreement Adjective agreement Adding e to adjectives Trickier adjectives; Plural
Adding e to adjectives Adding e to adjectives agreement; Possessive adjectives
Phonics A-F More vowels Tricky sounds and similar sounds; Simple vowel
Introduced M-R Nasal sounds sounds; More vowels; Nasal soundsComplicated
and Revisited | S-Z Silent letters consonants; Silent letters; Tricky sounds; Alphabet;
Recap Tricky sounds Simple vowels; More sounds; Nasal sounds
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Year 5 and Year 6
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Topic On Holiday Eating Out Hobbies A school trip The Seasons The Environment
More countries Asking for items in a Naming hobbies The perfect past tense | The names of seasons Saying what the
Holiday accommodation shop or restaurant Talking about types of The future tense Talking about seasonal weather is like
Vocabulary associated with Asking how much music and giving a Some common verbs activities Naming garden
Knowledge the zoo, beach and theme things cosF . varit_ety of opinion§ Vpcabul_ary associated | Saying th.e d_ate and_ crea_tures
Introduced park Some basic weights Saylng what musical with a trip to a Wher} their blrthday.ls Talklh_g about garden
Using the perfect past tense | How to order for others | instruments, they play museum and the Naming craft materials activities
in a restaurant Talking about different countryside. Following craft Talking about recycling
types of film instructions
Countries Numbers Usi n@ a® me Numbers 185 The seasons in English Familiarity with food
Numbers Pr onoildn sa alidd | Making basic negative 0The Wheel s| duestceque c'estd chains
2 Usingd | & aé So6i |l vduasn d| sentences Busdé song Colours Making negative
N Knowledge amercié Usingac 6 ets t é Colours sentencered u
Revisited Familiarity with the andcas I I y 4
euro symbol
Familiarity with money
in English
Nouns-masculine and feminine Trickier adjectives; Plural agreement; Possessive The infinitive-verbs; The future tense verbs;
Grammar Nouns- plural adjectives;Subject pronouns Question words Forming questions
Introduced Recap On; Tulvous; Negative sentencesverbs
& Revisited Adjective position Tricky verbs
Adjective agreement
Phonics Au/eau E%e; U;
Introduced Nasal sounds: An/en; Ain/in; len/ion; On/un Vowel sounds: Ai/ei; Oi/ou; Ui; Au/eau Complicated consonants: C/ch; R
and Nasal sounds: An/en; lenf/ion; On/un Silent letters: Ent; Th; other
Revisited
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Topic Actions In France Family W The Future Jobs
Using action verbs in the Learning where some Naming extended family | Talking about The future tense in the Naming a number of
first person French cities are members weekend activities first, second and third jobs in French
Using action verbs in the located in France Saying how many What would you like person singular and first- | Saying what they want
third person singular Talking about tourist siblings they have to do? person plural to be when
Using some adverbs attractions Talking about the Asking others Using adjectives to older
Knowledge Naming craft materials Frenck.rspeaking household tasks they do Naming foodg compare people . Naming some
Introduced Using the perfect past tense | countries and have done associated with More ways to describe workplaces
in the third person singular Naming popular French | Forming sentences using | midnight feasts how they are feeling Saying vocabulary
form foods onéd Giving a reason for linked to space stations
Vocabulary associated accepting or declining and fire stations
with birthday parties an invitation
© Familiarity with the perfect The different meanings | Numbers Understand that Understanding of the Familiarity with the
= past tense in French of 't he ndo n({ Knowledge of the French adjectives have | future tense in English future tense in French
S Familiarity with the traditional fairy tale masculine and The traditional fairy tale Colours
Knowledge points of the compass 0Ci nder el | a 6| feminine versions 0The Three B
Revisited in English Gruf fo
Numbers
Understanding basic
cooking instructions
Masculine and feminine nouns; Plural nouns Subject pronouns; On in French; Tu and Vous Question words: Forming questions
Articles for plural nouns; Adjective position Negative sentences Nouns; Adjectives; Pronouns; Verbs; questions
Grammar . . . . . . P
Adj ective agreement; Addi | Conjugating verbs: Tricky verbs The infinitive
Introduced . N L
& Revisited Trickier adjectlves,PIL_JraI_adjectlves _ The future tense
Plural agreement; Adjective comparisons The past tense
Possessive adjectives; Recap
Phonics A!phabet - Vowels: ai/ei; Oi; Ou; Ui; Au/eau Complicated consonants: c/ch; II; j; r
Introduced Simple vowels: a/a; e; o; erlez; ilylis Recap rt_a—cap
and alphabet Nasal sounds: An/en; len; lon; On; Un silent letters: ent; th
- single vowel sounds; more vowels Recap other
Revisited ; . . .
nasal sounds; complicated consonants; silent letters tricky/similar sounds: an, vs, on
Back to 6contents?d
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Geography at
Exwick Heights Primary School

Overview

Through our Geography curriculum, we aim to ignite a curiosity and fascination about the local area
as well as the wider world. Our Geography curriculum equips our children with an understanding of
the relationship that exists between humans and their ever-changing, physical and social
environments. We use knowledge organisers and bespokeresources across KS1 and KS® support

learning. We emphasise the importance of the enacted curriculum, where our skilled teachers bring
all of this knowledge to life in a way that will be meaningful and exciting for the pupils. With a range

of fieldwork opportunities from EYFS all the way to Year 6 and full-mapped orienteering courses
on site, children are exposed to a fully-enriched Geography curriculum!

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 Be able to name and locate key Geographical areas of the world. They will be able to identify the
seven continents and key countries within each continent.

1 Compare and contrast key physical and human geographical features of countries and
continents. They will identify key landmarks from around the world.

1 Understand the location of their local area. Be able to create and follow maps of increasing skill
level, of their local area. Use map skills to follow and create maps of a given area.

1 Understand how to interpret atlases, aerial photos and digital images to locate key physical and
human geographical features across the globe.

1 Make connections between current studied topics and previously taught topics. Learning will
build on previous teaching.

1 Understand that Geography is a continually evolving subject. Discuss current topics including
global warming, extreme weather, migration and sustainability.

By the end of Early Years, pupils cané

1 Use their personal experiences to increase their knowledge and sense of the world around them
including meeting important members of society e.g. nurses and firefighters.

1 Listen to a broad selection of stories, non- fiction, rhymes and poems to expand their knowledge
of culture, society and diversity within the world around them.

1 Extend their familiarity with words and enrich their vocabulary which will support later reading
comprehension across the curriculum.

1 Understand that there are different countries in the world and share photographs.

By the end of KS1, pupils cané

T Name and | ocate the worl dds seven continents

1 Name, locate and identify characteristics of the four countries and capitals of the United Kingdom
and its surrounding seas.

1 Understand geographical similarities and differences through studying the physical geography
of a small area of the UK and of a small contrasting non-European country.
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1 Identify seasonal and daily weather patterns in the UK and the location of hot and cold areas of
the world in relation to the Equator and the North and South Poles

1 Use basic geographical vocabulary to refer to: key physical features including: beach, cliff, coast,
forest, hill, mountain, sea, ocean, river, soil, valley, vegetation, season and weather; key human
features, including: city, town, village factor, farm, house, office, port, harbour and shop

1 Use world maps, atlases and globes to identify the United Kingdom and its countries as well as
the countries, continents and oceans studied at this key stage.

1 Use simple compass directions (North, South, East and West) and locational and directional
language (for example near and far, left and right) to describe the location of features and routes
on a map.

1 Use aerial photographs and plan perspectives to recognise landmarks and basic human and
physical features; devise a simple map; and use and construct basic symbols in a key.

1 Use simple fieldwork and observational skills to study the geography of their school and its
grounds and the key human and physical features of its surrounding environment.

By the end of KS2, pupils cané

T Locate the worldés countries, using maps to
and North and South America, concentrating on their environmental regions, key physical and
human characteristics, countries, and major cities

1 Name and locate counties and cities of the United Kingdom, geographical regions and their
identifying human and physical characteristics, key topographical features (including hills,
mountains, coasts and rivers), and landuse patterns; and understand how some of these aspects
have changed over time

1 Identify the position and significance of latitude, longitude, Equator, Northern Hemisphere,
Southern Hemisphere, the Tropics of Cancer and Capricorn, Arctic and Antarctic Circle, the
Prime/Greenwich Meridian and time zones (including day and night)

1 Understand geographical similarities and differences through the study of human and physical
geography of a region of the United Kingdom, a region in a European country, and a region
within North or South America Human and physical geography

91 Describe and understand key aspects of: physical geography, including: climate zones, biomes
and vegetation belts, rivers, mountains, volcanoes and earthquakes, and the water cycle; human
geography, including: types of settlement and land use, economic activity including trade links,
and the distribution of natural resources including energy, food, minerals and water.

1 Use maps, atlases, globes and digital/computer mapping to locate countries and describe
features studied

1 Use the eight points of a compass, four and sixfigure grid references, symbols and key (including
the use of Ordnance Survey maps) to build their knowledge of the United Kingdom and the wider
world

1 Use fieldwork to observe, measure, record and present the human and physical features in the
local area using a range of methods, including sketch maps, plans and graphs, and digital
technologies.

ReachFor The Heights
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In order to achieve a true understanding of Geography, topics are sequenced based on the

following rationale:

1 Topics are sequenced to build on prior knowledge and skills to build/deepen previous learning.

1 Access to a knowledge-rich, intelligently -sequenced collection of planning and resources.

1 Clear assessment provision - humanities books alongside booklets to monitor/assess
understanding and progress.

1 Use of bespoke booklets as a spring board with booklets serving to guide teaching. These can
be used more stringently by teachers less confident with subject knowledge and more freely by
those who feel confident. When planning, teachings focus 5 key facts/knowledge/skill s they want
to embed for that lesson. These are recapped later.

1 Focus on active lessonsd practical activities, map reading, fieldwork, discussion and debate.

i1 Transition over last few years. Intraduction and then adaptation of bespoke booklets. Gone from
|l ack of recall and more creative style into s
key dates, maps. Strong focus onflashback (recall) from previous topics as well as previously
taught subjects across year groups

1 Start of each session recap and retrieval(flashback) Focus on long term memory development.
Focus on the 5 key facts/knowledge to recall by the end of the lesson.

9 Variation of outcomes for each topic, some essay based but also fact files, explanation
texts/posters, models, presentations and fieldwork analysis.

1 Content of booklets/presentations minimized to ensure key facts and knowledge taught - each
learning objective is broken down into manageable small steps.

1 Adaptation of resources to include visuals for key vocabulary to support understanding for all
children.

1 EYFS geography taught through continuous provision. Practical application with verbal
explanations. EYFS team liaising with whole school to build upon prior learning.

The Geography curriculum wil!/| address soci al di

knowledge and skills:

1 Students from disadvantaged background do not always have same level of social/cultural
competence as non-disadvantaged peers.

1 Geography curriculum encourages exposure to different cultures.

T Pupil ds views are explored through discussion/
in a public setting.

1 Special educational needs/disabilities receive extra support. E.g. EAL students receive pre
teaching of vocabulary, support for topic essays in the form of a scaffolded structure
(pictures/questions), creation of key info questions to answer in the form of a quiz, pictorial
representations to name etc.

1 Differentiated application tasks allow all students exposure to the same knowledge-based
learning but with differentiation to support.

We fully believe Geography can contribute to the personal development of students at Exwick

Heights:

1 Children will learn how to develop their social competence. Learn how to work with others,
articulate ideas to justify their opinions.

1 Develop understanding of how different communities/cultures live and make comparisons to
their own cultureds progression.

ReachFor The Heights
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1 Develop the ability to speak formally about a range of topics/social issues e.g. climate change,
migration.

Have multiple opportunities to explore and understand right and wrong and different

ethical/moral viewpoints. Importance/awareness of poverty around the world, helping in the

community, civil rights, social inequality (racism, inequality of opportunity/class/money, sexism).

1 Develop understanding/appreciation for different cultural backgrounds .
In each phase of learning, our belief is that homework should be a revision of powerful

knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice
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Curriculum Overview with Enrichment Opportunities

Ex,
.. <
_l
0)
MUULA%
[rust

Year Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Nursery In Nursery, begin to understand their world, looking at People, Culture and Communities and The Natural World.
Reception | In Reception, continue to understand their world, looking at People, Culture and Communities and The Natural World.
Location, location,
Year 1 location Exeter and beyond Wonderful weather
Fieldwork-trip to
Killerton.
What a wonderful . Our food, our
Year 2 Rainforests
world. world!
Mountains, .
Villages, towns and Water, Weather,
Year 3 Volcanoes, " ,
cities Climate
Earthquakes
o Rivers
Human Migration : . Natural Resources
Year 4 Fieldwork: River
Exe
Energy and
Informal _ Sustainability
Year 5 Biomes ,
settlements Fieldwork: Exeter
Quay
Local Fieldwork Population Globalisation
Year 6 Fieldwork: Local _ P Fieldwork: Exeter
Fieldwork: EHPS :
Parks High Street

ReachFor The Heights
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LTI-ACADEMY

All children are entitled to a curriculum and to the powerful knowledge, which will open doors and maximise their life chance s. Below is a high
level overview of the critical knowledge children will learn in Geography at each stage of their primary education, from Nursery through to Year 6.
The curriculum is planned vertically and horizontally giving thought to the optimum knowledge sequence for building secure sc hema. This
curriculum overview shows the knowledge, skills and understanding at each stageofa chi | dds Geography journey at

Nursery and Reception

Aut umn Spring Summer
Peopl e, cultures a|Peopl e, cultures a|lPeople cultures
Show interest in d|Develop positive alShow interest 1in

di fferences bkKnoweloccupati ons.

Knowl edge there are differen

i ntroduc ¢

Nur sery worl d and talk abo
they have experien
phot os.
SKills IntAsk questions aboulGetting informatiolLearning to comp
t hem. resources.
Peopl e, culture an|Peopl e, culture an|{The natur al wor |
KnowledgeDescribing di fferelFamiliar peopl e Exploring i mmedi
introducddi fferent occupati|[Nurses, doctor s, plenvironment .
Peer talk Draw information
Comparing and cont Foll owing a basi
Receptior SKills int support.

Describe | ocal e

Knowl edge rPeople are differe|People have differ

‘Ask guestions abou[lAsk questions abou
t hem. t hem.

ReachFor The Heights
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Year 1 and Year 2 Pary s
Aut umn Spring Summer
Location, | ocation Exeter and beyo Wonder ful weat he
The four points of colWhere in the world d|How does rain fall
What are Geogr apchhaall, fUnderstand the diffe|l|How do we measure dif/]
pl ayground. country, county and weat her ?
How are |l ocations/buildl{fUnderstand we | ive i|[What are some extreme
symbol s? Devon and Exeter. Wh at does a meteorol of
What is a | andmark?
Year
1 How to draw an aer. mUnderstand what an a|l|How to present a weat|
How to interpret an aer|the school addr ess. How to predict when t/|
How to draw a sketch malldentify I ocal | andm|{change.
How to follow a map. Record a simple tall
How to identify map sym
What is a map? The four compass poi|What is weather?
What is a route? Wh a't s an aeri al i m
Make a map to represent|{Build upon knowl edge|l Bui d upon knowl edge
school . of the worl d. the worl d.
What a wonder ful Rai nforests Our world, our f
What is a continent? ldentify the | ayers To find out where foo
Name the 7 continents. Understand where rai|Compare arabl e and pa!
Locate the UK on a map.|(l dentify animals, pl|To understand how and
Name the four countries|{rainforest. into the UK.
Name the capital ci es|Discuss the pros and|Discus the i mpact of |
Year Name the 5 oceans of th
2 name the seas around th
Il denti fying human and plUse sources to anstwelLocate countries on a
features. rainfehgsdo rainfore{Locate how far food t|
SkillfCompare | ocations. environment? route on a map.
introd|Locating |l ocations on alldentify temperate a
Label the 7 continents on a map.

ReachFor The Heights
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Knowl e Where in th.e worl d do .w The 7' continen'ts of 7 continents of the wi
Fevi s Engl €odnty is Devon, Ci|{What is a continent?|5 oceans of the worl d,
What is a | andmar k? 4 UK countries.
Skillfldentify |l andmar ks. Locating locations o|Comparing human and pl
revis feat-draes ory, farm, sh
Year 3 and Year 4
Aut umn Summer
Topi ¢ Mountains., Volcanoes Villages., Towns, Water., Weather,
Position of the equator|Key topographical featu|The water cycle; Thid
sout hern hemi sphere, Ar|etc). How features have|weather and cli mate;
KnowleLayers ofcohe, Eaut &r co|land | ocate major settlelpolar and arctic mar
. mant |l e. Study of some of the wo|lcontinental, tropi cd
introd . .
Understand how fold mou|why people choose to se|lcontinental; Di scusg
Understand how volcanoe|lsee¢mént s. Il dentify the climate has changed
for med. villages, towns, cities
Locating volcanoes, mouflnterpreting graphs abolHow to read a weat hd
Skilllon a map. ldenti fying v[Answering key questions
Yeal. ., ,dlearthquakes from aerial|lComparing and contrast.i
3 vol canoes and mountains|{types.
Vol canoes in Japan (yeal[Name four UK countri es UK Weat her patterns
Definition of human and({Physical and human geog|(The different seasol
Knowl e[f eatur es. UK. Landmar ks of the UK|Climate patterns (Ve
revi siKey topographical featu|ll andmar ks. (year 1)
7 continents of the wor
maj or oceans. (year 2)
I nterpreting maps, atlalLocate UK countries and|4 compass points (Ve
Ski_" Labelling continents on
revis
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Topi ¢ Migration River s Natural Resour
What is migration? Why Where world rivers are Where are the worl dd
does migration affect p|the |l and. Which | andfor|{How has the use of 1
Knowl efeconomic migration? Whal|Looking at the impact o|lchanged? The natur al
introd|cli mate change affect mli mportant for peopl e? and the UK. A |l ook 3
exportation causes |
circul ar economy?
Comparing different plalLabelling specific diag(Debating and discus§d
Skilllacross the worl d. Debat|{Mapping the journey of the use of natur al 1
introd may affect migration. D sustainable is this
refugees from across th
Knowl el]Types of settl ements. Seas around 2he UK. (ye|lrivers (Year 4 Autun
revisiStudy of climate and we
SkiII'Compar?ng §ett|ements. Il denti fying physical Ge|lldentifying physical
Fevi s investigating climate p[Non UK (yr 1, 2 and 3) UK and Non UK (YR 1,

countries.
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Year 5 and Year 6 Trary 5o
Aut umn Spring Summer
Topic I nformal settl eme Bi omes Energy and Susta
What iind oa mal % ewWhw édeognt/What are the Earths bi{What is sustainabildi
develop? Looking at némwmirfWhat affects an ecosys{How do we produce e
Knowl e : . . :
introolsettleamnednttshlnk|ng aboutfWhat is the taiga? Whalf
be tackl ed. are biomes being damag
Comparing and constertaslteinDefi ning key GeogMaphie{Study of |l ocal area
Yeal SkiIIDebating chall enges anss|definition of a biome. |sustainability. Di s ¢
5 introdinformal .selditd ceursesnitnry hql nterpreting diagr ams energy and sustainahk
informal ecethtdement mpro Gl obe. Analysing UN
KnowlePhySical and human feat|Location and climate o{Climate change (yeart
. | Habitats and Geographidnatur al resources (Y
revi si .
continents (year 2)
SkiIIComparing and contrasti|lnterpreting maps from|lnterpreting graphs
revisiHuman and physical feat|l nterpreting graphs bajUse of atlases to s
| ocati ons.
Topic Local Fiel dwor k Popul ati on Gl obalisation
How fieldwork is presen|{Why does population ch{What is globalisatid
Why do Geographers need|What is a population pyglobalisation changs¢
Knowl e communi cate? How dog
introd affect trade?
Yeal What does globalisat
6 fashion?
Carrying out fieldwork I nterpreting a populatjConsidering a bal anc
observations, surveys a|Covid has affected popldebate/ discussion.
Skillfl nterpreting ordinance Debate how why populatjusing maps, atl ases
introd|data oveperai dad neend eval di fferent countries.

ReachFor The Heights
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Presenting data from | ofl]Di scussing and debs&hah
ways including various chall enges can an agin
di gital presentations. What <challenges can a
references. present ?
4 compass point (Year 1|Different sizes of pep{Migration (Y4) Locat
6 compass points (throu|Japan (Year 1) Kenya (JYcontinents/ countri es
Knowl e
. and oceans (Y2) Comg
revis . .
physical geographi cg
of different countri
Drawing a bar graph. (Y[l nterpreting a variety|Using maps and at |l as
SkillfUsing a key (Y2 wupwards|retrieve statistics an{Analysing data from
revisijcreating a key (UKS2) C andtl ases.
|l ocal area (KS1,KS2) Le
Back to 6contents?d
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History at
Exwick Heights Primary School

Overview

Hi story at Exwick Heights is the study of Brit
develop a curiosity about the past and equip them to ask perceptive questions, think critically, weigh
evidence, sift arguments and develop perspective and judgement. Teaching provides both
knowledgeandskil-based | earning to increase pupilsd awa
aim to ignite a curiosity and fascination about the past and think critically about how it informs their
present. We use khnowledge organisers and bespoke work booklets to support learning and bring

this to life with a range of enrichment opportunities from EYFS to Year 6 such as our World War Two

Day in Year 6 and Anglo-Saxon day in Year3/4! Our Viking ship, which sits proudly on the school

site, is a firm favourite of our pupils at playtime!

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

T have knowledge and an understanding of Britai
been influenced by the wider world. They will be able to communicate about themselves,
comparing and contrasting learning to their own life and the world around the m, whilst fostering
a strong foundation for curiosity into the past.

1 understand the chronological narrative of history, thinking critically about its complexity and
developing perspective through analysing evidence and debating arguments. Students will
recognise how historical figures and events have influenced and changedthe world we live in
today.

By the end of Early Years, pupils cané

1 Use their personal experiences to increase their knowledge and sense of the world around
them including meeting important members of society e.g. nurses and firefighters.

9 Listen to a broad selection of stories, non- fiction, rhymes and poems to expand their
knowledge of culture, society and diversity within the world around them.

1 Extend their familiarity with words and enrich their vocabulary which will support later reading
comprehension across the curriculum.

1 Comment on images of familiar situations in the past.

1 Compare and contrast characters from stories, including figures from the past.

By the end of KS1, pupils cané

1 understand changes within living memory. Where appropriate, these should be used to reveal
aspects of change in national life

1 have the knowledge of events beyond living memory that are significant nationally or
globally [for example, the Great Fire of London, the first aeroplane flight or events
commemorated through festivals or anniversaries]

1 Identify the lives of significant individuals in the past who have contributed to national and
international achievements. Some should be used to compare aspects of life in different
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periods [for example, Elizabeth 1 and Queen Victoria, Christopher Columbus and Neil
Armstrong, William Caxton and Tim BernersLee, Pieter Bruegel the Elder and LS Lowry, Rosa
Parks and Emily Davison, Mary Seacole and/or Florence Nightingale and Edith Cavil

1 recognise significant historical events, people and places in their own locality.

By the end of KS2, pupils can recognise:
1 changes in Britain from the Stone Age to the Iron Age
1 the Roman Empire and its impact on Britain
T Britainds set-Sdxensgant3cotshoy Angl o
1 the Viking and Anglo-Saxon struggle for the Kingdom of England to the time of Edward the

Confessor
1 alocal history study
T a study of an aspect or theme in British his

beyond 1066

1 the achievements of the earliest civilizations 8 an overview of where and when the first
civilizations appeared and a depth study of one of the following: Ancient Sumer; The Indus
Valley; Ancient Egypt; The Shang Dynasty of Ancient China

1 and have the knowledge of Ancient Greeced a study of Greek life and achievements and their
influence on the western world

1 anon-European society that provides contrasts with British history d one study chosen from:
early Islamic civilization, including a study of Baghdad c. AD 900; Mayan civilization c. AD 900;
Benin (West Africa) c. AD 9001300.

In order to achieve a true understanding of History, topics are sequenced based on the

following rationale:

1 Topics are sequenced so to build on prior knowledge and skills, to deepen previous learning.

91 Access to a knowledge-rich, intelligently sequenced collection of planning and resources.

1 A clear assessment provision with humanities books used alongside booklets to monitor and
assess understanding and progress.

1 We use Ted Wragg booklets as a springboard to learning, with booklets serving to guide high -
guality teaching. The Ted Wragg booklets can be used more stringently by teachers less
confident with subject knowledge and more freely by those who feel confident. The booklets
focus on five key facts/knowledge/skills that need to be embedded for that lesson and are
recapped throughout the booklet to support recall.

1 There are ample opportunities to include an active element in lessons, including: drama, debate,
stories.

1 The transition over the last few years following the introduction of Ted Wragg booklets has
improved a previous lack of recall by using a more consistent style to support the strong recall

of knowl edge. This includes the recall of the
Exwick Heights has successfully implemented a strong focus on embedding recall, which will
continue to be a futurefocust o uphol d, as wel |l as moving int
History.

1 The start of each session promotes recall, with the inclusion of a recap and retrieval task, evident
verbally in KS1 and written in KS2. This has supported the focus on longterm memory
development.

ReachFor The Heights
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1 The immersion of the adapted Ted Wragg approach to History into KS2 has been successful and
the aim this year has been to now connect KS2 with KS1 to generate a more streamlined
approach to the History curriculum.
The opportunity to adapt Ted Wragg booklets has served as an inspiration to Humanities in KS1,
where the aim is next to trial an adapted version of the booklet in Year 1 and 2 to nurture skills
progression at an early stage of education.

1 With the term History being introduced in Year 1, EYFS aim to study the flow through periods of
hi story rather than | ooking at periods as O0epi
threads throughout the whole curriculum, including through cont inuous provision activities to
spark discussion. Though history is not taught discretely, the subject takes a more egocentric
approach, where there is a focus on children beginning to understand and think about the History
of t hemsel ves anehseoixtipeir owndife-6tmaky and famil yds
achieved through regular stories, questioning and observations.

The History curriculum wil/ address soci al di s

knowledge and skills:

1 Students from disadvantaged background do not always have same level of social/cultural
competence as non-disadvantaged peers so the history curriculum encourages exposure to
different cultures.

1 SEND and EAL pupils are given extra support in order to access the topics appropriately. This
includes students receiving: pre-teaching of vocabulary, support for topic essays in the form of a
scaffolded structure (pictures/questions), the teacher creation of key information questions to
answer in the form of a quiz rather than an essay style structure, and pictorial representations of
historical figures/events to name.

We fully believe History can contribute to the personal development of students at Exwick

Heights:

1 Children will learn how to develop their social competence through high quality modelling of
how to work with others, articulating ideas to justify their opinions .

1 Develop understanding of how different communities and cultures have lived throughout history
and make comparisons to their own cultureds p

1 Multiple opportunities to explore and understand right from wrong as well as different ethical
and moral viewpoints. This includes the importance and awareness of poverty around the world,
helping in the community, civil rights, social inequality (racism, inequality of
opportunity/class/money, sexism). Subsequently, develop their ability to speak formally about a
range of topics and social issues e.g. finding out about the Civil Rights Movement in Year 6.

1 Develop an understanding and appreciation for different cultural backgrounds e.g. exploring
Benin Kingdom in Y5.

T Children have opportunities to discuss and s
guestiond, where they can apply their historic
a question.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice.

ReachFor The Heights
115



s\&\’\ He,

W wisog.

—I

D
L ACA%
rust

Curriculum Overview including Enrichment Opportunities R
Year Term 1 Term 2 Term 3 Term 4 Term 5 Term 6
Nursery In Nursery, children will begin to learn about Past and Present.
Reception In Reception, children will continue to learn about Past and Present.
vear 1 Dinosaurs Anment Egyptians Hlstqut_:al sport_ stars
Trip - Exeter Museum Mini-Olympics
Vile Victorians ,
Year 2 Trip- Powderham The Great Fire of World War Il
London
Castle
Prehistoric Britain Ancient Greece
Year 3 . . Shang Dynast :
TripdKent 8s g Lynasty Trip & Exeter Museum
The Anglo-Saxon and
Year 4 The Romans Scots The Vikings
Trip - Escot
o . Local History
Year Benin Kingdom Medieval Monarchs . . .
ears g Trip- St Nicholas Priory
Twentieth Century
Conflict
Year 6 Industrial Revolution Event WWII Day Civil Rights
Visitor - University of
Exeter Lecturer
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All children are entitled to a curriculum and to the powerful knowledge, which will open doors and maximise their life 90
chances. Below is a highlevel overview of the critical knowledge children will learn in History at each stage of their primary education, from Nurser y
through to Year 6. The curriculum is planned vertically and horizontally giving thought to the optimum k nowledge sequence for building secure
schema. This curriculum overview shows the knowledge, skills and understanding at each stageofafci | d6s Hi st ory journey
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Year 1 and Year 2 Pary s
Aut umn Spring Summer
Topi c Di nosaurs Ancient Egypt Significant Spor
When were dinosaurs |Why was the River NiiWhere did the Ol ympi
Knowl edg{l earn from fossils? |Comparing |life in AnAncient Olympic spor
introduc|live? Extinction today. Would you havSi mmonds
- Ancient Egypt? Hierd
Understand what a tilUse and begin to renBegin to make compar
&= Beginning to use sinplaces that I|ink to|lareas of study.
z . phrases mostly accursome questions verbsg
Skills int . . . .
> periods of time e.g.of study. Beginning
past/ present, then/nnthey can find histor
Ask simple questiongsbooks.
Significant histori dEvents beyond |livingChanges within | ivinrn
Knowl edge 1 . . . . .
significant nationallaspects of change i1
Organi se events usi Order some events tH
Skills elrecognising that thi from furthest away t
they were born. increasing accuracy.
Topi c Vile Victoria The Great Fire o Worl d War I 1
N I can compare |ives |I can order key evenl can understand hoy
= Knowl edg{own | ife today. VictiLondon. What might ijunderstand the Batt/|
$ introduc|Fl orence Nightingalgduring the fire? | ¢Blitz.
> know about the fire.
Draw timelines, begijJustify their answerfAccurately order eve
Skills intof study. Compare arstories. Begin to idabout from furthest
identify how we knovrepresentations of h
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Events beyond livindEvents beyond | ivindgSignificant | ndividy
significant nationallsignificant national
Knowl edge nSignificant I ndividySignificant Individud
historical events.
Developing their undRemember and use a rfUse words and phr asg
enquiry gquestions: vwords specific to arlindicate periods of
Skills r what. Ask simple qugAccurately answer silago, ancient, centur
their understanding.related to an area gRemember key events
they have studied.
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Year 3 and Year 4 W Wraggsl=
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Aut umn Spring Summer
Topic Prehistoric Br Shang Dynasty Ancient Greece
Di scover how humans/Achievements of dearl|l |How the Grecians | iy
Explore the I ce Agewhere/when the first
Age and I ron Age. and a depth of one o
Knowl edge i njExamine prehistoricAncient Sumer ; The |
cave paintings and |Egypt; The Shang Dyn
™ |l ife was really 1 ikHow/ when it began/ en
_ | i f e, arnedl ikgeiyonf i gur es
© To understand how o/l ntroduced to key wo
o ) .
5 SKills intrhlstory devel ops the_.g: _empl_re, war , tr
civilisation.
Knowl edge reFossdilnsosaur s
Develop their knowl|Compare and make I3i f|Remember a range of
and pl aX et o'giacs on 4 opics, identifying|and events from ar es¢
. Draw their own simpdifferences between 3/ 4.
Skills rev . . .
events within topic Use one type of sour
words related to hi confidently.
trade, invasion, ki
< Topic The Romans AngdSaxons and Sc The Vikings
o The Roman Empire anThe invasions of -the|[The raids and expl or
@ invasion of BritainSaxons in the 5th Ce|Where the invading t
@ Research and | earn |invading troops came|from/ were discover eg
> Knowl edge in . . . . . .
settlements, baths, Britain they managed|Viking |ife, beliefg
and mosaics, artefaBritain changed as a
ar my.
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I ntroduced to key wWAble to use at | east|Beginning to show s
Skills intrlhistory e.g. empireinformation confidenjinformation for r esq

kingship, civilisatitwo different types question.

The timeline of thi|Chronology of Britis|Children wil!/l |l earn

end of the Year 3 ul/l earning about the eljinvasion of Britain
Knowl edge reBritain. Children wof the Roman Empire.|Scandinavians came t

before | earning abothe fall and | earn alin Europe, including

i nvasion of Britain

More secure in thei|lDraw their own simpl |Compare and make I3

chronol ogy and3c/an |[events within and ac|4topics, identifying
Skills rev 4top.ics' accurately di fferences between

Beginning to unders

knowl edge of histor

through a range of
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Year 5 and Year 6 w Wraggsl=
Mary s
Aut umn Spring Summer
Topic Benin Kingdom Medi eval Monar Local Hi story
Children | earn how thegln this wunit, childThis unit explores t
and what |ife was I|ikegBattle of Hastings |including; discover:i
Children will also |l easuccesses and failuExeter, its |links tgd
Knowl edge innSlave Trade was and whqueens throughout tlassociations with CH
Benin. as how Medieval arc/strategic Iimportance
|l anguage are stildl prosperity due to tHh
" Select organise infornWidreanging knowl edg
Skills intfto or asking questionghistorical events,
= i nformation. world history.
$ This wunit discusses 60 Learning around The
> which was also a theme and the theme of for
Prehistory. It also |qg Medi eval Monarchs (
Knowl edge r . . . .
|l ooking at the Transat There is a brief int
themes wil/ be further and the i mpact of tH
Twentieth Century Cg
Draw their own timelinCompare Year 3, 4 alA secure knowl edge
accurate intervals andidentifying similarlMostly accurate in
about new periods of hbetween t hem. events from Year 3,
Skills revyvUnderstand key words rfldentify trends acr{timeline. Secure mer
empire, war, trade, in5 topics. UnderstanExwick timeline. Acc
civilisation. knowl edge of historlfincluding using book
(sources) clips etc

122



i WS

=

[rust

Topi c I ndustrial Revol Twentieth Centur Civil Rights
Children will |l earn abChildren | earn abouChildren | earn about
working conditions chgEuropean powers frodiscrimination | ooki

Knowl edge inMnof the revolution. Thewill discuss how it|to the Civil Rights
continuity and change,politics. The main |current cul tural mo \
© consequence. political attitude,lidentify and revolut
Pupils can challeng
= . guestioning the val
$ Skills int whet her they have b
> propaganda
This unit links to thegThis unit Ilinks to |[This unit revisits t
Era and | ooks at the dand Yea 1 unit of S and race, building d
Knowl edge r|politics, referencing |in Y1 (Jesse Owens |the Transatlantic SI
|l earnt in Year 4 and YKey words related t|learn about in Year
war, trade, i nvasi o
Key words related to HPupils can purposef
Skills revytrade, invasion, kingsorganise informatio
to or asking quest.i

Back to 6contents?o
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Mathematics at
Exwick Heights Primary School

Overview

At Exwick Heights,we have an aspirational mathematics curriculum whereskills are embedded and
developed consistently over time. We are committed to ensuring that children are able to recognise

the importance of maths in the wider world and can use their mathematical skills and knowledge
confidently in a range of different c ontexts. We want all children to enjoy mathematics and to
experience success in the subject. We are comm
subject, as well as an appreciation of the beautyand power of mathematics.

The content and principles underpinning the Mathematics curriculum at Exwick Heights reflect those

found in high -performing education systems internationally, particularly those of East and Southeast

Asian countries such as Singapore, Japan, South Korea @ahChina. These principles and features

characterise this approach and convey how our curriculum is implemented:

1 Teachers reinforce an expectation that all children are capable of achieving high standards in
mathematics.

1 The large majority of children progress through the curriculum content at the same pace. This is
achieved by emphasising deep knowledge, through scaffolding, pre-teach, individual keep-up
support and bespoke interventions.

1 Teaching is underpinned by methodical curriculum design and supported by resources to foster
deep conceptual and procedural knowledge.

T Practice, regul ar review and consolidation pl
implemented variation within this builds an understanding of underlying mathematical concepts.

1 Teachers use precise questioning to check conceptual and procedural knowledge; they use
formative and summative assessment to identify those requiring intervention so that all children
keep up.

To ensure whole school consistency and progression, the school uses the White Rose scheme in
Nursery through to Year6. In KS1, we are supplementing our daily maths lessons with the NCETM
Mastering Number Program used in 20-minute discrete sessions3 times per week.

School leaders, subject leads, year group leads and teachers work together. The school has
devel oped itds on going mastery approach for ms
Years 16 (2019-2021 - Jurassic Maths Hub), the Early Years Mastery Wa&group for Foundation and

Year 1 (20202022 - CODE Maths Hub) the Mastering Number Program in EYFS and KS1 (2022023
Jurassic Maths Hub)and Sustaining Mastery Maths provided by the Jurassic Maths Hub (2023-
current).

Problem solving promotes an awareness of maths in relatable reatlife contexts. Using the Concrete,
Pictorial, Abstract approach, manipulatives and concrete materials are used throughout the school.
Teachers use careful questions to draw out discussion axd reasoning.

ReachFor The Heights
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The class teacher then leads children through strategies for solving the problem, including those
already discussed. Work set through the small step approach provides the means for all children to
develop their fluency further, before progressing to more c omplex related problems. Mathematical
topics are taught in blocks, to enable the achi
the means to achieve greater depth, with higher attainers being offered rich and sophisticated
problems within the lesson as appropriate.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 Become fluent in the fundamentals of mathematics, including through varied and frequent
practice with increasingly complex problems over time, so that pupils develop conceptual
understanding and the ability to recall and apply knowledge rapidly and accurat ely.

1 Reason mathematically by following a line of enquiry, conjecturing relationships and
generalisations, and developing an argument, justification or proof using mathematical language

1 Solve problems by applying their mathematics to a variety of routine and non -routine problems
with increasing sophistication, including breaking down problems into a series of simpler steps
and persevering in seeking solutions.

By the end of Early Years, pupils cané

Count confidently and develop a deep understanding of the numbers to 10, recognise the
relationships between them and the patterns within those numbers. By providing frequent and
varied opportunities to build and apply this understanding - such as using manipulatives, including
small pebbles and tens frames for organising counting - children will develop a secure base of
knowledge and vocabulary from which mastery of mathematics is built. In addition, it is important
that the curriculum includes rich opport unities for children to develop their spatial reasoning skills
across all areas of mathematics including shape, space and measures. It is important that children
develop positive attitudes and interests in mathematics, look for patterns and relationships, spot
connections, O6have a god, talk to adults and pe
mistakes.

By the end of KS1, pupils cané

The principal focus of mathematics teaching in key stage 1 is to ensure that pupils develop

confidence and mental fluency with whole numbers, counting and place value. This should involve

working with numerals, words and the four operations, including with practical resources [for

example, concrete objects and measuring tools]. At this stage, pupils should develop their ability to

recognise, describe, draw, compare and sort different shapes and use the related vocabulary.
Teaching should also involve usinga range of measures to describe and compare different quantities

such as length, mass, capacity/volume, time and money. By the end of year 2, pupils should know
the number bonds to 20 and be precise in using and understanding place value. An emphasis on

practice at this early stage will aid fluency.

By the end of KS2, pupils cané

The principal focus of mathematics teaching in lower key stage 2 is to ensure that pupils become
increasingly fluent with whole numbers and the four operations, including number facts and the
concept of place value.

ReachFor The Heights
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This should ensure that pupils develop efficient written and mental methods and perform
calculations accurately with increasingly large whole numbers. At this stage, pupils should develop
their ability to solve a range of problems, including with simple fr actions and decimal place value.
Teaching should also ensure that pupils draw with increasing accuracy and develop mathematical
reasoning so they can analyse shapes and their properties, and confidently describe the relationships
between them. It should ensure that they can use measuring instruments with accuracy and make
connections between measure and number. By the end of year 4, pupils should have memorised
their multiplication tables up to and including the 12 multiplication table and show precision an d
fluency in their work.

In order to achieve a true understanding of Maths, topics are sequenced based on the

following rationale:

1 At Exwick, we follow the schemes of learning developed by White Rose and the NCETM
(Mastering Number).

1 Mathematics is an interconnected subject in which pupils need to be able to move fluently
between representations of mathematical ideas. The programmes of study are, by necessity,
organised into apparently distinct domains, but pupils should make rich conn ections across
mathematical ideas to develop fluency, mathematical reasoning and competence in solving
increasingly sophisticated problems. They should also apply their mathematical knowledge to
science and other subjects.

1 The expectation is that the majority of pupils will move through the programmes of study at the
same pace. However, decisions about when to progress should always be based on the security
of pupil sd understanding and t hstage. Pupils altbignasps s
concepts rapidly should have learning deepened by undertaking rich and sophisticated
problems. Those who are not sufficiently fluent with earlier material should consolidate their
understanding, including through additional practic e, before moving on.

The Maths curriculum wil!| address soci al di sa

knowledge and skills:

1 At Exwick, we provide relevant CPD to ensure thatall staff are able to give the students the best
quality first teaching (and interventions when appropriate).

1 Teachers regularly assess children using elicitation and application tasks, termly NFER
standardised tests and ongoing assessment for learning to ensure that misconceptions are
addressed and intervention are put in place to support pupils who are not meeti ng their full
potential.

1 Through flexible grouping - enabling teachers to focus upon supporting children with similar
needs.

91 Children need to be discretely taught relevant lesson vocabulary.

1 Children are supported using a range of scaffolds such as concrete and pictorial representations
to expose the structure of maths and support their understanding of number.

9 Our curriculum is sequenced using small steps so that learners are able to make links and move
forward with their learning.

1 Children, who are significantly behind their peers, follow an alternative curriculum to ensure they
have full exposure to an appropriate maths education.

1 At Exwick, we encourage all children to have a positive attitude to maths and have a canrdo,
resilient, attitude.

ReachFor The Heights
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We fully believe Maths can contribute to the personal development of students at Exwick

Heights:

1 At Exwick, we believe learning early math will help a child think critically and problem solve
effectively.

1 Children will learn life skills such as how to tell the time recognise and use money in reaktlife
contexts.

1 Pupils will develop resilience when faced with a range of problems in a lesson. They will learn
how to tackle sophisticated problems and break them down in to methodical steps.

1 Children will learn how to develop their social competence within the class. Learn how to work
with others, articulate ideas to justify and explain their answers.

In each phase of learning, our belief is that homework should be a revision of powerful

knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of quizzing and practice.
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Curriculum Overview including Enrichment Opportunities
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Fractions, Decimals and Percentages

Year Autumn Spring Summer
Nursery In Nursery and Reception, children will learn to count confidently, develop a deep understanding of numbers to 10 and explore the relationships and
Reception patterns between those numbers. They will also develop spatial reasoning skills (shape, space, measure).
Place Value (within 20) Multiplication and Division
Place Value (within 10) Addition and Subtraction (within 20) Fractions
Year 1 Addition and Subtraction (within 10) Place Value (within 50) Position and Direction
Shape Length and Height Place value (within 100)
Mass and Volume Money and Time
Money Statistics
Place Value o S .
» _ Multiplication and Division Fractions
Year 2 Addition and Subtraction _ . o
Length and Height Position and Direction
Shape . .
Mass, capacity and temperature Time
Multiplication and Division ,
, Decimals (money)
Place Value Length, Perimeter and Area Ti
ime
Year 3/4 Addition and Subtraction Fractions o
s - . . Statistics
Multiplication and Division Y3: Mass and Capacityy4: Decimals ) ) ) . o
Properties of Shape (including Position and Direction)
Multiplication and Division Shape including Position and Direction
Place Value _ .
» _ Fractions B Decimals
Addition and Sublraction Decimals and Percentages Negative Numbers
i ive Nu
Year 5 Multiplication and Division A ) g g ) )
i Perimeter and Area Converting Units
Fractions A .
Statistics Volume
Ratio and Proportion
Place Value Algebra o , ,
, o Consolidation of Maths Skills and Deepening
Year 6 Four Operations Statistics

Converting Units, Area, Perimeter, Volume
Shape (including Position and Direction)

Understanding

Key: Number

Measurement

Geometry

Statistics
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Our Spiral Curriculum Mary s

All children are entitled to a curriculum and to the powerful knowledge, which will open doors and maximise their life chance s. Below is a high
level overview of the critical knowledge children will learn in Maths at each stage of their primary education, from Nursery through to Year 6. The
curriculum is planned vertically and horizontally giving thought to the optimum knowledge sequence for building secure schema . This curriculum
overview shows the knowledge, skills and understanding at each stageofachi d s Mat hs j ourney at Exwick Heig

Nursery
As of September 2024, our Nursery children will follow the Nursery scheme of learning provided by White Rose Maths enabling them to have the

very best start to their Mathematics learning. The scheme of learning covers the DfE statutory framework of the EYFS and the Educational
Programme for mathematics. The 24 blocks can be accessed at any stage of children startinghursery. Timings are flexible to allow you to start the
progression where developmentally appropriate as well as with children starting nursery in different intakes through the year or longer.

Comparison 1 Shape, spoce and Pattern 1 Counting 1 Counting 2 Subitising 1
measure 1

Pattern 2 Shape, spoce and Subitising 2 Counting 3 Shape, spoce and Pattern 3
measure 2 measure 3

Counting 4 Shape, spoce and Subitising 3 Comparison 2 Pattern 4 Shope, space and
measure 4 measure 5

Pattern 5 Subitising 4 Counting 5 Pattern 6 Counting 6 Comparison 3
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Reception

We use the White Rose programme to shape teaching and learning - a mastery approach . Attention will be given to key knowledge and
understanding needed in Reception classes, and progression through KS1 to support success in the future.
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Year 1 ”/}”ﬂry Sd

We use the White Rose programme to shape teaching and learning - a mastery approach . In KS1, we also have3 times weekly 20-minute
mastering number sessions to ensuredevelopment of good number sense for all children.

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6 Week 7 Week 8 Week9 Week10 Week11 Week12
c
°
- Place value (within 10) Addition and subtraction E
g (within 10) s
S
o
= Place value Addition and Place value
- (within 20) subtraction (within 50)
(within 20)
c
° =
o Multiplication Fractions c - Place value E
=M and division 8.2 | (within 100) S
: o 5
oo =
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1T Represent and use nu|Y Sol vestoompp problems thf Identify and represe
related subtraction addition, subtractio objects and pictoria
onetep problems that using concrete objec including the number
subtraction and miss representations. | anguage of: equal t
concrete objects and|Y Read and interpret m (fewer), most, | east
representations. statements involving|fT Count to and across
T Read and interpret m subtrayrtand €équal s ( backwards, beginning
statements involving any given number.
subtraytand €équals (|{Numbers to 50 T Ildentify one more an
f Count to and across number .
2D and 3D shapes backwards, beginning|T Recognise the place
T Recognise and nkRnseheay any given number. twdi git number (tens
e.g. rectangles (inc|T Ildentify and represe|Y Represent and use nu
and triangl es. objects and pictoria related subtraction
T Recognise and nneha including the number
e.g. cuboids (includ |l anguage of: equal t|Ti me
and spheres. (fewer), most, | east|Y Sequence events in c
T Recognise and create|Y Recognise the place using |l anguage e. g.
with objects and wit twaigit number (tens first, today, yester
T Ildentify one more an afternoo and evenin
number . T Compare, describe an
1T Sol vesbap probl ems t probl ems for time e.
addition, subtractio earlier, later.
using concrete objec|T Measure and begin to
representations. mi nutes, seconds).
T Count, read and writ|Y Recognise and use | a
numerals; count in m dates, including day
T Compare and order nu mont hs and years.
100; wuse and = signs|Y Tell the time to the
hour and draw the ha
I ntroducing |l ength and show these ti mes.
T Compare, describe an|Y Solvesbap probl ems t
problems for | engths addition, subtractio
l ong/ short, |l onger/ s using concrete objec
doubl e/ hal f. representations.
f Measure and begin to
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Year 2
We use the White Rose programme to shape teaching and learning- a mastery approach . In KS1, we also have8 times weekly 20-minute

mastering number sessions to ensuredevelopment of good number sense for all children.

Week1 Week2 Week3 Week4 Week5 Week6 Week7 Week8 Week9 Week10 Week11 Week 12
£ Place value Addition and subtraction
=
=4
o Multiplication and division Mass,
a capacity and
temperature
& Position Problem
§ and solving
direction
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Pl ace Value to 100 Money Statistics
f Count, read and writlf Recognise and use sy/Y I nterpret and constr
numeral s; count in n and pence (p); combi tally charts, bl ock
1T Recognise the place a particular value. tabl es.
twdigit number (tenslYf Recognise and know t|f Ask and answer si mpl
T Compare and order nu denominations of coi counting the number
100; wuse and = signs|T Find different combi category and sorting
T Identify, represent equal the same amoun guantity.
using different repr si mple problems in af Ask and answer quest
the number || ine. involving addition a and comparing catego
T Count in steps of 2, money of the same un
10s from any number, change. Fractions
backward T Recognise, find and
Mul tiplication and Di V t wo equal parts of a
Addition and Subtracti|lYf Sol vestommp probl ems i guantity. (Y1)
Knowl ed . . . . ; ;
introdtﬂ Recall and use addit mu!tlpllcatlon by_ca'ﬂ Recognise, find and
facts to 20 fluently using concrete objec of four equal parts
related facts up to representations and guantity. (Y1)
1T Solve problems with support of the teach Y Recognise, find, nam
subtraction using cofY Calculate mathematic 1/ 3, 1/ 43 @f/4a alnangt
pictori al represent a mul tiplication and d set of objects or qu
involving numbers, g multiplication table understanding that a
measur es. the multiplication ( parts of the whol e.
T Add and subtract num equals (=) signs. T Write simple fractio
regrouping is requir|Y Recall and use mul ti 6 = 3 and recogni se
objects, pictorial r facts for the 2, 5 a and 1/ 2.
mental |l y, i ndcilguidti nngu tables, including re
and ones. number s.
f Count in steps of 2,
10s from any number,
backwar d
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hour and the number
Read the time on a c
mi nut es.

137



0}
£
rust

T Order and arrange coWeight, volume and ten
mat hematical objects|]f Choose and use appro
sequences. to estimate and meas
any direction (m/ cm)
temperature (AC):; ca
nearest appropriate
scales, thermometers
vessel s.

T Compare and order | e
volume/ capacity and
using >, < and =.

Knowl ed

Fevisi Al'l teaching embeds and builds upon prior | earning from EYFS and Y\
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Year 3 et gg
We use the White Rose programme to shape teaching and learning- a mastery approach .
Week1 Week2 Week3d Weekd Week 5 Week &  Week7 Week8 Weekd Week 10 Week11 Week12
= Place value Addition and subtraction Multiplication
3 and division A
-3 Multiplication Length and Fractions A Mass
"M and division B perimeter and capacity
i =
°
@ Fractions B Statistics E
E -
3 2
Q
o
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Knowl e
introd

Pl ace Value within 1,0

T Recognise the place
t hrceiegit number (hunt¢
Read and write numbe
numer al s.

T Read and write numbe
words.

T Identi fy, represent
using different repr

T Compare and order nu

T Count from O in mult
100; find 10 or 100
given number.

T Solve number probl em
problems involving t

Addition and subtracti

T Add and subtract num
includindi @i t hmember

T Add and subtract num
includindi @i t hmember

T Add and subtract num
includindi @i t hmember
hundreds.

T Solve problems, incl
problems, wusing numb
and more complex add
subtraction.

T Add and subtract num
digits, using the fo
columnar addition an

Length

T Measur e, compar e, ad
l engths (m/ cm/ mm); m
volume/ capacity (1 / m

1T Measure the periDnete
shapes.

Fractions

f Count up and down in
that tenths arise fr
into 10 equal parts
digit numbers or qua

1T Recognise and use fr
unit fractuoansg &a&mach
small denominators.

T Recognise, find and
di screte set of obje
nowmnit fractions wit

T Compare and order un
fractions with the s

Mass and Capacity

T Measur e, compar e, ad
l engths (m/ cm/ mm); m
volume/ capacity (1 / m

f Measure, compare, ad
l engths (m/ ¢cm/ mm); m
volume/ capacity (1 / m

Money

f

Add
gi ve
cont e

a

i me

Tel |

inclu
X1,

Write
inclu
). I
Esti
accur
compa
and h
a. m. /
mi dni
Know
and t
year

Compa
cal cu
event

ati st
I nter
picto
t wost
and

prese
picto

the ti

-apdr 12Zmaurr4cl oc

-apndr
mat e

nd subtract amo
change, using b
Xts.

from a
ng Roma

me

di ng usi
t he

ding

time using
using Roma
l1a2maur4cl oc
and read ti
acy to the near
re time in term
our s ; use vocab
p.m., morning,
ght .
t he
he n
and
re
| at e
s or

number of s
umber of da
|l eap year.

durations of
the time t

tasks.

i cs
pret and presen
grams and -sabpe
ep questions e.
How many fewer?
nted in scaled

grams and tabl e

140



K
$\

a5
-
P=-]

i

Ad
in
Ad
i n
Ad

includi ndi @i t

hu
So
pr
an
s u
Ad
di
co
Es
us

|t
Wr
st
us
kn
ti
pr
Re
fa
So
pr
di
pr
w h

d and subtract

cludi ndi @i t
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ndr eds.

l ve probl
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d more c
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d and su
gits, usi
l umnar a
ti mate t
e invers

i plicati

e ms ,

using
ompl ex
n.

btract

ng th

on and

num

hmember

num

hmember

num

hmember

i ncl
numb
add

num
e fo

ddition an
he ans
e oper

wer
atio

di v

ite and calcul at e
for mul ti
ing the multiplica

atements

ows, inclydigndg mMmam

me sd ioqiet

cal l and

number s,
ogressing to f
use mul ti

cts for the 3,

l ve probl
obl ems, i
vVision, i

ems,
nvol v
nclud

obl ems and cor

ich n obj

ects

or ma

4 a
i ncl
i ng
i ng
resp
ar e

Angl es
Recogni se
a description of a t

1

f

l denti fy
ot her
angl e.

Recogni se
three make thr

turn,
and four

and malkesh3apes using
mat eri al s;-Drebapesse
orientations and des

I denti fy
pairs of

H

aa:  Tedi

it

and

angles are gre

rust

=]

~

properties
angl es as

right angl e

that two r

a compDbDestea

horizont al
perpendi cul
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Mul tiplication and div
T Write and calcul ate
statements for multi
using the multiplica
knows, inclywdigndg fam

ti mesdiogiet number s,
progressing to for ma

0}
£
rust

T Recall and use mul ti
facts for the 3, 4 a
T Solve problems, incl
problems, involving
di vision, including
problems and corresp
which objects are co
KrneovwilseiAll teaching embeds and builds upon prior |l earning from EYFS, Year
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Year 4

We use the White Rose programme to shape teaching and learning- a mastery approach.

Mk He,
< 4
e

9, .

>,
//”ﬂry see®

e

Spring

Autumn

Summer

Week 1

Number

Number

Number

Week 2

Week 3 Week 4 Week 5 Week 6
Number
Measurement Number
Measurement Measurement

Weelk 7

Week 8

Measurement

Geometry

Week9 Week10 Week 11

Number

Number

Geometry

Week 12

[rust
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Pl ace oMaliget number s Meas WPeri meter and Are Money

T Recognise the place T Convert between diff|f Solve simple measure
fowrn git number (thou e.g. kilometre to me involving fractions
tens, and ones). 1T Measure and calcul at deci mal pl aces.

T Round any number to rectilinear figure (| Estimate, compare an
or 1000. centimetres and metr measures, including

T Count in multiples o|lT Find the area of rec pence.

T Ildentify, represent counting squares.
using di fferent repr|Y Count wup and down in|Ti me
measur es. recognise that hundr|Y Convert between diff

f Order and compare nu dividing an object b e.g. kilometre to me

T Read Roman numeral s dividing tenths by t
know that over time, | Estimate, compare an|Statistics
changed to include t measures, including T Interpret and presen
pl ace value. pence. continuous data wusin

Knowl elf Find 1000 more or | e graphical met hods, i
introd number . Fractions ti me graphs.

T Ildentify, represent 1 Recognise and show, T Solve comparison, su
using different repr families of common e probl ems using infor
measur es. T Solve problems invol bar charts, pictogra

T Order and compare nu harder fractions to graphs.

f Count in multiples o fractions to divide

f Round any number to no-mnit fractions whe
or 1000. whol e number.

T Solve number and pra|Y Add and subtract fra
involve all of the a denominator . Geomedarygl es and 2D sh
increasingly | arge p|T Solve problems invol|f I dentify acute and o

T Count backwards thro harder fractions to compare and order an
negative number s. fractions to divide angles by size.

nomnit fractions whe
whol e number.
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erpret negative
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negative whol e
ough zero.
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numbers with up
f or mal met hod o

tract number s wi
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ve number and pr
olve all of the
reasingly | arge
nd any number to
1000.

mate and use in

k answers to a

l ems in context

i
c
ve addition asntdep
b
rations and meth

plication and di

al | mul tiplicati
tiplication tabl

pl ace value, kn
i ply and divide
i plying by 0 an
i plying togethe
e problems invol
s to minutes; mi
mont hs; weeks to

- < ~ ~ ~

> T S

D

©

\Y
C

S
(0]

\Y
(0]
e
(0]

d
r

ve problems invol
ing, including us

mult wdplgpytmber s by

eger scaling prob
respondence probl

connected to m

(]

T Compare and classify
Recogni se
tent hs
ectomft w

di gits
ndredt h

T Complete a simple sy

Geomedpgsition and dir
1T Descri be posD tgiroinds aos
measure|Y Describe movements b
ctions

O o< ——0 5 ~

T Pl ot specified point
tenths
ctormfi w

—

digits
ndredt

> O S M0 35S 0O T 0O S

=

O 5 T oK 0O00< —<<O0CcC
-~ c T o

3 >3
© O

pl aces

simpl e
fraction
pl aces.

including quadril ate
based on their prope
lines of sPmméapgsip
in different orienta

respect to a specifi

coordinates in the f

translations of a gi
and up/ down.

compl ete a given pol
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Solve problems inclu
subtraction, multipl
a combination of the
understanding the me
sign.

Mul tiptdygttwoaddgt bre
by a-domet number wusi
l ayout .
Recogni se
commut at i
pl ace val
multiply and
multiplying
mul tiplying

use f a
i n men
known a
di vide
by 0 and
together

and
vity
ue,

—
)

2

rust

Knowl e
revi si

Al

I teaching embeds and

buil ds

upon

prior

|l earning

from EYFS,

Year
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Year 5

We use the White Rose programme to shape teaching and learning- a mastery approach.

- Wragg

rus

Ted;[

Week1 Week2  Week3

Place value

Multiplication
and division B

Week4  Week5

Addition
and
subtraction

Fractions B

Position
and
direction

Week 6 Week 7 Week 8

Multiplication
and division A

Decimals and
percentages

Week 9

Perimeter

Week 10 Week 11

and area

[74]
b
@
o
1S
S
€
w
2
L
o
o
@
=

Converting
units

Statistics

Week 12

147



Knowl e
introd

Pl
f

ace value within 100 Multiplication and Div|Geomedpryoperties of sh
Read, write, order a|f Multiply numbers up T Ildentify angles at a
at least 1,000,000 a or #dwa@it number wusin turn (total 360A).
of each digit. met hod, including | o|Y Identify angles at a
Round any number up twdi git numbers. and 1/2 a turn (tota
nearest 10, 100, 1,0|Y Multiply and divide T Ildentify other mul ti
Count forwards or ba drawing upon known f | Know angles are meas
powers of 10 for any|Y Divide numbers up-to estimate and compare
1,000, 000. digit number wusing t reflex angl es.
Solve number and pra met hod of short divi|f Draw given angles, a
Read Roman numeral s remainders appropri a degrees (A).
recogni se years writ T Use the properties o

Fractions related facts and fi
ace value within 1,07 Ildentify and name eq angl es.
Read, write, order a given fraction, repr|Y I dentify angles at a
at |l east 1,000,000 a including tenths and turn (total 360A).
of each digit. 1T Recognise mixed numb|{Y I dentify angles at a
Round any number wup fractions and conver and 1/2 a turn (tota
nearest 10, 100, 1,0 other and write math|T I dentify other multi
Count forwards or ba 1 as a mixed number 1T Draw given angles, a
powers of 10 for any 1 1/5. degrees (A).
1,000, 000. T Compare and order fr|Y Use the properties o
Solve number and pra denominators are all related facts and fi
I nterpret negative n number . angl es.
count forwards and b|Y Add and subtract fra|Y |IdentD fsyha3pes, includ
and negative whole n denominator and deno ot her cuboDdsepf esen
through zero. multiples of the sam|Y Distinguish between

1T Recognise mixed numb polygons based on re

fractions and conver sides and angl es.
ot her and write math
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‘aan | Jedis
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Meas Waeea and peri mete
Fractions T Measure and calcul at
T Ildentify and name eq composite rectilinea
given fraction, repr and metres
including tenths and|f Calcul ate and compar
T Recognise mixed numb rectangles (includin
fractions and conver including using stan
ot her and write math centimetres (CMms an
1 as a mixed number and estimate the are
1 1/5.
T Compare and order frr
denominators are all/l
number .
T Add and subtract fra
denominator and deno
multiples of the sam
1T Recognise mixed numb
fractions and conver
other and write math
1 as a mixed number
1 1/5.
Knowl e . . . .
revisiAII teaching embeds and build@d¥s3/ujpon prior | earning from EYFS
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Year 6

We use the White Rose programme to shape teaching and learning- a mastery approach.

Statistics

Consolidation and Maths Projects
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Knowl e
introd

Pl av®l wiet h0n 000, 000

T Read, writ e, mpradueenb eam g
t DM 000&ndet er mhweel wéea c
digit.

T Round angumwhtodare qui r e
degree of accuracy.

T Useegahumbément ext, a
cal cuhtemwoenbsso.

T Sol ve nunmbearc parnodd Il tehmest
i nvol ve o rcdoentpi anrgiu mgneliros
10 000 000, ar owengdu ing e d(
accuruadmegg aniuwmd emg
calcul atiagribeservals

Four operations
T Sol ve addsiuthit oanuthihtida p

problienosnt extcsi,wihin g h
oper atainared hbdsandhy.
T Mul tipldi grutmbie psddi ghd s
t wdi gsihtohember using t
written metrhwldt opl i ¢
f Divide numbeirgi tup -t g g
number usinwribhéehomm
s hoditvi si oamp pwrheepireni tag rep
remai mdeostddibmognt e xt .
1T Divide numbeirgi tup -tdig g
whol e numbeif ousniahg wt h
met holdomd di viisatempr an
remai maehrcsl e nruenmneé nde
f r actoitoyn sr, oun @&iprpg,o parsi

t heont ext .

Rati o

and proportion

1

Solprreobliennwsoumenggal sh
groupingnoswi mdfgeac ainadn
mul tiples.
Solpreoblienmsot Wengel adfi
t woquantwhem&sssvaboalme
foulmyw siinmgt enguelrt i plaincdat
di vifsd ootns .
Solpreoblienmso v imis i a weh=e r

t hsecal e factocahd olumaw

Al gebr a

T Usei mploe melmer i noelt er
rectamgbdédtri angl e.

T Generaamtdee s clrii beear num
sequences.

1T Express misprodglrumber

al gebraically.

Find pairstbdtnesmbesty
wi t wenknowns.
Enumepatsasi batldmbesnati o
t woariabl es.

atistics

Interpretand co ntmictpi e charts
gr ampms wisetsseo lpvreo bl e ms
Cal caln@nh¢e etrlpe emean a
average.

Solprreoblienmwsot Wieng al cul
percentagasehbedceéitea (

compari son.

ProblSemving

f

Sol ve numbrearc taindal pr
i nvol aep exdftifper ev] easni i
Usesti matwiheatnks wer s t o
cal culaantdi odnest er mé amt eix
a probhemppropriodte
accuracy.

Sol ve addsiuthitomcaasdep
problems idcecodt enxgt swh
operagndnmsmet ies@msdhy.
Solwpreobliennwmsohddngi on,
mul tipli odatviiosni amd
Use their Krmewloafdee of
operaticamaudeal culi atviod n
the d6perations.
Recal | equi wasbee h weisemp
fractdieocnismapgeraedt age
i ncludi hfgepahexts.
Solprreoblienmmsoumeggal sh
groupingnosvi mfgeactaindn
mul tiples.
Solprreoblienmmsot Wengel adfi
t wouantwhemsssyalQues ¢
foundsibryg imui ¢ g@id i cat
di vifsa cotns .

Use, readgcowmrietret amat v
standardownwietnsg, & a1lgr e me T
l engeaks, vol unfercamad ts
uni tmeafstmeargreirt vaodr s
usidgci mal n o tt abthiroene t
deciprladces.
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Identifycommo nf act or s, mu lotmimg
anpgrimember s.
Recogand eumsuwar e numbel
cublmarmbamdhmeot at( vH)s .
Use their ktntoewl cerddyeer od
operaticanautal culi atviod n
the dparations.
Performcmaéctudiart d lowdi
mi xed opanmkhdringuember s .
Solpreobliennwmsobhddngi on, ¢
mul tipl i adatviiosni amd

actions

Useommdmcttmisnplify frg
common mul é&x prifeesssc t mdireg
sanmeenomi nati on.
Compar e afnrdacaridbers, i
fractllons

Add and bBuddtiriagkhts f er e
denomi natmé x a8 d mmedrssi tnly e
conceptuioffat 2oti ons.
Mul tiply prapei xbdmbei
by whol e sswpnpealrygead er i :
andi agr ams.

Mul tiply siprpdpeerpafirrac
wr i ttihreg answer if oremthgd 4 s
1/211/ 8.

Divipdegderachywhmnd e mber. g
1/82=1/6

Add and bBuddtiriaobihts f er e
denomi natmé x 8 d mmedrssi inly e
concepguioffat @oti ons.

Multiply sipmpodpepafracd
wr i ttihreg answer if oremthd 4 s
1/=21178.

Mul tiply prapei xédmbei

by whole numbers.

Me

as Wi enp e minmet measur es

il

Solpreoblienmwsot Wieng al cul
conversionmeédsunéefsusl
notation upectiomalhrpglka
appropriate.

Use, readgcowrmnietret ameat v
standardouwnwietnsg, & a1.gr e me 1
l engbs, vol unferocamad ts
uni meafsure to andaviged
usidcgci mal n o tt abthiroene t
decipradces.
Conviget wené haenkli | ometr e

aswbWperi marera and vol

Recogni se twhathsahmepeass

camave dipfeffée mandreer s
omebpryoper tsiheasp eosf
Drawbs2hapesgiuséengdi meds
angl es.

Compar e angle acmeddrsdipfeys
bascend t heir prsoipzeestiaemns

unknowmgl es in any tri
qguadri | atreergaplesdrygods .
Recogdeseanhbbuea | d sD mpl
s hapiersg | umhikn gnegt s .
Identify3Ds hpagsi ncl udi ng ot bl
cubofde&mepresentatio
ll ustrate and namep atsof ci rcl es
radius, dicanmedwemfamdn
k notwh &a heei ame sevitcheeadi us
Recogarn gleb strheene eadtap o i
areaostrai gahrte lvienret,i coal
anfdi mdssamgl es.
Recogni se pwhsesri @iktieoir snu

for area asthapebume

Describe
(afldquadrants) .

Recogarn gleb strheene eadtap oi I

areaostrai gahrte lvienret,i
anfdi mdssamgl es.

Compar e
bascend their

unknowngl es

p rsoipzeerst i
in any t

guadri | atreergaplsdrygods .

podiutlilors oard

a ngle crmeddrsdipfeys

Coal
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Deci mal s

l

rcentages

Mul tiply sipmprpdpeerpafirmac
wr i ttihreg answer if oremthd 4 s
1/211/ 8.

Use writtemet diowissswohper e
the answert vindaesc iupplad me g
Use their ktnhoewl cerddgeer od
operatcanaut al culi atviod n
the dperations.
Useommdmcttmisplify fr:
common mul é&x prifeesssc i b direg
sanmeenomi nati on.
Compar e afnrdacaribers, i
fractllons

Identifythevalueo fe a dh @ii tvtesnh r
deci mal prhuwlcteesplagnand
numbédnys0L0a8nd, 0PiOvangwer
upt ® hrdeeec iprlad c e s .
Assocafataecwiitbmvi si on a
cal cdleati enal efnaotl em
knotwhat 7 divitdhedskyne?2
antthat this iandeaqgeuad. tQ
equi vaBEBt

Use writteet diowisssvohpe r e
the answert vindaesc iupplad me s
Mul ti p-by qroutme evi sulpt ¢ wo
deci mal @mhaicemsb erys.

Recal | eogwui washee h wismp
fractdieoccnismapsraedt age
i ncludi higepahéexts.

Solprreoblienwsot Wieng al cul
percentagaseperdceéhtea

Calcul ategahell el ogr 4
triangl es.

Cal c uelsattiemadticempar e vo
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Music at
Exwick Heights Primary School

Overview

At Exwick Heights, children gain a firm understanding of what music is through listening, singing,
playing and composing across a wide range of historical periods, styles, traditions and musical
genres. We aim to help children gave a curiosity of the subject as well as an understanding and
acceptance of the validity and importance of all types of music, and an unbiased, aspirational respect
forther ol e that music may wish to be expressed
opportunity to express themselves musically and to develop their skills, knowledge and confidence
in making music. This comes in many forms, from dedicated lessonsto our involvement in Devon

Musicds Wider Opportunities -qmiaulgrrlirksn Our awhole schoaln y

planning is centered on the implementation of the 2021 Model Music Curriculum which is a
Government agenda for supporting curriculum mu sic in schools during KS1 and KS2.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 Sing collaboratively with good vocal production, careful listening and well -developed sense of
pitch.

1 Listen and evaluate music across a range of historical periods, genres, styles and traditions
including the works of great composers and musicians.

1 Create and compose music on their own and with others and have the opportunity to learn a
musical instrument, enhancing memory and developing fine motor skills.

1 Understand and explore how music is created, produced and communicated and learn a range
of musical elements: pitch, duration, dynamics, tempo, timbre, texture, structure and appropriate
staff notations.

1 Have opportunities to join school collaborative groups such as choirs, bands and orchestra and
perform for the wider community whilst becoming positively engaged socially.

1 Perform their work for others and celebrate their achievements in class, during whole school

assemblies and end of year productions.
the end of Early Years, pupils cané

Respond to music through movement, altering movement to reflect the tempo, dynamics or

pitch of the music.

Explore stories behind the lyrics or music.

Listening to and following a beat using body percussion and instruments.

Consider whether a piece of music has a fast, moderate or slow tempo.

Listening to sounds and matching them to the object or instrument.

Listening to sounds and identifying high and low pitch.

Listening to and repeating a simple rhythm.

=A W
<

Stopping and starting playing at the right time.

Understand that different instruments make different sounds and grouping them accordingly.
Explore, use and refine a variety of musical skills to express their ideas and feelings.

Select appropriate instruments to represent action or mood.

ReachFor The Heights

= =4 =4 8 -4 4 -5 -9 -5 -9 -9

156

Playingun-t uned percussion 6in timed with a piece



1 Return to and build on their previous learning, refining ideas and developing their ability to
represent them.

1 Listening to and following a beat using body percussion and instruments.

By the end of KS1, pupils cané

1 Create music collaboratively, sharing ideas, resources and skills.

1 Participate in performances to a small audience.

1 Using their voices to join in with well -known songs from memory.

1 Remember and maintain their role within a group performance.

By the end of KS2, pupils can:

1 Sing songs in two or more parts, in a variety of musical styles from memory, with accuracy,
fluency, control and expression.

1 Recognise and discuss the stylistic features of different genres, styles and traditions of music
from around the world using musical vocabulary.

1 Understand the inter-related dimensions of music including pitch, duration, dynamics, tempo,
timbre, texture, structure and graphic notation and be able to explain the effect.

1 Play melody parts on tuned instruments with accuracy and control and develop instrumental
technique.

1 Compose a coherent piece of music in a given style with voices, bodies and instruments.

1 Select, discuss and refine musical choices both alone and with others, using musical vocabulary.
Suggest and demonstrate i mprovements to own al

1 Perform with accuracy and fluency from graphic and simple staff notation.

1 Perform to larger audiences in school and the wider community.

1 Perform solo and take a leadership role within a performance whilst taking cues from a
conductords directions.

1 Recognise and confidently discuss the stylistic features of music and relate it to other aspects of
the Arts.

1 Discuss musical eras in context, identifying how they have influenced each other and discussing
the impact of different composers on the development of musical styles.

1 Compose a multi-layered piece of music from a given stimulus with voices and instruments.
Develop skills to constructively critigue thei

In order to achieve a true understanding of Music, topics are sequenced based on the

following rationale:

1 The skills and knowledge that children will develop throughout each music topic are mapped
across each year group and throughout the school. To ensure progression all teachers follow the
Kapow Music scheme, supplemented by whole class instrumental lessonsdelivered by three
class based specialist music teachers.

1 Planning fulfils the statutory requirements for music outlined in the National Curriculum (2014)
and aligns with the Department for Educationod:

1 Throughout each topic, five key strands of music are taught: Performing & Listening 8 Composing

0 History and Inter-related dimensions of music. The skills and knowledge from each strand are
repeated allowing pupils to return to the same skills to practice . Each time a skill or area of
knowledge is revisited, it is covered with greater depth. Upon returning to a skill, prior knowledge
is utilised so pupils can build upon previous foundations.

ReachFor The Heights
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T I'n accordance with DfEO6s Model Music Curricul

taught whole -class instrumental lessons at key points through the programme.

Opportunities to extend these skills are offered in school with visiting peripatetic teachers (guitar,
drums, piano and woodwind). In addition, after school clubs run throughout the year and have
included choir, orchestra, guitar and drums.

1 Our school places a high priority on performance opportunities both in school and the wider
community. Children are inspired and challenged to meet the demands of planning, preparing
and performing assemblies, choir performances, instrumental group performances and end of
year productions to larger audiences.

T The s c h o-qualilysnusit cugribulum is supported through the availability of a large range
of modern resources. Our range of instruments include acoustic and electronic drums and guitars
played through quality amplification plus class sets of keyboards, djembes and glockenspiels. We
believe these instruments provide stimulating and exciting experiences for our children and
support their confidence to perform to small and wider audiences.

The Music curriculum wil/| address soci al di

knowledge and skills:

1 We ensure that the music curriculum is not narrowed but that pupils with SEND/disabilities are
given extra support through differentiated resources to scaffold their learning and TA support
when needed.

1 Through flexible grouping - enabling teachers to focus upon supporting children with similar
needs.

1 Quality teaching and lesson content will ensure that all pupils can succeed and aspire to be the
best that they can be.

1 PP children are offered funding for instrumental lessons and subsidised hiring of instruments.

1 Where appropriate, we use technology to assist teacher modelling i.e.; using a visualizer for skill
demonstrations e.g. piano/keyboard.

1 Pupils from disadvantaged background may not have had the same exposure to music as their
peers. Encouragement to join school music groups (choir, guitar, Samba) can lead to improved
self-esteem and confidence and develop their social/emotional capabilitie s.

1 Suggested listening material, relevant to each year group and from the model music curriculum,
is played weekly on entry and exit from assemblies.

We fully believe Music can contribute to the personal development of students at Exwick

Heights:

1 Communication Skills: through music lessons, pupils are given opportunities to express
opinions and discuss their own and others efforts. Music improves recall and retention of verbal
information and encourages confidence to communicate with others.

1 Problem -Solving Skills: Learning through music e.g. a song or a musical instrument greatly
i mpacts our brains by creating new neur al
Practicing and improving musical skills helps us increase our ability to adapt to new experiences
and environments.

1 Social & Emotional Skills: Music helps children come to terms with themselves and other
cultures. They can experience success through their own efforts and face challenges to overcome.

Through music, they also practice sharing and

efforts. Music fosters positive mental health by allowing children to show individual uniqueness
as well as learn to appreciate difference. Music also reduces anxiety and enhances moods leading

ReachFor The Heights
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to a more positive approach to the wider curriculum.
1 Fine Motor Skills: participating in music activities will improve fine motor skills and special
awareness.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of retrieval practices and quizzes that become increasingly complex as the
children progress through their musical journey at Exwick Heights.
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Curriculum Overview including Enrichment Opportunities

Exploring Sound
KAPOW

All about Me
Pulse and Rhythm
KAPOW

Musical Me
KAPOW

Performance Singing
Inter-related Dimensions of
Music
For Year 3&4
CW (Music Lead KS2 Planning)
Performance Singing
Inter-related Dimensions of
Music
For Year 3&4
CW (Music Lead KS2 Planning)
Performance Singing
Inter-related Dimensions of
Music
For Year 3/4 plus 5/6
CW (Music Lead KS2 Planning)

In Nursery, children will learn rhymes and songs, paying attention to different sounds.

ik WL%%;
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Music and Movement Big Band
KAPOW KAPOW
Under the Sea .Superheroes
. Pitch and Tempo
Musical Vocabulary KAPOW
KAPOW
Whole Class Whole Class

Instrument: Violin
JM (Music Lead KS1
Planning)

Instrument: Ukulele
JM (Music Lead KS1
Planning)

The Sound of Music
Exploration of the

. Creating Compositions
C major scale. 9 b

CW (Music Lead KS2 KAPOW
Planning)
SAMBA
The Romans CELEBRATIONS
Musical Motifs and .
. Exploring syncopated

Ostinatos thythms

KAPOW KAPOW

Musical Theatre
KAPOW

South and West Africa
KAPOW

Performance Singing
Inter-related Dimensions of
Music
For Year 3/4 plus 5/6
CW (Music Lead KS2 Planning)

Theme and Variations [ Y6 Per formance / Compo
(Pop Art) Song
KAPOW KAPOW
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Weekly O0Musi c featuredtattre stateokAlss@mblies. Children will view a slide with photos/illustrations and information about a range of
music from different genres. The inter-related musical vocabulary will be shared whilst teaching about a specific piece of music aswell as information

about the composerds |life, influences and inspiration t oesaowelpasthar. Ch
feelings that are conveyed whilst listening.

Year group performance Assemblies & instrumental performances and singing 6 Christmas KS1 Nativities and KS2 Christmas Carols and
performances . KS2 Choir to perform in school and the wider community including local Residential Care Home and themed events run by the PTFA.
Key Stage 1 Singing at St Davidés Station

Year group video sharing of performances in class and posted on face book. Samba Band performance at the Summer Fete.

usS

r

Enrichment

Our Spiral Curriculum

All children are entitled to a curriculum and to the powerful knowledge, which will open doors and maximise their life chance s. Below is a high
level overview of the critical knowledge children will learn in Music at each stage of their primary education, from Nursery through to Year 6. The
curriculum is planned vertically and horizontally giving thought to the optimum knowledge sequence for building secure schema . This curriculum
overview shows the knowledge, skills and understanding at each stageofachi d 6s musi cal journey at Exwick
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Nursery and Reception
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en carefully to rhymes and songs, paying attention to
gni se that people have different beliefs and cel ebrate
en attentively, move to and talk about music, expressi
h and talk about dance and performance art, expressing
in a group or on their own, increasingly matching the
ore and engage in music making and dance, performing s

Topi c Exploring Soun Music and Movemd Big Band
Children will explor| / KAt RNBY é)\ff,C)NBI-G’ I KAERNBY Attt £ SHNJ
and bodies to make ESENYyAY3I K2g Uz Y20 ANRdzLIA 27 Angé)\Ol-t
KannodWISekcexperiment with temp TSStAy3a yR SY Tl-EJﬁZQL‘?}éI\IJ-JFQGNS\hI(-UI- dﬁl\il\‘})/é
Cntrodu playing instruments m s A a
within the envir FdZRASYOS®
Listen attentively, move to and talk about music, expresandg
Expresydance, performing solo or in groups. Sing in a group or Bxplt
Arts aland engage in music making and dance, perkfnoorwmi nngu rssoelroy orrh yime g
Desigrnfnsongs, rhymes, poems and stories with others and (when appro
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Year 1

. Under the Sea Superheroes
Topig ALl about Me (Pulse (Musical Vocabul (Pitch and Tempo
Getting to know one anJourneying under the dqListening to identify
and activities designgmusical vocabulary relland using these within
the musical concepts gdi mensional el ements dqsuperhero theme tunes |
Knowl e i Clapping gnd pl ayinglf Responding to the pulfv Playing simp!e patter
and Sk1] Pl aying si mple r hymg musi c through expres instruments incorpor g
Cntor od1] Understanding the di movement . and fast/slow (tempo)
pul se and rhythm. T Selecting appropriat|f Recognising tempo an(
T I'mprovising vocally create an intended €T Experimenting with t¢
structure. and pitch to show si tuned and untuned i ng
f Layering instrument 4
to an i mage.
Knowl e
and SKHSee Kapow Music Curriculum for a detailed overview of the spiral ¢
revis

Year 2

Topic Musical Me Ukul el e (WCI) Violin (WCI)
Children | earn to sing Learning basic instrun Learning basic ins
in a Welld and to pl ay as a whole cl ass. Bui|l| performing as a who

Using |l etter not ati orn using pul se, rhythnprevious work on th

1: Once a Man Fel |l i n a and moti fs.
Knowl e . . .

2: Dynamics and Timbre Recognise structural f
and Sk .
i ntrod 3: Mel ody l'isten to.

4: My Own Mel ody

5: Group Composition

Recognise timbre change

|l i sten to.
Knowl e
and SklSee Kapow Music Curriculum for a detailed overview of the spiral
revi si
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Year 3
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Topi c Performance Singi The Sound of Mu Ball ads
Children will listen|/ KAtRNBY ¢6Aft ARSYos
Children will 1 earanretlhaetfthe musical. Using t|0FffF RO . SO2YAy3 Y2
skipiltst:inr a tdiyonna mi € mptoi mbr|ichi I dren will 1l earn AYWSNM'EJSB Rf‘YsyéAQY
structure on a glockenspi el an ‘?S I-()tsvuz qu'EI 7\)/_{
. azy3a YR AYyO2NLlLI2N) U
octave 1| s.
Using O0Performance Sing|They wil/| |l earn and CKSe BAtE 1y2e6 GKF
focus, ch!Idren wi || s! scal e apd be able to|l§kNRdaK a2y3 FyR 1Y
control with a developi|ldescending scale. LIAOGdzZNE 2 GKS YSt 2
the -retated di mensions [Sing in time with pe
building blocks of the |awareness of their p|/KAfRNBY gAtf SI Ny
Through cafefgubnidi sbeer|performance. 1y2e¢ GKIG AG Aa | @
Knowl ed . . .
will be taught the mean|(Children will be abl
and Ski.ng 1earn how songs are|lof the C major scale|lLY 3INRBdZLIEZ OKAtRNBY
bntrody niversal musical langu|mel odi es. iSl}I\B,.S ‘Z:‘AUK NKe YAy3
Listen to others per |l 8UuzZNeRo
They will i mprove the qgleffectiveness. Payin
deve!op confidence.to plnotes of the C major / KAt RNBY 6Aft 0S8 Fo
clarity and foll owing alJchange. bdSyiGte FyR 6AGK O
range of songs in prepalSubject Leader KS2 P
to a wider audience.
See Progressi 6hhe f-r &kinetwy
di mensions of music (pa
Knowl eqd
and Sk|See Kapow Music Curriculum for a detailed overview of the spira
revisi
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Year 4
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Topi c Perf ormance Sin The Romans Samba Cel ebration
- Children will learn [Children will wunders|Children will be able to
c rel atepi s&ir dtdiyonnami moti fs (repeating palthat it is mainly percus
= t e mptoi mbsrter uct ur e buil ding bl oekknoiwin npajcel ebrations such as Car
* of music for examplethat it originated in Br
— Using O0Performance S/symphony. main musical feature if
- and focus, children
. accuracy and control|They will know that Children will wunderstand
) understanding oflldw means changing its Kklpulse of the piece of mu
= di mensions of music [(or | ower pitched. beats that fall in betwe
c bl ocks of the songs
« Through caifreffubnbdi sbfChil dren will know t|{Children will wunderstand
o children will be tauladapted by changing |place in the music where
o specific vocabulary |rhythm or the order instruments play a new r
© and | earn how songs the original rhyt hms.
® uni ver sal musi cal |l ajThey wil |l recogni se
= mel ody parts on turnChildren wil!/ be able to
o They will i mprove thflaccuracy and controlfwith the rest of the gro
; singing and develop [techniques. They wil|Children will play in ti
using expression, cl|lknowl edge eafeltahteedi ndtiabl e to show a joy of wh
directords |l ead. | ealof music and speak ajcel ebrate and perform to
preparation for a pe
audi ence. Children wildidbacsraat e
See Progressiomhefirkljcomposition and not a
related di mensions o/mosaic artworKk.
Uni t
Knowl ec
and Sk|See Kapow Music Curriculum for a detailed overview of the spiral
revi si
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Year 5
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Topi ¢ Performance Singi South and West Af Musi cal Theatr
Children wil!/l know thatfChildren wil!/| under
Children will | earanaretlhaet|]l anguages can contain gtheatre includes bo
skipiltscrhcl uding majof an|{to use, |ike the clickgdgaction songs, which
dur atiincdh udi ng beats pia on and how characte
dynamigisng the voice to|They will be taught t he
including pitch, dynami|traditional song sung i|They will know that
made¢ i mbhirnecl uding descrifgis believed to bring | Jythe organisation of
colour to desceEsitbreu cwaurrne dance. Children wil
Har momiids be sung by soChildren will understatftheatre uses transi
creates a bright, happypassages of music u
Using O0Performance Sing|that-rphgyltyhms means many|[sections of the mus
focus, children wil!l silat once.
control with a developi Children wil!l devel
Knowl e . ) ) i . . .
the reft at ed di mensi ons Children will combine rfmusical vocabul ary
and Sk . . ) . ) . .
introdbUIIdlng bl_ockS O_f the (ostinato)l apepned oampgdrel ated di mensions
Through cairebubndi sbeer|al |l of -rtehleatiend edi mensi oJland evaluate their
will be taught the mean|jadd musical interest. 1
and | earn how songs are|the meaning of the diff{Selecting, discussi
universal musical | angufexplain why semreyt theam.e dqchoices both alone
Children will sing sondvocabulary and expl
They will i mprove the q|variety of musical styllwith confidence.
develop confidence to placcuracy, fluency and
clarity and foll owing a
range of songs in prepa
to a wider audience.
See Progressi 8hhe f-r &kinetwe
di mensions of music (pa
Knowl e
and SKHSee Kapow Music Curriculum for a detailed overview of the spiral c
revis

Year 6
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Topi c Performance Sing Theme and Variation Composing a Leaver
Children wildl l earn thChildren wild/l perform [Children wild.l know t hg
relatepi sikmdIllusdi ng maj|fon their own or in a g|la sequence of chords t
keysuur atiinaad udi ng beat s{sounds of different in|la song.
as reynasmigcisng the voi(sound | ike.
varying effects includThey will make reasona|They will wunderstand t
tempo of the-tsiombirdes | magi nstruments can be mat|adapted by changing it
descriptions of tone ¢Children will recall t|tempo.
coisd r ucHaurneo.miidd be syinstruments according
some children. They will keep the pul|Children will know t hg¢g

and sing with control represented in music &
Using O6Performance SinThey will name rhythms
focus, children will srhythms accurately wit|To understand that all/l
and control with a devThey will draw rhythms{show note duration.
Knowl efof how trheel aitnetderdi mens|di fference between mus
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Physical Education at

Exwick Heights Primary School

Overview

The principal aim of Physical Education at Exwick Heights is to provide highquality, knowledge-rich
physical experiences to inspire children to become physically literate, active members of the school
and wider community as they mature. We will enable children to develop competence and
confidence across a diverse range of physical activities including basketball, hockey, cricket, dance
and handball to name just a few! We promote physical activity to encourage our children to live
healthy and active lives through improving their own understanding of fitness, health, respect and
fair play. This in turn allows them to participate in the competitive sporting opportunities arranged
by the school.

Children are natural physically active so we also provide excellent playtime facilities which include
trikes, skipping ropes, obstacle playground markings, hoops and a traversing wall to promote

movement at playtimes.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 Be physically literate across a range of physical activities and sports.

1 Understand the importance of fairness and respect within the context of sport.

1 Be able to communicate and perform competently when engaging in sport and physical activity
as an individual and as part of a team.

1 Have the knowledge, understanding and skills needed to continue their active lives in secondary
school and in the wider community.

1 Be able to evaluate their performance and begin to engage with coaching/ support of peers.

1 Swim competently, confidently and proficiently over a distance of at least 25 metres.

By the end of Early Years, pupils cané

1 Develop aesthetic, functional and manipulative movement skills including whole body
movement, hand and finger motor control and physically active movements including running,
jumping, hopping, climbing, riding and changing direction.

1 Develop core strength, stability, balance, spatial awareness, ceordination and agility. We know
that gross motor skills provide the foundation for developing healthy bodies and social and
emotional well-being; we also know that fine motor control and prec ision helps with hand-eye
co-ordination, which is later linked to early literacy.

1 Demonstrate increased confident fundamental movements including gymnastics, dancing and
sport specific skills such as balancing, running, throwing and catching.

1 Moveltravel in a variety of different ways (e.g. quickly, softly, powerfully) whilst controlling and
coordinating their hands and feet.

1 Show object control (of a variety of objects) using their hands, bats and rackets.

1 Work independently and as part of a team to complete physical activities and
games/competition.

1 Begin to express why they enjoy physical activity.
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By the end of KS1, pupils cané

1 Master basic movements including running, jumping, throwing and catching, as well as

developing balance, agility and co-ordination, and begin to apply these in a range of activities.

Participate in team games, developing simple tactics for attacking and defending.

Perform dances using simple movement patterns and choreograph simple gymnastics routines.

1 Begin to play organised sports, following rules while applying respect and fair-play to their
performance.

1 Express why they enjoy physical activity in more detail and begin rehearsing and explaining why
it is important to be physically active.

= =4

By the end of KS2, pupils can:

1 Use running, jumping, throwing and catching in isolation and in combination.

1 Play competitive games: badminton, basketball, cricket, handball, hockey, netball, tennis, tag
rugby and football, and apply basic principles suitable for attacking and defending.

1 Develop flexibility, strength, technique, control and balance [for example, through athletics and
gymnastics].

1 Perform dances using a range of movement patterns and choreograph increasingly complex
gymnastics routines.

1 Take part in outdoor and adventurous activity challenges both individually and within a team.
Some of this will be taught through the Quidditch scheme of learning following the theme of
Harry Potter and promoting a love of reading.

1 Apply tactical attacking and defensive principles to both team and individual games and begin
explaining the impact of how using such tactics can impact performance.

1 Compare their performances with previous ones through coaching and video analysis, and
demonstrate improvement to achieve their personal best.

1 Swimming and water safety : Swim competently, confidently and proficiently over a distance of
at least 25 metres. Use a range of strokes effectively [for example, front crawl, backstroke and
breaststroke] Perform safe seltrescue in different water-based situations.

In order to achieve a true understanding of PE, topics are sequenced based on the following

rationale:

1 At Exwick, we currently follow the PE Hub scheme for the whole school. This scheme provides
teachers with great detail and supports teachers to scaffold and extend learning whilst being
adapted yearly based on their feedback.

1 Within the established knowledge-rich PE curriculum, the topics/activities/sports taught reflect
the stages of childrends devel opment and al |
concepts in KS1 to technical and tactical development in upper KS2.Decisions around what
sports are taught when and how the knowledge and skills progress throughout their time at
primary schools are carefully considered.

1 The expectation is that the majority of pupils will move through the programme of study at
broadly the same pace. However, decisions about when to progress should always be based on
the security of pupil s®& under st and.iPapdgs whongdaspc o Im
concepts rapidly should be challenged through being offered rich technical vocabulary and
tactical exploration before any acceleration through new content. Children who are unsuccessful
within previous outcomes should be offered further consolidation of motor competence and

ReachFor The Heights
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throughout the lessons.

The PE curriculum will address social disadvant

and skills:

1 At Exwick, we provide relevantand bespoke CPD to ensure that all staff are able to give the
students the best quality PE teaching (and interventions when appropriate). Teachers are given
support by PE lead if they require assistance with delivering a challenging topic.

1 Assessment is undertaken yearly. PP children at Exwick do not perform at a lower level than non
PP children in PE.

1 Through flexible grouping - enabling teachers to focus upon supporting children with similar
needs (extend and gather).

1 Children are offered a broad experience of a range sports and activities involving intra-school
and inter-school competition as well as professional experiences through trips and coaching
experience to raise the profile of sport and physical activity in their lives.

1 At Exwick, we encourage all children to have a positive attitude towards PE and to demonstrate
resilience throughout their physical journey here.

We fully believe PE can contribute to the personal development of students at Exwick Heights:

1 At Exwick, we have an ethos of participation, competition and inclusion whilst teaching children
the importance of fair play, respect and discipline through physical activity and sport.

1 Children will learn life skills such as effective team work, communication and coaching/analysis
(KS2) of their work in PE units.

1 Pupils will develop resilience when faced with a range of challenges in a lesson. They will learn
how to tackle new learning whilst applying previously taught technique and movement skills.

9 Our children will be able to express their enjoyment for physical activity and understand the
importance of leading a healthy lifestyle for both their physical and mental health.

In each phase of learning, our belief is that homework should be a revision of powerful
knowledge previously modelled and taught in lessons. This knowledge is recalled and applied
through a range of progressive drills and activities that become increasingl y complex with
regards to technique and tactics as the children progress through their physical journey at
Exwick Heights.
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: . Summer 1 Summer 2
Year Autumn 1 Autumn 2 Spring 1 Spring 2
Pring pring 2 X outdoor 2x outdoor
Pre-School In Nursery, games will be created to support children with core strength, stability, balance, spatial awareness, ceordination and agility.
Manipulation Manipulation Coordination
. Body Management 1 p . Body Management 2 2
Reception . Coordination 1 .
Speed Agility 1 Speed Agility 2 Cooperate and Solve 2
Cooperate and Solve 1
Event: Sports Day
Attack, Defend 1 Hit, Catch, Run 1 - Run, Jump, Throw 1 Attack, Defend 2 Send and Return 2
Year 1 _ Send and Return 1 - Hit, Catch, Run 2 Run, Jump, Throw 2
Multi -skills event Event: Sports Day
Year 2 Send & Return 1 Attack, Defend, Shoot 1 Hit, Catch, Run 1 Run, Jump, Throw 1 Send & Return 2
- - - Hit, Catch, Run 2 Run, Jump, Throw 2
Striking and Fielding festival Event: Sports Day
Football Hocke Athletics Rounders
ezt oymnasics 1 parce 1 oymnasics: -
SEND Festival Tag Rugby festival Event: Sports Day
Quidditch T Swimming
ag Rughy Rounders
_ 27" Feb 17" March .
Year 4 Dance 1 P — Badminton ( ?ﬂgcke ) arch) Athletics
oo ouny Girls Football Tournament y Event: Sports Day
SEND Festival
Gymnastics 1 Hockey (Top:tp SHimming) Cricket
Year 5 - - Athletics Quidditch
SEND Festival Handball Festival Event: Sports Day
_ Hockey Tag Rugby Athletics
Year 6 - Gymnastic 2 Cricket

Football League
SEND Festival

Netball League

Event: Sports Day

Softball Cricket League
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Our Spiral Curriculum e 2
All children are entitled to a curriculum and to the powerful knowledge, which will open doors and maximise their life chances.
Below is a high-level overview of the critical knowledge children will learn in PE at each stage of their primary education, from Nursery through to
Year 6. The curriculum is planned vertically and horizontally giving thought to the optimum knowledge seque nce for building secure schema. This
curriculum overview shows the knowl edge, s¥hysidallEducatiam fpurneynad Exwick Heightd.i ng al

Pre-School and Reception

I I I I I

Children wild@l:

Continue to develop their movement, bal ancing, riding r( scloiomle ri
Grosslapparatus, wusing alternate feet. Skip, hop, stand on-mursellee gnoa
Mot or|to wave fl ags and streamer s, paint and make marks Start tsgkiomg
Skilllteams. I ncreasingly be able to use and remember sneugsu ecn caensd arnhdy t

Pr-8choo their developing physical skills to tasks and activitumresadrmodssh

depending on its | ength and width. Choosne fhe exgmpl eeschooss n

small hole they dug with a trowel. Coll aborate with othgrbkatage

bl ocks.

Children wildl:

Fine MUse -baeded tools and equipment, for exampl e, making snips in p
Skilllhol ding pens and pencils. Show a preference for a dominanftorhan
exampl e, putting coats on and doing up zips
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Aut umn 1 Aut umn 2 Spring Spring Summer 1 Summer
Mani pul at Mani pul at
Tand Gymnasti {Body Manag Coordinat Gymnasti qBody Manag Coordinat
Dance 1 Speed Agi Cooperate Dance 2 Speed Agi Cooperate
Solve Sol ve
GymnasticsfBody manag|Mani pul ati|Gymnastics|Body manag|[Mani pul ati
coordinati coordinati
Develop coExplore balSend & rec|Develop co|/Roll, slid|Coordinate
in fundamemanaging o|lvariety of|in basic musing a valobjects in
movements.[Abl e to st|lwith diffe|lLearn and take offs/[of ways. S
Experiencereach, ext|{parts. Wor|variety ofluse hands i sol ati on
sliding, rfContr ol bolot hers to jumps, bal|Participat|rope.
moving ovelperform splobjects in|rolls. Linlvariety of
Recepti under appamovements. bal ance, jlgroup coop
Knowl e travel actlactivities
and Sk Speed Agil|lcooperate Cooperate
introd|{Dance: Travel probl ems: Dance: Speed Agil|probl ems:
Travel
Recognise [Travel wit{organise a|/Count and Copy and r
can be perfand coordi|items, i malbeats of B8|Agiiiatsed various pa
to music. |Change dir|colours an|repeat movlfactivities|gctions.
repeat andland speed patterns (|softly, qu
some basiclinstructio power fully|[Solve more
to music Rel ate bod|tasks.

movements
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Year 1 and Year 2
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Aut umn 1 Aut umn 2 Spring Spring Summer 1 Summer 3
Attack, Dqg Hit, Catch Dance 2 Run, Jump, Send and H
. . Send and R Attack, Dg¢g
Topi c Dance 1 Gymnastic 1 . Run, Jump,
. Hit, CatcH
Gymnastic 2
Attack, DelHit, Catch,|Dance 2 Run, Jump,Attack and|Send and H
To practis{qTo hit objelBuild simp]|l 2 Develo S §
movement s hand or bat|movement p{Begin to I[Recogni se skills wit
running, jland retrievfCompose anf{running arnapply them|[fof balls.
throwing af|ball To th|lactions to|jumping. TJcompetitivi|iintercept
catching. catch a var|simple movi{iand refinqgcooperativi|{a variety
engage in and objects|{phrases. of runnindUse and ap|such as b
competitiwv includes VJstrategies|beanbags.
- To experie pat hways dinvasion g{Select and
opportunit speeds. skills to
; i mprove ag Devel op th oppositior
) bal ance an techni queg
> Knowled o ordinati objects oV
i ntrodu .
di stances.
Dance 1 Gymnasti cs Send and R{GymnasticdqHit, Catch|Run, Jump,
Respond tofldentify an[fTo send an|To perfornbDevelop se|2
of stimuli]Jgymnastics |with increjof basic dreceiving I ncrease
of musi c. shapes. App|towards a actions sHbenefit fif{fand core s
space, dir|ystrength to|lball to refjcontrol I[Di stinguis|Opportunit
|l evel s and|gymnastics Send and r{turn, twidthe rol es extend str
Experi ment [Begin to calvariety of|rock and rand fielde|lbal ance, 4
actions an{apparatus s l' i ke thesdlntroduce coordinat.
performing|mats and be patterns. [tactics.
movements. Perform | d
movement
Knowl edlAll build upon basic principles of EYFS curriculum includdn@oBo
revisijoperate and Sol ve
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Year

Run, JumpgAttack, De
orienteer|l Send and RAttack, De Throw 1 Shoot 2|Send and ¥
Topic . Shoot 1|Hit, Catch Hit, Catchl Run, Jump
Gy mnaslic Dance 1 .
Gymnastid il 2 Throw 2
See detail elSee detail [See detail ([See detaillSee detail {See det ail
Knowl edlof work forfof work foflof work folschemes offof work fo|lschemes of
introduland skills.]Jand skills]Jand skills|for objecttand skills|for object
skills. skill s.
. . Send and 7
Orient dlewi n At t Dek eanndd Run, jump jHIt, Caj[ch and Aut umr
Knowl ed . Send andYIR) throw Y1 and Spring )
. .|l earning shovl . Run, jump
revi si ] |Dance: EYF]| . GymnasticdAttack, de
Gymnasti cs: Hit, catch throw Y1 4
Y1 shoot Y1 a .
Spring
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Year 3 and Year 4
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Aut umn 1 Aut umn 2 Spring 1 Spring ! Summer 1 Summer
. Orienteer Football Hockey Nelial At hl et Basbeat l
Topic . . .
Gymnast.i ¢ Dance Gy mnast.i @ Dance Tenni s Rounder |
See detail e[See detail el]See detail e[See detail|[See detaillSee det ail
6 Knowl edof work forfof work forfof work forfschemes of|schemes offschemes of
_ introddand skills.|land skills.]Jand skills.|objectives|(for objectfor object
© skill s. skill s.
(&)
> Orient&erinlFoothAttl dck Hock®egnd an|{Net balSlend At hl etics|Basketball
Gymnastics:|Def eanndd SYbPqReturn Y1, Returv2 Yl Jump, Thrdqand Ret ury
Knowl edqY?2 Y 2 Gymnastics:|Dance: EY,F[Tennis: SdY3 Spring
revi si Dance: EYFS|Y2, Year 3 Y3 Term 1 Return Yr |[Rounder s:
Yr 3 Term|Hit, Catcl
Y 2
Netball Qui dditc Badmi nt of Badminto Rounder Basket bg
Topic Dance 1 Gymnastic Tag Rughb)y Tag Rughb At hl eti Tenni s
Swi mmi ng
See detail el[See detail eJl]See detail e[See detail|[See detaillSee det ail
Knowl edof work for|jof work forfof work for|schemes of|schemes oflschemes of
introddyand skills.|land skills.|Jland skills.|objectives|for objectffor object
skill s. skill s.
<r Dance: EYFS|IQui ddNeé w h: Badmint on: Badminton: |Round®ermrd |Basketball
- Net bAatittack, || earning De|lReturY2YW®¥3 [and Retaurdh|and RetY2 nnand Retaunrds
z and ShaomtM2Y|Shoot Y2, S[Ta-BugAyt t ackY2, Y3 & Y3 YZ&Y3
> Return Y3. Defend and |Tag rugby: |Hit, CatcHRun, Jump,
Gy mnasBYikSs,:[Y2and Y3. Defend and|an¥?2 Y 1lY &,Y 3
Knowl ed Y2, Y 3 Hit, Catlcgri2, |an¥y 2, Y 3 At hl eti cs:
Fevisi & Y3 Jump, Thr (
Swi mmi ng: n an¥2, Y3
|l earning

ReachFor The Heights
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Year 5 and Year 6
Aut umn 1 Aut umn 2 Spring Spring 2 Summer 1 Summer 2
Tooi c Orienteer Hockey Tenni s Blzaod—orr:ibnallol Basketba Cricket
0P Gymnasti Dance Gy mnasti T L Swi At hl eti g Qui dditec
See detail §See detail (See detail |See detail {(See detail {See det ai |l {
K | of work fonqof work folschemes of|of work folof work fofof work f ol
_now ecand skills.Jland skills]Jobjectives|and skillsJand skillsJand skill s,
i ntrody
OrienteerinHockew3 Tennvids: Y4 Foot W&kl 4 Basketball JCricket: Hi
Gy mnasBYikSs,:]Dance: EXF|{GymnasBYikSs,|Badmi nton: |At hl ert3i,csridland RwWmR2 Y1
Y2, Y3, Y4 (Y3, Y4, Y5]|Y2, Y3, Y4(Swi mminog: Rounder s Y]
Knowl ec term Y5 competent Qui ddi tch:
revi si from Y4

Year
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Tobi c Orienteer Qui dditc Hockey Tag Rughb Cricket Basbkat |
L Gy mnasl ic Dande Gymnast i d Badminto At hl et i d Tenni s
Knowlecsee detail §See detail {(See detail|See detail {(See detail {See det ail {
. ¢ q of work forqof work foflschemes of|of work folof work foflof work f ol
vear " "°%Jand skills]and skills]objectives|and skills|land skillsland skills.
OrienteerirQuidditc&' gofnﬁzf‘:?g: Tag r¥4gby: |Cri cRcoeutnnder|{Basket &alYIl5;
Knowl ed&Y5 Se ' Y6y Badmi nt &n5 |Y4 & CY5 ck{Tennids: Y&
revisi|Gymnasti &@¥s5s At hl et,i cYst:5
Dance:dYBYF|
Back to 6contentso
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Personal, Social, Health and Economic Education
at Exwick Heights Primary School

Overview

At Exwick Heights, we fully believe that the study of PSHE should provide students with the
knowledge and skills that they need to manage their lives, now and in the future. Our aspirational
curriculum (JIGSAW) equips children with the tools and mindset needed to have happy and healthy

l i ves, giving them agency to make their way in
and academic progress are linked and therefore we, through our PSHE curriculum, assemblies,
experiences offered and high expectations, create a climate where pupils feel happy and can
therefore flourish. We want our pupils to be kind, aspirational, respectful with a firm understanding

of our British Values and their 10-a-Day to succeed within their futures and communities.

Curriculum Principles

By the end of their primary education, a pupil of Exwick Heights Primary School will:

1 Understand and value how they fit into and contribute to the world, locally, nationally and
globally.

Have a ready willingness and ability to try new things, push themselves and persevere.
Understand how to stay safe, healthy and develop good relationships.

Have an appreciation of what it means to be a positive member of a diverse, multicultural society.
Have a strong seltawareness, interlinked with compassion of others.

= =4 4 A

By the end of Early Years, pupils cané
Self-confidence and self -awareness: Children should be:
1 confident to try new activities, and say why they like some activities more than others. They are
confident to speak in a familiar group, will talk about their ideas, and will choose the resources
they need for their chosen activities. They say whentheyd or dondt need hel p
Managing Feelings and Behaviour: Children should be able to:
T talk about how they and others show feelings,
its consequences, and know that some behaviour is unacceptable. They work as part of a group
or class, and understand and follow the rules. They adjust their behaviour to different situations,
and take changes of routine in their stride.
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